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;  UsinG vOLUNTEERS 1IN scHooLS

- ' ' (Final Report)

H. G. tedges
Niagara Centre, The Ontario Institute for Studies in Education

June 1972 -

This report includes two main sections as follows:
(a) A description of the gene}al model for Volunteer/
Parental Involvement, accompznied by materials developed to accompany
the implementation of the modii in schcols. These materials appear
{n the Appandix of this report and together represent a manual which
schools are empl;ying in developing thzir own Parental Assistance
Programs, These materials have been disseminated to over 200 schools,
both in the Niagara Region and in several cther parts of Ontario.

(b) Documentation of the,proérém in extending the use of
volunteers in three particular scheols, for each of which an inde-
penden5 section of tha report is provided. The report }or each school
identified the nature and needs of the program, the goals of the
school, the stafif's pa!ticipation ir the project, the major phases
of the project itself, cvaluation proceeres, and th2 results and
analysis of the findings, along with ways in which it is proposed

that the findings cou!d be generalized or disseminated to other schools.

The project was fundad for the year 1971 to 1972 through the
Office of Research and Deve!opment at the Ontario Institute for Studies

in Education as a project funded by contract with the Department

(now Ministry) of Education, Province of Ontario.




(a) THE GEMERAL MGDEL

The study-bf.widef public involvement in formal education, /
and in particular the study of parental volunteer assistance in schoels
has been for the ﬁast three years a major aétivity of the Niagara Centre
of The Ontario rstitute for Studies in Education, During 1969-70

2 =~'or intansive survey of the use of volunteers was ccnducted in the

Niagera Pegion, the rasults of which arz found in the monograph

Volurtaer Helpers in Elementary Schools. This survey documented the
extent of volunteer help in 109 scheals sclected as a representative
sample. It was establisjred that atout 48% of the schools had some level
of voluntear preccram. An even/more important contribution of the survey
wﬁs th> taxvnomy which vias dzv>loped whdreby the classroom functions
)
of both texonirs ond volunteers could he objectively categorized for
analyszis and comaariscons,

sudicg the 1970-71 school year an extensive survey of volunteer
assistarce w:s conducted in the province, with 40 selected boards as the
study grouy. In thic curvey it waslshown that 52% of the scho5ls had
at that time come form of volunteer assistonce programs, In almost all
respeéis the data for thz province were comparable to those for the
Miagara Ragion. For exumple, it was found that the average numher of
vo]unteofs per school was'approximétely nine volunteers, znd that the
average wezkly contribution of each volunteer was approximately one-half
day. The survay,showed thet a few boards had no schcols with volunteer
progrins énd a few boards had volunteer programs in all their schools,
with tFa remaining beards reprnsented throughout the rénge from zero

to 100%. The survey revealed large numbers of schools with twenty or

more regular volunteers.
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After examining the volunteer programs in a number of schools
and analyzing the needs in schools with respect to possible volunteer
help, an operational model was developed, the outline of which appears
in the Appendix. The model has six main phases (readiness, recruit-
~ment, training, maintenance, evaluation, and extension) and it breaks
each phase down into a'series of chronoloygical stcps yhich can be
foliowed in planning and implementing the volunteer program. The
"model also identifies the person or group who should assume major re?
sponsibility for initiating or conducting that particular step or
sub-step.

During 1674-71 the operational model was imblemented in three
schools having widely different characteristics. During this period
the officers connected with the project worked on aicontinuing and
- fairly intensive basis with the principal and staffs of the three
schools concerned. Their activities fncluded the initiation of
activitiés, the application of various steps in the model, and a
continuous monitoring and evaluation of the work of the volunteers and
of the effectiveness of the model itself. |In all three schools the
participants judged that the model was applicable and the volunteer
program that was developed was successful. In independent reports we
have documented the success of the program as determined by the state-
ments anrd attitudes"bf principal, staff, parents and students. In
one of the schools a complete evaluation project, including an-
evaluation of pupil gain was.undertaken, and it was concluded that the
total program of the school resulted in significant gains over the

three control schools that were used in the study.



One of the othohes of the implementations of the model in
the three schools was the continued expansion and extension of the
brogram within these schools, and the identification of a number of
special or particular needs that were identified as being appropriate
for assistance with volunteer hefp, assuming that the model was
modified in certain ways in keeping with the pa}ticular neced. The
identification of various extensions formed the genesis of the
existing project, which deals with the development of three particular
extensions in three individual schools. The description of these
extensions occupies the major part of this report.

‘The second outcome of the implementation ph;se was the
development of various materials which the principal, teachers, and
volunteers used in one or more of the phases. As suggested above,
these materialé are found in the Appendix of the present report. Two
of these, entitled ''‘Some Suggested Tasks for Volunteef Parents' and
'Some Special ldeas'' cnabled the staffs of schools to speculate on
what the program of vo]untecr.help would look like once it was imﬁle-
‘mented in the school, and in addition, gave themAthe security of
identifying a number of particular things that volunteers would be
asked to do during the early phases of the program. |t was quite
clear that in all of the schools there was a good deal of insecurity
on the part of teachers about the early assignment of the volunteers.
The availabilfty of these two documents helped to ease this situation.

In cach of the schocls the nature of the recruitment‘instru-
ment, and>the policies for recruitment caused considerable early
concern. For this reason we have prepared the sample recruitment
letter and questionnaire which are found ir the Appendix. In a number

of schools whichbhavé employ:d some of the development materials,
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herein dzscribed the recruitment Iettér was usad in almost 1ts existing
form'wit; only minor additional specific references to the individual
schoels in question. i |

The document entitled ''Cbjectives, Advantages and Potential
Outcomés of Parent Voluntéef Programs'' was used by the staffs to sort
!
out the puAposes, goals, and objectives that they had in mind for
\
volunteer programs. The project officers found that in all the school s
in which they worked the prime objective in the minds of the teachers
seemed to be the direét additional help that they would receive in
the classroom. The idea that the possible improvement of parental
attitudes and the improvement of communication between the home and
the school might be even more significant outcomes or objectives of
the program had apparcntiy not occurred to the teachers. Therefore,
in this document prior attention is given to questions of attitudes
and communication,
During the early phases of the dissemination of the findings
in the three schools we encounterea a large number of requests for
short lists of reading materials. 1In order to meet this need two
bibliographies, a genaral bibliography, and a selected and annotated
biblioyraphy were prepared. Thnse two bibliographiecs are found in
the Appendix.
In order to aocument reliably the activities of volunteers
in the schools and also to study the effects of Qolunteer assistance
on teachers' functions, the original taxonomy developed for the Niagara
Survey was quified to meet the dual roles of pafents and tcachers
as adults in the classroom. The revised taxonomy eventual ly was
improved to the point that a standard observation schedule incorporat-

ing the taxonomy was prepared for direct observation in the classroom.
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fuactlon may accur. After a short training cericd oi.cervers ere a'blc
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inter - sorver mitc'ﬁl_ity vith less thew an hcur‘s forral cbservation.
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thre. schools in -.»hie-.h t'2 midr) wzs irolenanted, but more racently
by evproxinrtcl):: 200 niher ecirenls Thn irojant directors hw
vworked directiy with the jlincipals and staff3 of p.pp.ooxlmately forty
cchools wh'ch have *rlnma cn tis developzent of a volinteer program as
o mmjor projoct. in a la=ge number of other scheels and school
systerms, not cenly in th- Nircara Pegion, but throughout Ontario,
mectincs have beon cld with grouas of tec :aers, p'rinclpals.
al_'td conE" " =ni .;,-an'; tio desiscment materinls deserited erein have

been exnsloyed as o of thy matari+ic to gulaz discusuions and actica.
v g
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In the dissemination phase of the gene?ai mode | é number of
officials of the Department (Ministry) of Education have been involved
in minor or major ways. The threc most active participants from the
Ministry have been program consultants from the Niagara Regional off?ée,
namely, Mr. M. McKenna, Mr. E. Piphcr; and Mrs. E. Jarvis. In addition,
Mr. J. Storey from Region 3 and.Mr. N. Best from the Curriculum Section
have maintained an interest in the project. Meetings have aLso Lcen
held on threce occasions-with personnel from the Ministry, Feprésent-
ing mainly tﬁe Curriculum Secuion, At all of these meetings, the

) /

interest in the project has apparéntly been considerable; this is
interpreted as meaning that some officials iﬁ Ehe Ministry believe that
the voiuntcer program has some. potential for helping to resolve some
of the problems encountcred in schools today.

In connection with the dissemination of the general model a
film entitied_“ln Loco Magistris'' was preparcd as a joint cnterprise
of OISE and The Ontario Educational Communications Authority. This
film was sclected in competition as one of the five major aqdio-visua]
presentations in curriculum innovation at the Banff Conference in
October, 1971, and it is definitely the pre-eminent film on the subject
in Canada if not in North Amecrica. |t has been widely used throughout
Canada and has also bcen used at conferences in several states of the
United States. A report from the OECA states that it has bcen one of
the largest selling pro&uctibns of the Authority. The film has been
used over one hundred times during the past year with groups of
teachers, principals, ctc., and has been the focus of discussion at a
humber of majof conferences, including the Parcent Cooperative Nursery
Conference, two conferences of the Ontario Educational Research

Council, a Supervisor's Conference at 0ISE, the OEA Annual Meeting at



8
York University, and in prescntations fo‘various brincipals', con-
J suftants', and trustees' groups. 1t will form the keynote topic for
one day at-cach of six Ministry of Education summer courses for
principals in thc summer of 1972.
it should be pQinted out at this time that the above account
of the General Model scrves mercly as background for-the section that.
follows, which pertains morc particularly to the current project
under discussion. However, a documentation background is essential
to an understanding of the three particular school projects described
in the section that follows.

(b) THE CURRENT PROJECT

The Funding for the current project, entitled Using

Volunteers in Schools, involved two programs, as follows:

PROGRAM A: Establishing a model for using parent volunteers
to meet a specific large-scale need in an individual school. As
stated in interim reports of Septemker 20, 1971 and January 11, 1972,
this program was extended from thc onc original schocl to a second
school, so that two schools could bencfit from the use of the
voluntcers in their attempts to meet different large scale needs. In
Fessenden Public School, Ancaster, this resource cnabled the staff to
become a curriculum development team. |In St. Daniel's Separate
School the program permitted the staff to integrate special education
into the regular program. The programs in these two schools are
described in detail below.

PROGRAM B: Exbloring the use of volunteers to expand the
amount of a teacher's time spent in the most critical classroom

functions of planning, interacting with individual students,




.
determining students' readiness, and initiating and consolidating
important new mental structures. This program, héused in Victoria
Public School, St, Catharines was conducted in keeping with a rigorous

experimental deéign, and included systematic evaluations of pupil

gain, The program is described in detail in a following section.

PROGRAM A

Using Volunteers to Meet Major School Needs

School 1: Fessenden Public Scpool, Ancaster

An Approach to Staff Curriculum Development

Before the opening of the school term in Septembér 1971, the
principal of Fessenden Public School, Ancaster, (Wentwor th County
Board gf Education) discussed with the author the possibilities of the
staff or part of the staff of that school becoming a curriculum
development team. Together, we explored the possibilities of the
Parental Involvement Modc] as a possible alternative to .some of the
needs that would exist in attempting to provide the staff with
adequate time for a continuing curriculum development plan, After
explgring the question with the staff cpncerned and with the officials
of the board of cducation, it was decid;d that we would proceed to
exploré the volunteer model as a means of pfoviding an opportunity for
the Grade 4 to 6 tcachers to bedome a curriculum development team in
a reasonably formal sense. The chronological development of “he plan,
iﬁ keceping with the general model, is documented below:

(a) Preparation Phase

Although most of the staff members were not involved in the
initial decision to proceced with the exploration of the plan, neverthe-

less there was in the staff a feeling of wishing to be somewhat more

~w

i S
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deeply involved in curriculum development. The staff appeared to be
somewhat more able and more highly motivated than Is typical, but no
doubt other factors influenced their wishés to be involved in curriculum
development. It will be recalled that a number of guidelines from

the Ministry of Education, and also the Hall-Dennis Report with
reference to curriculum development, imply that curriculum should
involve the staffs of schools a@s the basic unit. The staff had already
identified this as the greatest single need within their particular
scifool. Concepts of continuous progress and non-grading were the
subject of frequent discussions among staff members as was the

feeling tnat the pupils from their Grade | to 6 school should in some way
be better integrated with students at the neighbourhood Grade 7 and 8
school. The provision of volunteer help to free the teachers for‘a'
period of time each week seemed to be the best alternative whereby

the teachers could get some time for curriculum planning. At a

number of meetings the author and the principai discussed with them
objectives of volunteer programs, viewed the film on the subject,
discussed the programs in other schools and in other ways assisted the
staff with decisions about initiating their own volunteer programs.
Recruitment was delayed until éfter the decision to proceed with the
plan and a general agreement on the objectives of the program were
attained. It was decided by the staff that the main objectives would
be the provfsion of one or two hours' planning time weekly on a regular
basis, with an attempt to ensure that there would be no loss in

pupil achievement within the school. 1[n order to achieve these
6bjectives the staff.decided to recruit a regular corps of volunteers
who would serve basically as classroom supervisors for the period of
time in qﬁestion each week. |t was decided that two or more volunteers

. ‘
would be assigned to each classroom initially to make sure that
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discipline problems, misunderstandings, etc., were kept to a minimum.
The staff made use of the dissemination matgrials prepared by the
Niagara Centre. No firm design for evaluation was considered to be re-
quired because the staff felt that the ongoing profiles of achievement
in the school woild enable them to determine whether there had been
any significant geéin or loss as a result of this change in their usual

program,

(b) Recruitment Phase

Instead of o typical Home and School Association, in
Fessenden School the principal holds periodic coffee sessions with
parents in mid-morning. |t was decided to use these meetings as the
first means of informirig the parents of the school's plan and of
conducting the initial rccruitment activities. At a series of meetings
the purpose of the program, the objectiQes and activities of volunteer
programs, and the plans for recruitment were outlined and discussed.
The concerns and questions of parents-were also dealt with. Following
thesg meatings the recruitmenf letter in keeping with the one prepared
for the genéral model, was distrihuted along with the questionnaire
to all the homes in the district. The earlier preparation and informa-
tion to parents no doubt accounted for the overwhelming success of
the recruitment phase. Responses were received from well over half
the homes in the district and the number of volunteers in this initial
wave approached one hdndred. Decisions were made, both by the volun-
teers themselves and by the prin~ipal and staff as to which voluntéers
would be placed on the regular corps for regular weekly service, and
which ones would be assigned either to special duties, to on-call
needs, or to a talent bureau who would meet particular needs at special

times of .the year. The availability of a greater pool of volunteer
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talen: then wes necessary for the curriculum planning team created o
new aspact to the projram in the rest of the scheol, becsuse the other
teachers saw possibilities in their own classrooms for' vsing voluntesrs,
and eventually the ecxtent of volunteer help in the rest of the school
parallellad the more formal use of volunteers by the cur}lculul
dovalesmant t2am.  In eddition, ;everal vary comgatent and dadicated
voluateers psrfo md rogular tecnics! or semi-technical functions in
particular parts o (ke sciool. For exumsle, in the Hbrirv two
motbars come cn & rejrlac basis, una to build a master plcture file for
the scheol ard the othzr to provide baci-up servicas in" the way of
filing, crcring, stalving, etc., *herehy fraeing the teacher=librarian
to sarwe ar 2 meohar of e curriculvn daveloprent taem,

From the corps of rensler voluntears tha principal, in dis-
cusslions withv 127! worbars, selected ond assioned the particular
voluntanrs that seemd @ast culted to tha various cleassrooms in the
Junior ter=, The teazhiare assicned inltialiy some of the tasks on the

7 prozaced took tist, amc gve & certsin caamunt of preliminery training
sc thot tha methars co1d the over ths classroowm vory gorly in the
precram for an exploratery noried or o wion i teachar woulld be
ahsent, VL it was raaslile for she curriculim davelcpment plans to
te fultiered et a: carty as the begliaing of the voluntoer
progran,

fe)__Inigctinn Dinee

in most r.asés tlw tcache:s ished to lave their volunteers

-rrazent in ke classrcom prics to the first actollal rariod of service
80 that assicim2nts, odjectivas, rcutines, ete,, could bo dizcussed.
1t was cviocus to tha observer th-r.'t “he voluatesrs were at lesst as

O “srfvous ayout tahing over ths clussrowm as tha teschers ware abowt




having someonc accept this rosponsibility. |t appecared to have been
a wiée move to have allocated morc than onc voluntcer to cach QF the
classrooms carly in the projceat.

Discussions wcrce held with pupils concerning their behavior,
responsibility, ctc., during thc time wiien tire teachers were to be
absent from tﬁc room, “the greatest amouﬁt of concern oxpresscd by’
both the voluntcers and the teachers hcd to o with matters of routine
and disciplinc. It oppeared that the voluntzers would be rcluctant
to discipiine pupils in matters of unacceptable boﬁaviOur, and it
also scemed almost certain that somc such cascs would appear, HFeny
of thc discussicns between votuntcers ond teachers centred upon
their sharc of responsibility in this respect,

Somc of the teachors preferred to spend the first periods of

volunteer scervice in the classroom to rcinforce the work of the volun-

. teer. 1t was considcred cssential to the success of the plan that

there be open communication between the tcacher and the voluntcers.

In general, thero was kcasonably succcssvul dove-tailing of the
interests and compectencics of voluntcers with the kinds of tasks

which teachers werc propercd to 2ssign te them. in fact, in spitc of
the voluntecrs' initial feeling that they were inadequatc to the -tasks
to bc assigned, it was quite surprising to scc the levels of back-
ground, exﬁcriencc, and ability that thc voluntecrs werc able to
bring to the classroom,

(d) ‘iizintcnance Phasc

Within @ very fcw wecks the program scttled down to & rcgular
pattern of voluntcers scrving for an nour cach YWednesday morning
while the statf participated in curriculum development as a team, in

time, the period of onc hour was extended to a two-hour period and
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this became the usual practice for the rest of the year. Various pro-
cedures were used in assigning tasks to parents, instructing them in
the activities to be performed and promoting them to more difficult
and challenging responsibilities. Sometimes the training was done
prior to the Wedresday volunteer periods, but more often it was done in
conjunction with the routines of the particular morning in question.
The greatest single problem during the maintenance phase was the
occasional failure on the part of a Qolunteer to appear on schedule,
theréby causing a hurried and incomplcte revision or rcassignment of
the work of the morning. This proved to bc very annoying to the
tcachers and at times they were quftc vocal fn their criticism of this
aspect of the program. Fortunately, the assignment of more than one
volunteer to 2 classroom often made it possible to deal with this
difficulty, but it was obvious from the comments of the teachers that
whenever this problem occurred it created a difficulty that the
teachers believed that they should not have to cope with at the last
minute. Very few formal training sessions were required. No doubt,
if it had been possible to providc certain routine training sessions
in the use of audio-visual eduipment, in matters of routines and
discipline, in the cvaluation of pupils' work, etc., some time would
have bee; saved and perhaps more cfficient service would have been
given.

The corps of parents categorized as the '‘en-call' group
~were used more cxtensively than in some other programs in which the
author has been involved. An attempt was made to involve in the
program all volunteers who had, in fact, offered their services. The
demand for volunteers on the part of the rest of the staff, no doubt,

accounts in part for the success that the school demonstrated in

R e AL
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making a ‘vide use of a very large number of voluntcers. As a result
it was not necessary to conduct formally the second wave of recruit-
ment. However, additional volunteers did enter the program during
the year and some of the originai volunteers were reassigned to
different classrooms or different duties.

(e) Evaluation Phase

It will be recalled that the agreement on evaluation made
by the staff was that they be given adequatc time for curriculum
development and at the same time assurance that their pupils would
not suffer as a result of the prograﬁ. Thus, from thc.staff's point
of view the evaluation considercd two basic questibns: (1) What was
the picture with respect to pupil g:owth, and how was this affected
by the program? and, (2) Did the staff have ‘adequatc time to make
significant progress in curriculum development?

With réspcct to the guestion of pupil growth the on-going
testing program in the school would seem to be adequate. Prior to
the‘beginning of the school year profiles of growth of all students
in basic skill subjects was available. At the end of the year
adequate testing was available so that the principal was able to
assure the author at the final mecting that the progress in the school
had been, at lecast, as great as would have been expected on the basis
of past experience and appearcd to be somewhat higher. The principal
and author are reluctant to attribute the additional gains to the pro-
gram jtself. A number of other factors such as changes in tcacher |
personnel, teacher competency, gcneral interest of the community in
the project, a general Hawthorne effect, eté., may have accounted for
the additional gains. What the evaluation did point out is that

the objective of avoiding a negative effect on pupil~gain was achieved,

L A s e S LD e
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despite the absence of teachers from the classroom for two hours a
week.

It is easier to desc}ibe than to evaluate the achievements of
the teachers as a curriculum development team. During the year the
volunteer program ecnabled the staff as a group-to engage for approx-
imately five hundred man-hours in curriculum development. In addition,
the existence of the program in the school made it possible for two
program consul tants tc be identified, along with the author, witﬁ the
curriculum team to a much greater extent than could normally be
expected, The tedm had the good fortune of having two highly respected
program.consultants,_Mr. Eldon Pipher, and Mr..MichaeI McKenna, of
the Region 6 Office, available to them on a regular basis as con-
sultants to the curriculum planning team. It must be pointed out that
the outside experts were not the lcaders in the teams. The team
leadership came from within the school and, in fact, from the teacher
body of the school. The principal, the author, and the two visiting
consultants‘all participated as consultants and team members_Eut not
as leaders. During the carly stages of our activity the teachers
expressed the wish to explorec a large number of arcas of the curriculum,
and in this light discussed broad gencral objectives of the school.
in due time, however, they began to appreciate the enormity of the task
ahead of them and therefore decided they should deal initially with
an arca in which they felt fairly secure and in which they thought that
there was common ground for discussion. No doubt the importance of
the subject also ied them to choose mathematics as the subject to
which they would devote the grcatest amount of their time. During the
curriculuﬁ development mectings discussions centred around the alternate
programs, mathematical games, behavioral objcctives, the possibilities

of a continuum in mathematics development, and means wherecby a
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number of objectives could be clustered so that the school could have
an orgoing and comprehensive evaluation program. The curriculum
development outlines developed by the staff included both the mater-
ials generally regarded as core mathematics material, and also
enrichment material. Considerable attention was given to bringing
greater relevance to real life situations into the mathematics pro-
gramming. One of the difficult problems that reoccurred at a number
of points was whether individual youngsters should always move
along at their own pace, or whather deliberate attempts should be
made to groub the children and hold some of them back by providing
them with enrichment experiences or alternative mathematics instruc~
tion, such as geometry,-logic, etc. Mr. McKenna was particularly
valuable in helping the staff assess various proposals related to
probiems of this kind. He was also able to use special resources at
his disposal to introduce to thec teachers new text material and
other alternatives in mathematics instruétEOn. Mo doubt this
experience was equally stihulating to the program consultants involved.

Two other aspects of evaluation of ihe program at Fessenden
were of concern to the evaluator, namely the description of what the
volunteers actually :d in the classrcoms and an analysis of the
attitudes of the volunteers.

At various times during the year formal observations were
made in the classrooms, using the taxonomy of classrooms functions
developed in the general model. The obscrvations in tﬁe classrooms
in which the parents were providing basically a supervisory function,
were remarkably similar. They indicated that approximately 80% of
the time was devoted to two functions, namely, active supervision

and consolidation of content. These two functions were about equally
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divided. It can be concluded that the intentions of the teachers were
to have volunteers supervise the ongoing activity of the ciass"
rooms, mainly with respect to supervising students' seatwork and helping
individual students when problems arosz. Although there was some var-
iation from one classroom o another, the total percentage of the time
spent in these two functions or the averége was fairly constant.

The typical activity of the vo]unteér or volunteers in any classroom
included routine active supervision of student coctw-r i, usually
arranged by walking about during the classroom, with short periods of
direction or assistance when needed. The other function, that of
consolidating content, was usually practised by the voluﬁteer remaining
in one part of the room and havfng the pupiis come as needs arose,

to get special help. The amount of time g¢iven to individual pupils

in this function ranged from a few seconds to as much as two or three
minutes. It apoeared that sbme of the volunteers, when working alone,
had more difficulty than do teachers in maintaining the general
climate of the classroom while providing individual help at the
teacher's desk. In thosec classrooms where two or more volunteers

wor ked together, the usual practice at any point in time was for one
of them to be providing the individual consolidation described above,
while the other maintained the general routines of the classroom in
an activity that alternated between active and passive supervision.
The remaining 20% of the volunteer's time was spent in various
activities. Some of them were of a technical nature, such as pre-
paring audio-visual materials, or of a non-technical nature such as
passing out supplies, preparing work cards, etc. About 10% of the
total time was involved in a form of instruction that, in our taxonomy,

we called 'adding content to structure'. In this activity the parent

Ead



‘19
volunteer actually perfcrmed an instructional function, but in almost
all cases it was simply adding-content to an existing mental struce¢ure.
It was very unusual to find a volunteer actually introducing a new
concept to the pupils. There was considerable variety shown in the
arrangements whereby the volunteer added content to'existing struc-
tures; e.g., sometimes this was done in informal discussion groups
sometimes as a class, and somatimec in well-organized work-groups in
which ¢ small team of pupils would be working together regularly on
topics in science or social studies.

Ccmparison of the activities of the volunteers at Fessenden
School with the activities of volunteers in the three studies in which
the original general model! had been implemznted indicates that the
work of the parents in the Fessenden situation, where they are re-
placing the presence of the teacher.for a period of time rather than
helping the tcacher with his activitice in the classroom, is of a
much more uniform, stabie and stercotyped nature. While in the other
schools one might expect the voluntesers to perform almost any function
:nder the direction and supervision of the teachzsr, it was quite clear
Jhat at Fessenden the range of functions was extremely narrow, being
representaed cver three-quart2rs of the time by activitieé within two
functions, con:ol{datimg conient and aztive stpervision. This can,
no doubt, be accounted for in part by the fact that the volunteer
working alone is probably less capab[e of performing a wide range of
functions than is the volunteer working closely with the teacher. A
more prchable explanation of this difference .is the reluctance of
teachers to assign a wide variety of'functions to volunteers in their
absence.

The most impoirtant aspect of our study oi the functions of

volunteers is that tcachers are able to identify, and volunteers are
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able to perform, a group of tasks within one or two broad functions

which teachers believe are important to be performed. This observ-
ation indicates that while the volunteer does not act as a teacher,
(i.e., does not perform the highest level of professional functions),
she.is able to maintain in the classroom certain functions which are
vital to the jrowth of child;en and which performed by a volunteér are
not noticeably inferior in their long range effect than as if performed
by the teacher.

The second aspect of evaluation of interest to the researcher
has to do with parental attitudes, in view of the importance of the
relationship between parental attitudes and pupil achievement, first
documented in the Plowden Report. Two procedures were used to
gather information about parental attitudes - direct interviews and
a written questionnaire. The findings-were very similar to the
results from the survey of attitudes in the schools that implemented
the general model. That is, initially parents appear to volunteer
out of'é mixture of curiosity, intersst in what is happening at the
school, and the desire to have better insights concerninghthe pro-
gress of their-own childrei,. Later on, these kinds of motivation
appear to shift towards feelingslbf satisfaction, of making an
impertant contribution, and in this casec of enabling teachers fo
perform an important function Which otherwise wouid not be aéhieved
within the school. iMany of the parents stated quite openly that their
contribution in the schoo! enaktled the school to do something that
other schools were not able to do, and it was also evident that they
took a certain amount ofrthe credit for this extra activity being
achieved. Almost all the parents stated that they enjoyed their work

and looked forward to it. Some of them commented on the greater
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recognition thcy have received from parents and pupils in the neigh-
bourhood as a result of their participation in the program. Quite a
number of them commented on the increased insight they have concerning
the problems and programs oi the schoql. Many comment with awe
concerning the range of tasks carvied out by the teachers. Almost all
parents indicated that they would wish to continue in the program and,
in fact, would attempt to recruit others to th: program. One particu-
lar feature of Fessendzn School gives some additional insight about
the interests of the volunteers. The kindergarten at thé school
includes children who later on will be transferred to other schoo[s

in the town. Quite a number of the volunteers wzre parents of this

-intinerant kindergarten group. ' Almost all of tham at the end of the

year inquired as to how they could participate in initiating a
volunteer program at the school to which their own youngster would
be transferred in the next year. Similarly, a number of inquiries
were made concerning the initiaticn of a follow~up volunteer orogram
at the Grades 7 and O school. Vhether, as a result of this activity
or of the general interest in volunteer programs, the firct sec-
ondary school model for parental involvement was commenced dUring
the year at the high school in the town.

One further aspect of the evaluation relates to broad support
from both the community and the board of education. In this con-
nection, a number of public meetings were held at which the principal,
staff members and voluntieers described their program, and with the
assistance of the author an;wered questions and concerns about the
project and its outcomes. Frequent reports were forwarded through
the principal to the officials of the board of education and these
led midway through the year to an invitation from thz board to make a

formal presentation on the topic. |t was decided that we would treat
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the project as an activity of the school itself rather than of the
Institute, and therefore, we decided that members of the staff and
parent volunteers should make the basic presentation to the board. The
presentation was followed by a large number of questions from the
trusteas, most of which implied interest and support for the program.
As far as we have bezen able to l=arn there have bceﬁ no cserious
negative criticisms from either the community or the board concerning
the project &t Fessenden School.

(f) Extension Phase

From midway through the year to the end of the pi'oject it
appeatred to Se assumed by all participating in it that the actiQity
would not cease at the end of the school year, but would continue on,
but in & revised form, into the next scﬁool vear. While the staff as
a curriculum davelopment team made important strides toward developing
a curriculum in mathematics that was more closely related to the
interests and needs of their students, it was obvious that much work
had yet to be done before the staff would complete.the<curriculum
developments that they already envisaged. Thz staff intends to continue
its activities as a curriculum team, and no doubt, within the next
year will turn its attention not only to other subject areas, but
also to integratecd approaches, organizational patterns that reflect
student abilities and interasts, and plans thaf will make better use

of teacher resources.

Replication and Dissemination

The author contends that if we are to take seriously the
guidelines of the Ministry of Education and the views of the Provincial

Committee on Aims and Objectives concerning the role of the local
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school étaff as a curriculum development team, we must make deliberate
provisions whereby the staffs of schools, and partiéularly of elemen-
tary schools, have opportunities for working together to develop and
implement curriculum innovations. The present project represents one
alternative approach to this problem, and in view of its apparent
success at this school, along with the fact that it creates no budget
difficulties, it can be commended as one approach to the problem. If
one attempts to account for the relatively I}ttle work done by most
school staffs in curriculuﬁ development, the most common explanation
would undoubtedly be the lack of a common and regular time for such
activities to be conducted.

Certain factors as Fessenden School probably account in part
for the success of the project there. First of all, Ancaster is a
town with strong local identity and probably an unusual degree of
involvement in community projects. This may account for the very
large response by volunteers, which incidentally exceeded by several
times the anticipation and prediction of the staff. The competent
leadership of the principaf and the existing commitment of the staff
toward cooperative curriculum development would also be contributing
factors. The presence of the author and of the two program consult-
ants named above, no doubt, had a stimulating effect on the activity.

Despite the importance of some of the factors stated in the
previous paragraph it seems reasonable to expect that a large number
of other schools, perhaps as many as 30--50% of the elementary schools
in Ontario could implement this projecg, with certain modifications
in the light qf particular cﬁnditions in varfoﬁs schools or communities.
The evidence to date, not only at Fessenden but in a larye number

-of other’ schools indicates that there is a much greater pool of available
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volunteer talent than most schools have identified themselves or are
vready to use. In those ;ommunities where there may be inadequate
interest among parents, there are other groups of volunteers, including
students at cbmmunity colleyes, universities and teachers' colleges
who could profitably participate in the same role as the parents at
Fessenden.
The successful implementat}on of both a general program of
1
parental involvement and a morc specialized egtension such as the
use of a competent corps of volunteers to replace teachers for an
hour or two a week may require in most cases & measure of outside
leadership. The value of outside leadership in providing credibility,
encouragement, and political support for a school wanting to start this
kind of innovation should not be overlooked. Insecurity on the Par€
of a staff seems to be a far greater problem than problems of
availability or competency of volunteers or the ability of the staff
to organize its program once it has committed itself and feels secure
about doing so. In disseminating the results of a project of this
kind, then, one would recommend that program consultants and local
consul tants study the model and the extension and commit themselves to
assisting staffs who wish to mové in this direction. Unless this or
an alternative method of providing school teams with planning time
is implemented broadly, guidelines that promote the role of staffs as
curriculum develqpment units will confinuc to be regarded as little
more than admirasle intentions. One further aspect of dissemination
of this type of project will no doubt be of concern to both OISE and
the Ministry, while the personnel of the iliagara Centre and of the
Region &6 office are prepared to assume some responsibility for dis-
semination of the project in one region, there is the possibility
that unless deliberate dissemination procedures are in.tiated pro=

vincially, the outcomes will make contributions in one region.



School 2: St. Daniel's Separate School, Hamilton

Integrating Special Education

St. Daniel's Separate School in Hamilton (Wentworth Separate
School Board) had already developed a basic parent-volunteer program
in 1970 -71. As an extension, the staff decided to explore the
possibility of adapting its successful program to the area of special
education. Many elementary schools staffs in Ontario express concern
about two current aspects of special education - - the identification
of greater numbers of pupils with special learning problems, and a
growing commitment to integrating existing special education
students into regular classes. The St. Daniel's adaptation was
designed to meet these two needs. Because the resulting project was
an extension of the existing prograﬁ,'the documentation that follows
makes little or no reference to the steps of the original implement-
ation of the model.

St. Daniel's staff set five major goals in relation to their
concern for special education:

1. To integrate all spec}al education students into the main
program of the school and to brov}de them with special assistance as
needed on a periodic, temporary, or sustained basis.

2. To identify all pupils with special needs. This could
range as hig@ as about 30% of the school population. The staff was
prepared to make special provision for as many as 100 of its 400
pupils on either a temporary or an on-going basis.

3. To develop a~profile of Tearning progress for each pupil,
making note of the strengths and weaknesses and of the general rate of

’

progress.
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L. To involve all of tine teachers in the diagnosis and tne
identification of the special education reeds of pupils and to
establish this as a major point of view for the school staff.
o. To extend the exist:n, parent voiunteer pro.jram so as to
provide the extra assistance needer (o achicve the other goals.

MAJOR PHASES

The basic parent volunteer model was adapted tu the special
education situation tiroujh the addition of several factors wiich had
. b
already been identified:’

(a) A comprehensive testing program for all aupils; for all

those identified as having iearning difficultieg, the provision of
a learning profiie for each pupil involved; this activity was to be
managed by the special cducation teacher.

At St. Daniel's, survey testing was conducted using such
tests as The Canacdian Tests of Basic Skills and the Lorge~Thorndike
Inteiligence Test. These vere administered under the direction of the
special education teacher. |

(b) The assignment of voiunteers to ciassrooms in oi'der that

teachers might concentrate on the testing program for the required
period.

To provide for tnis, &U parent voiunteers were recruited,
Twenty-five of these were selected to woirk on a regular basis in the
special education adaptation of the program. Fi;om this group nine
were chosen to wori directly under the supervision of the special
education teacher, working with those pupils requiiing special remedi-
ation. These parents usually worxed with an individual pupil, or with
a small yroup of threé or four under thé direction of the teachers in the
basic school proc¢ram

.\)
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(c) A systematic urianization o the prciiles to provide &

detaiied overview of the probiems and lcvels of the pupils concerned.
InforMation from tie survey tests wiich were admiﬁistered
were supplemented by fuither .i.formation from cthei sources. Teacher
observations and the results of term tests were sources of data.
Pupils with special probiems were identified, and then the special
educat:ion teacner met with (he other teachers aaving contact with
cach of the pupils identilied. Eacit case was discussed in detail. |If
necessary, the pupil was Turther investijated. The special aducation
teacher employed suci tesis as the WiSC, thc Vexler, tine Slosson,
te Frostig, and the Burrelle, A file was set up for cach pupil,
into which could be placce ali of the Jata including the prescriptions
of the learning neels aund the very specific st estions for follow-up
programmin. .
(d) A fleaible, but thorough, plan for providing daily the

cific additional instruction required by individuals to be applied

in cooperation with tive voiuntecei's., Expericnce te date ind:cated

that wihere a8 well -integrated lcarning continuum is outl ined compctent
voluntcers can proceed with a miiimuin of supervision. Vith experience,
some voluntcers will 1o doubt be ablc to assist in various aspects

of the proyram, thercby frecing the teacher for additional time for

the oryanization and the Jiagnosis,

At St. Dariel's the teaciwrs shared in the dacision of how the
prescriptions werc (o be éarricd out, In some cascs, a modiTicat.on
of the activ:tieé in the basic school program was suificient. In
other, the child required individual attention on a rejular basis
irom one of the teachers. Somctimes, indivicus! or yroup activity was
necessary, these activities being carried out under tix direction of

Q
IERJ!:: parent volunteer, or somet:mes throujh the direct iatervention of

IToxt Provided by ERI
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the special education teacner.

STAFF 1OLES

The proyram at St. Daruci's rcquired major alteration in the
roies playcd by various staff members. Under the basic oryanizational
pattern of tiwe schooi, the tecachers were orjainized 1No two groups - -
a primary-junior team, and a junior -intcrmediate team. Since all of
tiv poteatial special cducation pupils weic inteyrated intc the
rcgular projram, the teachers i:. cacin tcam shared the responsibility
for any special pupils in their pool of children, as well as for tic
rest of the children undcr their jurisdiction. |

This pattern or organization did not raolicve teachers of the
responsibility of identifying and dealing witiv pupils wita special
ﬁroblems. On the contrary, it made such action ail the more urjent.
The teachers engaged in a continuous, ongoing e¢valuation procedurc.
They did not label pupils according to some imprecisc diaynosis;
instead, from wor!: records, term tests, divected and casual pbservatson,
toey collected specific information for the referral of spccial
pupils to tie special education teaciher's attention. They shouldered
a further responsibility as well. Tiw wholc team met with tic
special education tcacher i.: order to discuss cach referral. Once a
decision had becn reached, they all shared the rosponsibility for the
specialization of pro;rams to promotc the dcvelopment of cach of thesc
pupils.

The role of tiw special cducation tcacher was most dramatically
altered. Shc was not assigned a barticular group of pupits as her
class. Instead, sin: acted as special cducation lcader with cach of

the two tcaching tcams. Employingy the information provided by teachers

O nd collected during testing, she made the ultimate diagnosis and

E119
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prescription for cach of the pupils referrcd to her, takin. notc of
what the tcachers had to say dur:ng the tecam meetings, She guided the
implementation of the prescrioed program, as well, and in many cases
was the remcdial or snecialist teacher. She acted then, as a leader,

a catalvst, a coopcrating specialist, and a tecacher,

PARENT VOLUIITEERS

It was the use of parcents in tie schools which made the
special progjramming possible. Approximately nalf of the parents werc
used to facilitate tne special cducation adaptation of the basic
pro,ram. Oaly a fraction of these, howewer, assisted dircctly with
tie instruction of the special pupils., The rest, workin. as volunteers
unde¢i the direction of tiw teachers, provided the tcaciwr with re-
lcased time For planning, for the identificacion, diagnosis and
testin, of pupils, and far interviews with othcr teachers and with
parents. They woried mainly in the regular program :roup situations.

The fraction who worted directiy with the spec:al cducation
teacher, after observiny the teacher in action with a pupil, provided
tiw follow-up rcinforcement for the activity be vuiding the child
tiirouyh drill or activity situations, The parents woriwed with indiv -
iduai pupils or with smaii groups of threec or foui uinder the specific
instructions provided by tihc special cducacion tcacher. The parent's
role here was aimost 2niirely instiuctional. Most of thc parcent's
activity was categorized as consolidating new learaing or as
consoi ' dating new content. Foi wiample, the voluntcer would drill
words or phrascs with a pupil or tisten to a problicm reader as he
strugylcd through a passaye, noting the common crrcrs, She also
wor ked witih number -fact dr lls, or with other similar repetitive but

\)nevcrthcless instructional situations.

ERIC
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A persistent staff comment was that; following the introduction
of parent-volunteers into the school, parents appeared to feel very
free to make suggestions to feachers concerning the needs of their own
children. |In addition, some pafents were invited to provide valuable
information during the group diagnosis sessions when their particular
child was being discussed. Somé volunteers continued to work at the

prescribed program with their own children at home as well.

CVALUATION

The preliminary evaluation of the program at St. Daniel’'s is
baéed on demonstrated pupil progress, teacher observation of pupils.
and parents in action, and perceptions of parents and of pupils. There
is nc doubt that the St. Daniel's staff achieved its major aim of
integrating the special education program into the mainstream of
school activities. A questionnaire distributed to parents posed the
question as to whether or not St. Daniel's had a special education
program for its pupils. Parents insisted that fhere was no such
program. The special education activities, therefore, had been so
well integrated into the program that they were not visible as a
separate aspect of the school functions. The special education teacher
was seen by parents as the special helper to specific pupils for
particular reasons.

In addition, pupils did not appear to feel stigmatized when
 they were selected for special help. In fact, teachers observed that
the pupils were most anxioué to take part in the special sessions,
either as individuals or jh a group. . There are several reasons that
this should be so.

Children of all ranges of ability were included in some of these

activities, including very bright, high-achieving pupils, bright under-
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achjevcrs, avergge pupils v)lth particular disabilities, as well as
pupils with major disabilities. With so many pupils involved, it was
vdifflcult to single out individuels fcr stigmatization. 8ased on the
"perccptions of purents, punils, znd teacher<, thersfore, it can be
con-luded that the prel iminary evajuation was positive.

Tha fact that a graat many pupiis wern associated with the
spnclai ;‘.‘-rogl't;m for relatively stort periods of timz, end then re-
turned to th-ir rcgular arcuas wl_tl'. aither & reducticn or an ¢limina-
tion of tha difficultinc that led to their identificetion s learners
*jth spezial needs is itcelf rvicance 'th:t the ccademic needs of
speclal s<u-ants ware met, with the 22ditional benafit of avoiding
the ostre-:::irm th=t scmaetiras eceowsanies the child who is segregated
for spaciel eduzation,

A-otker asonct of eveliation concirns the m:dei itself. The
Jov Tactar; cdided to thi ganeral madel, all ~orsidared esseantial for
an intcgrated specicl educatica protr-a, vore capshle of being lnl;-

conted succensfuliy, and thorefore marit genernl 'consldorat!on as
sct30ls nitii® {0 Lost © now epprozcn to lezrning problems, con-
sidured 20 Le better attunnd to ™ psycholcgical and amotionsl
raads of youngsters, . position ctrassed in Living and Learning

It i et.v!ous *hat ti.x imolematation of these four factors

rcqulred'additlcn-xl percoanel, Yhather the voluntesr progrem is
el thaer th- only m.:ﬁns of obta‘inlr.g this help Jduring a period of budget
constraints, cr whether it is more suitrhie than the uze of additional
teachers or paraprofes:loneis, are probler: not rasolved in this
study. We suvagest thot any .:tt.emp{ to.analyn thaso questions should
consider not caly pipil gain and the bart deploymrnt of tescher

talents, but alro the impoct cf such service on the understanding,
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insights, and attitudes of the volunteer parents themsel ves.

IMPLICATIONS, REPLICATION, AND DISSEMINATION

There are several directions which programs of this type might
take in the future. |In addition to the possibility of adapting this

general approach to other schools and to all pupils whether they are

. severely disabled academically or whether they are normal pupils

with minor problems, thic sae general procedure can be adapted in
several other ways. For exanple, there is a suggestion from the school
staff that the role of the home might be increased. Once the school

has diagnosed a particular need for a pupil, through discussion and

”guidance provided by the school, parents might be encouraged to handle

the bulk of the remedial prOgrammfng wi th particular assistance as
needed from the special education teacher. Other suggestions are to
make use of high school students to work with younger pupils, a pro-
cedure which would appear beneficial to both groups involved, and
also to make use of the many retired pecpl= living in every school
community. Once again, the benefits would appear to fall in both
places: the children would benefit fron the increased individual
attention, and the elderly would certzinly beanefit from once again
being recognized as wor thwhile contributors to the community.

While one is tempted to suggest ftaat the St. Daniel's experience
could be replicated.in almost any sclcol, some caution must be exer-
cised in making such a generalizatiom. Certain underlying conditions
at the school account in part for its success. For example, the
highly successful volunteer program ¢hat already existed enabled
the staff to divert more than a usdel amount of aftention toward the
special education extension, The -ompetent leadership of both the

principal and the special education teacher are not likely to occur
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toggther in many schools. The identification of the extension as a
significant project, and the involvement of the project director
himself, no doubt created a measure of Hawthorne effect that would
.not be replicated unless local consul tants, program consultants and
other outside leaders vere identified with and committeq to attemﬁts
to relicate this extension in other schools.

The dissemination of the outcomes of this project involve
three significant changes in a school -- a different approach to
special education, a i sic ‘olunteer program, and the introduction
of the four factors listed above. Such a set of changes is likely
to be slow to develop entirely within a.school, and is not likely to
occur merely from the dissemination of documentation. |f the successes
of such a project are to be replicated, the presence of external
leadership in the person of a local ccnsultant, program consul tant
or special education leader will be required. 1In short, a major
innovation of this kind cannot be disseminated without direct involve-
ment of capable change agents willing to give the encouragement,
leadership and support required. The importance of meeting children's
individual needs at critical times, and the general compassion of
our society toward youﬁgsters with special needs, justify the applica~
. tion of leadership in the directions descriSed in this project.
In view of the availability, interes; and competency of

volunteer help, not only in this school but also in the other schools
in which comprehensive volunteef'programs have been established, the
investment of external leadership in helping staffs capitalize on this
resource to meet such needs as the integration of special education

shouid have high priority.
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PROGRAM B

A Kadical Proposal: Transforming Primary Instruction

School: Victoria Public School, St. Catharines

N

A major outcome of the author's study of teachers' functions
in the three schools in which the general model for Parental involve-
ment was implemented was that thz presence of volunteers altered in
impor tant ways teachers' time allocatfons to various functions. For
example, the study showed that on the average, teachers.transferred
approxémately 21% of their time from relatively low level functions
to what are considered to be the most critical br most professional
functions of the teacher. Also, the amount of time spent with
individua! pupils when volunteer assistance was available more than
tripled. It is a natural outcome of these two findings to consider
the‘possib]c extension of this tendency toward increased professional

specialization on the part of teachers. |t is in this context that

the present project, entitled A Radical Proposal, was envisaged and

planned. The propbsal is regarded as being radical in view of its
potential for almost completely transformiég the nature of instruction
at the primary grade leve!, in view of the fact that it has potential
for greatly increasing the amount of attention given to individual
pupils, of providing important educational experiences at the
particular point of readiness of 2ach child, and of enabling a teacher
to shift perhaps‘half or more of her.time from relatively low and
routine funct}ons to the most important and critical functions of a
teacher.

The proposal was implemented in the 1971-72 school year in a

Grade 1 classroom in Victoria Public School, in a downtown area of

St. Catharines (Lincoln County fcard of Education). The Grade |
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teacher was selected by her board. She of course, became the chief
initial beneficiary of the planning and operation of the project, in
view of the fact that the major intention of the project was the alter~-
ing of the teacher's functions resulting from the training and support
required to bring about the changes without creating a detrimental
situation for either the classroom at large or for individual'pupils.
The basic objective of the proyram was to give the classroom teacher
the opportunity to spend almost all Her time dealing with pupils on
a one-to-one basis, with her activities almost exclusively limited to
long-range planning, assessing readiness in each individual pupil,
and then initiating and consolidating new mental structures in the
child's mind. 1t was assumed that to carry out theée functions
properly almost all of the teacher's time would be employed, inten;
was then to provide for the rest of the activities of the classroom
through a pfan for recruiting, training and supervising parent volun-
teers to perform almost all the other functions of the classroom.

During the fall of 1971 the early phases of the program, i.e.,
readiness, recruitment and induction were carried out, and before the
end of the fall term the project was well established in its main-
tenance phase. Evaluation commenced at the beginning of the project,
and in the latter stages of the year'became the most important single
activity. It was felt that five or six important diménsions of
evaluation must be dealt with thoroughly if we were to have confidence

in the results of the project.. It is for this reason that the section

on the evaluation phase represents the largest single'element in the

report that follows. In order to trace the chronological development
of the project the activities are described below in the six phases

of the general model. It is appropriate to make the report in this way

A
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because a comprehensive parent vélunteer model was not in existence in
the school at the time the project was impiemented. Therefore, the
project embraced two interreiated activities, the development of the
parent volunteer model and its extension into the professional

development activity which was the basis of the present study.

Readiness Phase

When it was decided that this would become a major project of
the Niagara Centre, officialf of the Lincoln County Board of Education
were asked to approve the projéct within one of their schools, and to
assist the author in selecting a teacher and principal who would be
willing to receive the project and who had some  interest in parental
assistance in schools. A number of situations were identified by the
officials, and a Grade | teacher at Victoria School was selected from

" the list.

Victoria School, a downtown school, was built sixty years ago.

The scheol serves a broad spectrum of homes, ranging from upper middle
class to working class, As in many downtown areas there are a number
of one-parent families in the schdol. The decision to house the
project in a downtown school was a deliberate one, because this
environment was one that had not as yet been used in implementing the
ocperational model for parental volunteer assistance,

Most of the readiness stage concerned the preparation of the
teacher for her worx starting in the fall of 1971. The problem en-
countered in other schools in which the model has been implemented,
that of staff readiness for including voluntesrs in the.classroom, was
not a problem because the teacher was quite enthusiastic about the idea.

The school had already experfenced a limited amount of parent involve-

"1t.
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‘and details of the proposed project. . The questions and concerns of the
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The greater amount of work in the readiness phase concerned the
preparafion of the teacher for the reorganization of her own work. It
was decidéd that no major change would be méde in curriculum content
and materials, but rather that the changes would relate to the balance
between the work of the teacher and the tasks to Be shared with the
parent volunteers who would be recruited into the program.

The reading program in the classroom was mainly phonetic. While
this program probably failed to capitalize on learner interest, never-
theless it provided an organized continuum which would make it
reIatiQer easy for the teacher to identify new concepts to be intro-
duced. Also, tﬁis type of continuum would simplify the task of the
teacher in identifying phases of readiness. The teacher's guide would
be expected to provide a good deal of the information about the new
concépts to be mastered. |t was decided to take advantage of some
aspects of the more flexible language programs such as the language
development program, by encouraging pupils to write their own stories
and have them typed or printed for the youngsters to use as additional
high-interest reading.

Thé major decisions and activities of the project became centred
in four people, the teacher, the principal of the school, and a
research assistant and the author from the Niagara Centre.

Because the project represented a radical departure from
typical classroom practice the project team decided to involve the
parents in gome of the decisions, and in particular, to involve them
initially in the decision to proceed @ith the project. Therefore,

a meeting was held to which all the parents of the pupils concerned

were invited, so that the team could present to them the ob}ectivés

raites 5 b A 4



parents were dealt with in discussion. The principal then offered the
parents the opportunity to request that children be transferred into
the other Grade | class in the event that the parent was negatively
concerned about the project. HNone of the parents took advantage of
this offer. The meeting showed a strong interest for the project, and
during this session a number of parents volunteered to assist. The
high levgl of support confirmed the fact that recruitment could be

under taken at once.

Recruitment Phase

A number of educators familiar with Victoria School predicted
that we woufd be able to recruit only a handful of volunteers who would
be prepared to give regular service. This was one of the reasons
leading to the decision to recruit openly from the entire school, and
not from only the parents of the classroom concerned. The intention
was to recruit approximately 20 parents to perform on & regular
schedule, with hopefully a small number of extra parents who would be
considered the on-call corps. A recruitment letter explaining the
project and inviting participation as a regular or an on-call member
was sent to each home in the school district along wfth a question-
naire to be completed by the parents. An open meeting of parents
was held to discuss volunteer work. With little or no additfcnal
prompting, twenty-five regqular volunteers were recruited almost
immediately, and about a score were recruited for the on-call corps, A
large number of additional parents indicated a willingness to serve
in some other capacity but reported that they were unable to serve
during school hours because of full-time employment during the day.
It appeared that with further recruitment efforts, an éven iarger

o
E[{L(jolunteer corps could have been recruited. Of the corps of volunteers,
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ten were parents of pupils in the classroom in which the study was
implemented, representing about a third of the total homes with

children in the class,

Induction Phase

The organization of the corps of volunteers was done mainly by
the research assistant. Lists of the volunteers were made available
to both the school and the Centre and the parents were assigned to the
schooi in keeping with the times that they had available. In the
regular corps each was assigned one-half day per week on a regular
basis. At first, two to three parents were assigned for each half-day.

The initial training of the volunteers was done almost entirely
by the teacher, There is no doubt that this called for extra effﬁrt
on the part of the teacher in the earlv stages of the program, but
this extra work was compensated for later in the program by the fact
that the teacher was able to spend more time with what she regarded to
be her most important duties. The main part of the training of the
parents was the day-by~-day instruction in how to carry out certain
tasks, mainly with individual children. The parents were given this
instruction as needed in keeping with their assignments. The parents
were inducted initially into such tasks as marking pupils' work,
listening to pupils read and drilling pupils in reading and mathematics.
Vithin a sﬁoft period of time they also became involved in active
supervision, helping children write their own individual stories, a
measure of remedial instruction, the provision of individual help when
children approached them for assistance, and a certair amount of
technical and non-technical work.

In general the work of the parent was assigned by the teacher,

o and the identification of the children who were to go to the parent for
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individual help was sbecified by the teacher; in other words the
organization of the classroom remained in the teacher's hands. Of
course, as the vear progressed the parents learned to exercise a
greater amount of initiative and responsibility with respect to helping
individuals with their problems. In the evaluation section of this
report a further description of the activities of the volunteers is
presented.

The most useful strategy employed by the teacher in alloéating
parents to various individual students, in outlining their work, and
in keeping track of students was the use of an individual bupil's
progress book. In this book the teacher daily recorded the new
learning activities of the student and wrote out the assignments that
the volunteers were to carry out. In turn, the volunteer wrote
various comments in the book such as the work compleied, the quality
of the work, any problems encountered, etc. This record gave the
teacher an immédiate view of the readiness of the child to move on to

the next stages of the program.

Maintenance Phase

Within a few weeks the basic organization of the program was
established and two or three parents were on hénd during each half-day
to carry out the various tasks to which they wsre assigned.

A certain amount of absenteeism occurred throughout the year,
a problem which in the experience of the author had been almost unique
"in this environment. One should bear in mind that this is a downtown
area where problems of illness, one-parent families, transfers, etc., are
more pronounced than in most other areas. The absentee problem was
dealt with by both the Centre and the school. Most of the volunt-

Q eers gave adequate notice of their forthcoming absence, but in
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some cases this was not done. This was in part relieved by the usé
of volunteers from the on-call ccrps. In fact, some members of the on-
call corps joined the regular corps after a few such sessions.

Another problem that occurred, particularly with the on-call
corps, was the interference factor which itself had both positive and
negative features. The growing use of volunteers in other parts of
the school,iand particularly in the library, resulted in some competi-
tion for the services of some of the volunteers., While this problem -
at times was a nuisance to the project, nevertheless the long-range
effect probably is beneficial since it extends the use of volunteers
into other parts of the schoo].'

Another probliem arose whfch caused some shift to be made in
the overall organization. Certain supervisory personnel expressed
some concern that the children were not, in their opinion, getting
enought to;al class experience. They felt that in our attempts to meet
individual needs there was relatively 1Zttle total class experience.
Although it was not made clear what the particular ‘benefits to learners
were in having total class experiehces, the project team deemed it
advisable to male some shift in recognition of this observation,
and therefore some of the parents were transferred from afternoon
sessions to morning sessions, As a result each morning three or four
parents were at worl:s, and usually one only was assigned in the
afternoons. The shift in program resuited in an even greater
coﬁcentratioh on individual work in the language program and in
mathematics. The teacher transferred into her afternoon periods
instruction in art and music, physical education and other activities
which could be conducted on a total c]ass basis and wherein the

attention to individual needs does not seem to be as vital, and in
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which the stages in individual development are perhaps less well
defined.

As the year progressed it was evident that the volunteers were

becoming more skillful in performing their work. However, the same

~general tasks were being performed, because the teacher's allocation of

her own time to the four or five most vital functions left the game
set of functions to be performed by others. In addition to the tasks
assigned by the teacher, the volunteers began more and more to identify
some things in which they could take the initiative,.and in addition,
made a number of special or unique contributions to the classroom.
For example, on days when class parties were to be held, it was not
unusual for the parents to make special preparations at home in advance
of the party.
The involvement of the regular corps of approximately twenty-
five parents continued on a regular basis throughout the fall, winter
and spring tefms. Even during the last weeks of the year there seemed
fo be no significant reduction in the amount of volunteer involvement,
During the maintenance phase it was noticed that some of the
volunteers had remarkably high commitment and ab}lity. The qualities
enabled us to involve them in adding unique curriculum content to the
experience of the Grade 1 pupils, For example, one parent, working
with small groups of pupils and following instructions, demonstrations,
and lesson outiines from officers of the Centre, taught such skills
as classification, putting objects and evehts in order, identifying
variables in simple experiements, using symbolé to express ideas or
objects, and improving questioniné skills. |t was observed that some
volunteers quickly become high skilled tutors when assigned specific

tasks to perform with small groups of pupils. |In particular they
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proved adept at revising questioning in reaction to pupils' difficulties,
anp in inventing or discovering interesting forms of motivation and

encouragement,

EVALUATION PHASE

Because of the radical changes in the teaching role which are
inherent in the Victoria project, particular attention was placed on
the evaluation of a complete range of pertinent factors. Each of these

is discussed separately below.

1. Shift in Teacher Time

One major expected change was tﬁe reappor tionment of teacher
time so that a greater pefcentage was spent on the higher order teaching
tasks of broad planning, specific planning, and initiating a concept,
attitude or skill, There is little disagreement about the centrality
of these functions to effective instruction. In fact, when teachers
complain about the amount of time which they are required to spend on
house-keeping tasks, it is the interference with higher order teacher
functions which they decry. |

That a major shift in teaching operations did, in fact, occur is
readily apparent from the data in Tables | and 2. The reader is

invited to compare the differences in the minutes and percentages of

‘time spent in various functions by the teacher prior to and during the

project, These observations are the accumulated recordings of three
different cbservers using the same taxonomy and manual, and recorded
during ten independent observation periods, V\lhen both the direction and
the magnitude of the change in rolé are considered, it must be agreed
that the difference is not just gratifying but dramatic as well,
Observers in the classroom noted that the teache? was almost con;inuously

involved in making decisions related to programs for particular pupils.
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TABLE 2: Functions Performed by Tecacher in Sessions when Volunteei Assistance was
Used, Based on Ten Independent Observations by Thiee Observers, and
Expressed in Minutes and Percentages of Total.
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It was the parent volunteer who performed the bulk of the other
functions, which are also important, but perhaps less specialized in
nature. This change is considered critical because of the potential

for improved instructional effectiveness which it intiroduces.

2. Parents' Roles

The tasks performed.by parent volunteers were also tabulated
according to tne Taxonomy of Teaching Functions which appears in the
Appendix. A series of observations was made on several separate
occasions throuyhout the duratioﬁ_of the pfoject by three independent
observers. The results were remarkably consistent. They are reported
in Table 3. Parent Volunteers spent between 70 and 0% 6f their time
consol idating new concepts, attitude or skill, and consolidating
content. This is armajor reorientation of classroom responsibilities.

The question of whether this result has been a detriment in instruc-

tional effectiveness must, of course, be asked,

3. Parent Competencies

One major consideration must be the effectiveness with which
parents carried out their tasks in the cfassroom. No formal measure
was possible for this factor, However, two observers with long exper-
ience in teacher education were available to monitor parent volunteer
performance. It is the considered opinion of both of these that three
of the parents were extremely competent, the majority could be con-
sidered staisfactory, and that only two or three of the parents were
relatively inadequate. Even for this latter group, however, other
benefits to them as individuals and to their children appeared to
compensate for their questionable contribution to the operation of the

classroom,
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An example of the highest level of competence, referred to

earlier, is presented in the next section.

L;, Innovative Curriculum Development

Because some of the parent_volunteérs were SO very competent,
it was possible to employ them in preliminéry investigations of possible
curriculum changes. The first step in such investigations was to work
with individual pupils in assessing their reactions to certain situa-
tions. In these settings Miagara Centre personne! provided a model
which could then be replicated by the volunteers with successive
individual pupils. In these activities the parent volunteers (and one
in particular) were utilized, partly as regular aides, and partly
as s4ra-professionals. This kind of activity could only be entrusted
to the most highly competent indiv}duals, of course. |In a number of
foIIOWjup evaluations of pupil performance, the author found.that the
pupils given innovative currjculum instruction by the volunteer were
able to apply the new learning to problems which they had not pre-
viously encountered, and also exhibited a high level of interest in
doing so. HMuch of this interest may be accounted by the high ''game"

or “‘play" component in the method of the volunteer instructor.

5. Parent Attitudes

There were three sources of information concerning the attitudes
of parents toward their participation in tﬁe school program: constant
communication with parents throughout the term of'the project; an
attitudé survey conducted at the end of the project; .and a meeting
open to all parents of the school at the end of the school year.

(a) Throughout the course of the project, iiagara Centre
personnel and school personnel maintained close contact with the parent

volUnteers in order to monitor their reactions. From the beginning
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it was noted that issues were appfoached with frankness, including
those involving both good and bad aspects of the project, and fhat
this f(ank approach characterized all parties concerned. In general,
parent attitude was positive. It was noted that a good spirit
pervaded activities in the school, Parents commented that they felt
part of the staff, that they appreciated participation at coffee
sessions, and enjoyed wotr king on a first-name Lasis with the teachers.
They enjoyed the attention they received as individuals, and mentioned
that they felt worthwhile in making their contribution to the school
program. They enjoyed woiking in the school on a regular basis. The
most frequent questions about the project came from yolunteers whose
youngsters were in classes other than the one in the project; these
parents expressed approval, and wondered when the activity would be
extended to their chiidren's classrooms.

(b) Toward the end of the school year an attitude questionnaire
was distributed to the parent volunteers.' Early results indicate a
highly favourable reaction, but not all subjects have responded at
this time.. Since the questionnaire was anonymous, and since it came
at a time when some families were IeaVing on vacation, it is not
surprising that all questionnaires had not been returned ét the time
cf analysis.

(c) In late June, a genera) meeting of all parents of Victoria
School was he\d specifically to discuss and evaluate the project.
Observers were astounded to note thét the question of the use of
parent volunteers was not one which the parents chose to address.
Instead, that issue was almost completely ignored by them whenever it
was raised by school or iMiagara Centre personnel except fo} the pre-

sentation of the data on pupil gains shown in Table 11. (As a matter
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of fact, even the dramatic gains demonstrated did not appear to surprise
the parents to any great extent!) As far as the parents were concerned,
their presence in the school had been completely accepted. Their
attention at the meeting was focussed on other aspects of the school
program with whicih they wished to deal. it is the feeling of observers
at the meeting that the openness with which parents took part in the
discussion is in marked contrast to the behavior of'most parents at
most school meetings. |t well may be that this frankness was itself

an outcome of the parernt involvement program.

S, Pupil Gain

Eventually, every instructional innovation must be assessed
with respect to its effect on pupil performanée; this is the ultimate
criterion. To provide data relating pupil gains to the use of parent
assistance and the shift in teacher activity, the performance of the
chiidren in the classroom served by volunteer parents was compared
with that of children in two control éroups, one in the same school,
and one in another school. The pupils had been assigned to these
three classes on a non-selective basis, Table 4 lists the number of
subjects per class together with the mean chrOnological age and the
mean mental age for each group at the beginning and at the end of the
project, It is notewor thy. that the experimental class had both a
lower initia) chronological age and a lower initial mental age; so
any pre-project advantage would appear to lie with the control group.

Since the evalﬁation was concerned with differences in pupils
over an extended period of time, a pre-test - post-test design was
employed. lndfvidually administered tests were used because of the
age of the pupils. The Peabody Piéture Vocabulary Teét (Form A) was

used to assess mental age; the Peabody Individual Achievement Test
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TABLE !: MNumber of Pupils, and Hean Chronological and Mental Ages
on Peabody Picture Vocabulary Test for Each Class,
Pre-test and Post-test.

i PRE-TEST POST-TEST

N C.A. | M.A, C.A.| M.A,
Exper imental Class 22 7h 75 02 95
(Same School)
Control Class 25 75 o5 o2 97
Control Class i )
(other school) 20 D75 P | oy 2 95
u

*Variation in time of testing accounts for !
variation in chronological age.




52
(Form A) was used for the assessment of achievement in mathematics,
reading vocabularly recognition, reading comprehension, spelling, and
general information, as well as a total achievement score; the
California Test of Personality was selected to assess the level of
personal ~emotional growth. These tests were administered under con-
trolled conditions by z2xperienced administrators from the iiagara
Centre; every care was taken to obtain objective results. There is no
reason to suspect any biases benefitting the experimental group more
than the control classes.

The achievement test results for each of the three class groups
are presented in 2 series of tables (Tables 5 to Ii). in the graphs
(Figures 1 to 6), the two control groups are combined, so more
direct comparisons of experimental and control conditions are possible.

In both cases, the attempt was made to take into account the strong

“relationship between mental agde and achievement. To do so, the mean

achievement scores were reported for three sub-groups within each
class: the high mental age group, the middle mental age group, and
the low mental age group in each casec.

Comparisons of the achievement scores are most instructive.
Examination of the pre-test results, (Figures 1 to 5) indicate no
consistent advantage for the experimental group on any sub-test with
the exception of reading comprehension (Figure L) at the beginning
of the project; and even here the difference is too small to be
taken seriously. On total achievement score (Figure 1), the advantage
clearly lies with the combined control subjects. The post-test
scores offer a completely different picture, however.

In almost every comparison, the post-test performance by the

experimental group exceeds that of the combined control subjects. One
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TABLE 5 Mean Valués of Peabody Individual Achievement Tests,
' Total Score for Three Mental Age Groups in Each Class,
Pre-test and Post-test.

CLASS GR‘S{;‘- . PRE-TEST POST-;l‘EST
(| M.A, { TOTAL M.A, i TOTAL
Experimental] Low 7 il 68 78 83 129
Mid 8 77 85 96 146
High | 7 93 9l 108 | 142
Control
(Same Schoot) Low 7 66 77 - ol 102
ﬁid 1 82 68 91 121
. High 7 109 98 120 133
(Ouner®schoor) | tow L7 || | 90 386 | 134
Mid | 6 |- 83 97 88 148
| High 7 103 104 11l 143
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TABLE 6 Mean Values of Peabcdy individual Achievement Test,
Mathematics Subscore for Three Mental Age Groups in
Each Class, Pre-test and Post-test.
M.A, | PRE-TEST PUST-TEST
CLASS GROUP N
M.A, MATH || M.A, MATH
Exper imental low 7 651 17 83 27
Mid 8 77 19 96 3k
High 7 93 20 108 32
Contro! | Low 7 66 1.7 84 23
(Same School) :
Mid 11 82 21 91 25
High | 7 109 | 23 {120 29
Control 2 " Low 7 74 20 86 - 27
(other School)
Mid 6 83 23 88 36
High 7 ! 103 25 1 38
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TABLE 7 Mean Values of Peabody Individual Achievement Test, Reading
Recognition for Three Mental Age Groups in Each Class,
Pre-test and Post-test,

M.A. PRE-TEST POST-TEST
CLASS GROUP | N
M.A. Recog. || M.A, Recoqg.
Experimental | Low 7 68 15 33 27
, ' Mid 8 il 77 |16 9 29
| High 7 93 | 18 108 28
Control | 1ow | 7|l € | 14 | 8 23
Mid 11 82 | 15 s1 |- 27
High | 7 || 109 16 120 26
Control 2 tow | 7 || 74 17 86 28
(Other ' '
Schoot) :
Mid 6|l 8 | 18 88 30
wigh | 7 {103 {16 [fi | 26




TABLE 8

Mean Values of Peabody Individual Achievement Test,

Reading Comprehension Subscore for Thirce Mental Age
Groups in Each Class, Pre-test ~nd Prut-test.

M. A : PRE-TEST POST-"EST
CLASS M.A. r—
GRoUr M M. C(.'-.T-P M.A, Comp.
Exper imental Low 7 SP i5 83 28
Mid 8 77 16 96 3!
High | 7 a3 i7 ) 108 29
Contro! 1 Low 7 L h oL 22
(Same School) |-
Mid li o2 15 91 24
High | 7 || 109 16§ 120 27
N —— T~ -
Control 2
(Gther Low 7 7L 17 £5 30
School) ~
Mid A . 33 17 38 27
High |7 || 103 7o | o2
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TABLE 9 Mean Values of Peabody Individual Achievement Test,
Spelling Subscore for Three Mental Age Groups in
Each Class, Pre-test and Post-test.

M.A, PRE-TEST POST-TEST
CLASS GROUP N
M.A, | Spell. M.A, Spell.
\ p lF* P
Experimental | Low 7 68 17 83 30
Mid 8 77 16 96 3]
High 7 93 19 108 29
‘ Control 1 :
(Same School)] Low 7 66 17 84 2]
Mid 11 82 16 9] 23
High 7 109 17 120 24
Control 2 .
(Other School); Low 7 74 18 86 . 27
Mid 6 83 20 88 30
High 7 103 20 111 27
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TABLE 10 Mean Values of Peabody Individual Achievement Test,
General Information Subscore for Three Mental Age
Groups in Each Class, Pre-test and Post-test.

M.A, PRE-TEST POST-TEST
CLASS GROUP N
M.A, info. || M.A, Info.
Exper imental Low | 7 68 14 83 17
Mid 8 77 19 96 21
High 7 93 21 108 27
Control 1
(Same School) Low 7 66 15 84 15
Mid LR 82 20 91 22
High 7 109 26 120 28
Control 2 _
(0ther School) | Low 7 74 18 86 22
| Mid |6 || 83 19 88 | 25
High 7 103 26 [RR) 26
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TABLE 12 Mean Percentile Values of California Test of
Personality Scores for Each Class, Pre-test and
Post--tests,

: . Personal . oocial i

i i Adjustment Adjustment i Total

| CLASS i Pre . Post Pre : Post F Pre |Post

i _
Experimental | 22 Lo 40 - Lo Lo 50 Lo
Control 1
(Same School)| 24 60 50 6o | &0 60 60
Control 2
(0ther School} 20 i 50 & Lo 50 Lo 50 40
j L

“Approximate values result from the use of the
percentile conversion scale in the test manual.
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exception to this statement is the mathematics achievement by the
above average pupils (Figuré 2). Reference to Table 6 indicates that
the strong performance hy pupils i~ the control group in the other
school accounts for this reversal of the general trend. The only
other remoteiy exceptional case is the reading vocabulary recognition
sub-test compzrison (Figure 3), whcrein differences between the

exper imental and the ccntrol giroup are very small. Again, this

would appear to reflect a strong showing by the control group in the
other school (Table 7).

These minor anomolies do not detract from fhe overall result:
the experimental group's méan achievement totéf pre-test score is
inferior to that of the combined controlled subjects; but the post-test
mean score for the experimental group exceeds the control group by a
wide margin. To add to the significance of this finding, this state~
ment is true for all three of thé mental cge groups isolated (Figure
1). Pupils in the experimental group madas two years' progress in
reading comprehension auring the onc yeazr that the project was in
operation, a cratifying result under any circumstances.

For a genera} picture of the comparative gains the reader is
invited in particular to study Table 11. It should be noted that the
class means are herein convarted tc grale_equivalents. in the lower
line for each group are shown ths average 3ains in grade equivaients.
In matﬁematics the experimental group shows a slight gain over the
control groups. Thea dramatic gains cre shown in the three elements
of the language program, (the area;-incidental]y, in which the
volunteer assistance was most concentrated). In all three elements the
exper imental group moved significantly ahead. The smallest gains,

(actually less than a year in al} grodps) was in general information,
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FIGURE 1 Mean Values for Total Scores on Peabody Individual Achievement Test
for Three Mental Age Groups in the Experimenta! Class and the Comb-
ined Control Classes, Pre~test and Post-test.
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FIGURE 2 ilean Values for Peabody Individual Achievement Test, Mathematics
Subscore for Three Mental Age Groups in the Experimental Class and
the Combined Control Classes, Pre-test and Post-test.
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FIGURE 3 Mean Values for Peabody Individual Achievement Test, Keaiing
ikecognition for Three Mental Age Groups in the Experimental

Class and the Combined Control Classes, Pre-test and Post-

test.
50
L0
w
ez
S
b
-~ 30 Post~test
% B e
' Rt hand =t —
20 _ : .
/‘—‘%““ )
6~%:;:_’:-’__)...—- e - e cam — - - - - -- \.—. ~
. Pre-test
10 do - |
: 50 0 S0 00 10 o

MENTAL AGE

Exper imental

~ =« - = = - Combined Control Groups

e~ —~



30

20

10

FIGURE &

Mean Values for Peabody Individual Achievament Test, Heading
Comprehension Subscore for Three Mental Age Groups in the
Experimental Class and the Combined Control Classes, Pre-test
and Post-test.
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FIGURE 5 Mean Values for Peabody Individual Achievement Test, Spelling
Subscore for Three Mental Age Groups in the Experimental €lass
and the Combined Control Classes, Pre-test and Post-test.
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FIGURE 6 Mean Values for Peabody Individual Achievement Test, General
Information Subscore for Three Mental Age Groups in the Exper-
imental Class and the Combined Controil Classes, Pre-test and
Pos#~test.
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the area least likely to reflect a schooi's instructional program. In
surmary, every aspect of this table shows advantages in the experimental
group over the control groups.

The results of the California Tes% of Personality are displayed
in Table 12. From these data, it would appear that this test lacks the
sensitivity necessary for this situation, a reflection of the general
state of the art of personality assessment.

‘A comparison of the gains of vo]dntcer's children with those of
the other pupils in the same experimental class showed positive, but
slight gains in favor of.the children of volunteers. While tempted to
attribute this advantege directly to the presence of a parent in the
classroom, the author suggests that other factors no doubt account in
part for the differencés. The most 6bvious of these is the greater
and more efféctive instruction given at home. A number of the volunteers
reported on the increcase in home instruction. This may well be
another important outcome of volunteer parental involvement, and may
account for gains in other studies of parental éttitudes in which such

interventions may have been overlooked or ignored,

7. General School Effects

During the_cburse of the Victoria project, the observers noted
that increasing time and attention was dzvoted to curriculum develop-
ment by the total staff of Victéria School. Tﬁis_was the resutlt of
several factors related to the project: the general curricular thrust
of the activities in the exparimental classroom; the presence of
parents with a curricular orientation in thelschqol, increased com-
munication between.séhool and parents, so parents could express their
own curricular concerns; the bresence and support of curricular

specialists from the Niagara Centre; and nlanning leadership on the
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part of the school principal. By the end of the project, the school
staff had formulated a series of proposed alterations involving the
whole primary division for the succeeding year as indicated in the
section that follows. 'Yhile it is likely that changes would eventually
have resulted in time in any case, the .belief is inescapable that the
Victoria Project acted as a catalyst and a stimulant, accelerating
the rate of progress greatly. This fall-out benefit is highly
pléasing to the personnel of the Miagara Centre, since it exemplifieé

some of the more wide~iranging effects of inves&igations in schools,

]

& Teacher Reactions

in a structured questionnaire used to nssess her own views of

the project, the teacher identified important benefits to herself and
her pupils. ngor bgnefits cited were improved communication,
improved attitudes, more individual attention, more pupils' feeling
of success, new teaching insightg, and more Planning time. One
know the children better, particularly the average ones. 1In an
ordinary classroom situation we tend to group by ability. Ve know
the individual problems of the very slow children-;nd the bright oﬁes,
but the ma2jority of the class -~ the average ones -- blur together
and are often neglected or—challenged too much or not enough."!
(lncidenta]ly: the graphs above show the greatest relative gains by
the middle group in this clasé, a finding which supports the argument
presented by the teacher.)

| The teacher commented on the ability and reliability of the
volunteers. Hef only negative comments were: (a) that sometimes a

teacher simply likes to be left alone with her class {suggesting the

ERIC need for some half-days without volunteers) and (b) the children
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whose parents are not involved must sometimes feei ''left out' even

‘though they may not say so.
The teacher concluded her report by stating, ''l enjoyed the
year immensely. | found it to be a very profitable and rewarding

exper ience."

£xtension Phase

At the beginning of the project the other teachers on the staff
of Victoria School had little interest in the Parent Volunteer Program,
at least as it applied to classrooms. It might even be stated that
the rést of the staff were opposed to the.volunteers serving directly
in the classroom. During the year a gradual‘transitfon took place in
the staff, The presence of volunteers in the school every day and
during the‘coffhe sessions in the staff room, along with the obvious
impact the volunteers were ‘having on the classroom in'question,
contributed to a gradual shift on thevpart of the staff toward an
interest in and eventually a commitment toward volunteer assistance
in some other classrosms. During the last threé months of the school
year we received numerous requests from cther staff members for direct
involvement of volunteers. |

As a result of the growing interest in parental assistance in
the classroom the author discussed with the staff a number of possible
extensions for the next year. After a number of discussions centring
mainly on teachers' own feelings of security abouf other adults in
the clagsroom, a tentative decision was made to explore the possibility
of using volunteers to assist the entire primary section of the school
to individualize the program. The precise oréanizatiopal pattern
through which this will be done is sffll in question. However, it.

appears that the staff is prepared to identify the stage of develdpment
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of every child and then group the children in keeping with readiness
rather than on the basis of age, grade, or some other more heterogeneous
factor., They also appear ready to put an ongoing eva,uation plan
into operation so that each youngster will be looked at periodically
with respect to his proper placement. HWaturally the new plan of
ofganization will cali for extrz teacher planning time, and it is
partly to meet this need that the parent volunteer program will be
revised, In addition, the kind of parent volunteer help given in
the project classroom during the past year will be continued. Thus,
it appears that in the extension of tl:: program an entire department
of the school will apply some of the elements that developed this year.
It is expected that the volunteers will perform two broad kinds of
service: (i) the ccnsolidation of new lenrning while working with
individual students, and, (ii) supervision of classes to eﬁable
teachers tc have more planning time.

It is expected that thz extension phase at Victoria School will
become itseif a major study of_the Niagara.Ceﬁtre. This will enable
us torﬁonitor the transfer of the program from therﬁe classroom to
a division of the school. It is probable that at least one prograﬁ
consul tent from thc Regionzl Office as well as a consultant from the
County Office will be identified with the schonl next year. These two

persons will be able, not only tc assist the staff in the organization

~of their plans, but also to disseminate any worthwhile results coming

O

out of it,

Implications, Replication 2nd Dissemination

The evaluation of this project was carefully conducted and
fairiy comprehensive. [t started at the beginning of the project, was

maintained through careful documentation, and was the major actfvity

-



ERIC

mmmmmtate whethar the kind of growth demon<trated by the pupils in this
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of the Centre in the final stages of the study. |In addition, the
pupil gain was compared:wfth that of two control groups.

The care with which the evaluation was conducted, coupled with
the very large gains shown in the reshlts, dictates that serious
attention be given to this study. It should be noted that three
additional characteristics of thn cvﬁluatfon support this céntention.
(i) The results were fairly consistent, with no major anomalies noted.
(ii) The cvaluation included both subjective and objective measures,
including observations in keeping with a well established taxonomy
and the use of well established tests. (iii) The greatest gains were
in those areas in which the greatest amount of parental involvement
occurred, and the lcast gains were in those areas in which the schoof
and particuiarly the parentd! involvemznt program would be expected
to have the least impact.

The study showed ther that witﬁ the use of parent volunteers, a
. radical change can takes place in primary classrooms. These changes
involve not only dramatic gains in pupil performance, but also thé
trénsfer ih teacher's ﬁime allocations documented in the study. While
the study shows that these kinds of changes can take place, a research
study is Inccéable of indicating whether such changes. should take
place. Therefore, in assessing the imblicatiqns 6f this study the

educator must ‘determinz whether this is the direction in which we wish

to go, that is, whether we should provide opportunities for teachers to .

speéialize more highly in the truly professional functions of a teacher,
and whether we shoul& try to givelpupils~this amount of individual

help so that they are constantly working at or close to their

readiness level, ?

Because the study occdpied only one yzar it is impossible to
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classroom will continue on the same curve, with or without concentrated
attention to their individual needs. [t could be arqued that these
ybungsters have merely spurted ahead of their peers, and will continue
to perform only at.higher plateau levels. The author predicts that
this will happen unless they are involved in a further plan to provide
them with individual attention. QOne can only speculate about the kind
of long-term growth paftern of children if the kind of concentrated
attention to their needs shown in this broject could be continued.

This project was entitled A Radical Proposal. In view-of the

amount of pupil-gain demonstrated, and the demonstrated shift in
teacher performance, it is difficulf not to regard this as one aspect
of a blue-print for transforming the work of both pupils and teéchers
at the primary level. The question of whether such radical tréns-
formation should take place is not a research question but is in the
area of philosophic and political discussion.

It is not expected fhat all teachars wilj.be able to, or will
be interested in, making the kind of transformation of their own roles
deﬁonstrated in this project. At the same fime, if teachers continue
to request that more of the time be allocated to thé high level
professional functions, and if our society'continuesbto promote the
idea of meeting individual interests and needs, then a project of
thié.kind is one alternative to meeting these conditions. The teacher
in this study entered the project with an interest in or commitmenf
to the use of volunteers. The large amount of support that she

received no doubt stimulated her to perform at a higher level than

“would be typical of teachers without the same amount of direct

support. At the same time the fact that the teacher was able to
transfer such large amounts of time to high level functions, and that

the volunteer corps were able to assist her in the ways indicated and



74
thereby help the teacher to produce the kinds of gains shown in the
evaluation, suggests that many other teachers could no doubt also
make similar transfers.

The nature of special assistance to the teacher needs to be
analyzed in considering the replication of the study. The outside
assistance was of three general kinds. (i) The presence of the project
team no doubt gave the teacher a feeling of worth and security that
might be difficult to replicate without external leadership. At
the same time there are a great many teachers who are already both
able and secure and would be able to apply what has been learned in
this study to their own classrooms without excessive feelings of
insecurity. This implies for many other tecchers the need to be given
encour agement and security to experiment:without their having to
write a prior guarantee of success befora commencing a project. The
fact that we were supporting the teacher, and that the objectives of
the program were clear to all concerned. appear to be aanntageous, at
leést to the teacher. (ii) The sécond kind of assistance was in
managing the pool of volunteers. In this situation it required a
reasonable amount of activity becauce of problems associated with a
downtown area, |[f an activity of this kindiwere considered to be
impor tant .to a school, no doubt a certain amount of éttention could be
provided to maintaining  the pool, eithaer by a highly competent vol~
unteer or by the—principal or secretary of the school. In another
school in which the author has been working one of the teachers accepts
the resoonsibility for the maintenance of the pool. (iii) The third
kind of assistance to the teachér undoubtedly réquired a measure of
oﬁtsjde supportive leadership. !t was a major undertaking for this
teacher, and no doubt,ihould be for most other teachers, to analyze

and put into practice the transfer of functions that is documented in
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the study. For the teacher who performs sirgle-handedly all the
functions of the classroom to'be asked not only to involve other
adults in the classroom but also to hand over to them almost the
entire operafion of certain functions, while retaining only a small
number of highly critical functions, may be <ifficult and will almost
certainly require considerable externzl -assistance. At the same time,
;he leadership that would enable teachercs to do this:is available in
tﬁis p-uvince. This could be an important in-service function of
program consultants and particulurly the staffs of teacher education
faculties and colleges. This is not &as massive an undertaking as
might be imagined, because only the initial training of the teacher
in this matter may be required. Once the teacher learns how to do
long term planning, to identify stages of rcadiness, and to organize
the classroom differently, he or she can continue to enlarge graduaily
the amount of the time giveq to thase crifical functions. No doubt "
strategies such as the use of the pupil progress book will be invented
by other teachers or Iéaders as attempts are mmade to recrganize
teachers ' fuﬁctions.

It cannot be expected that the dissemination of a written
report of this prbjec; will produce a2 dramatic changé in most teachers
whe read it. At the same timn, many teachers will recognize in.tHe
outcomes of the project some of the objectives and needs that concern
them. Two of these are of & general corcern to teachers: greater
time for professional functions, and improved pupil growth. Therefore,
a study of this Kind, if widely disseminated. should invoke in many
tgachers the desire to axplore the possibilities of shifting time from -
low-level to high-level functions. The use of volunteers in enabling

teachers to do this has.now b2er. well documented, not only in this
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study but in the background study of the implementation of the
general model.

For teachers to make this ikind of transfer, however, requires
at least two conditions. As stated above, teachers are not likely to
make this dramatic innovative change without some feeling of support.
Those in charge of deveioping policy in a system or in charge of
evaluating teachers must support this kind of transfer if there is to
be any hope that teachers. will perform differently. Unless evaluation
is made in keeping wfth the important functions of teachers and of
the actual gains made by pupils, teachers are likely to continue to
operate in keeping with inaccurate perceptions of the expectation of
the evaluator. Seeondly, a measure of assistance will be required
from leaders. If program consultants and local consultahts are
prepared to promote the use of volunteer assistance they may wish to
give assistance not only to implement'a Qenerél mpdel but also to
help teachers meet higher level and lbng~term needs in the
classroom. |

The traditional methods of disseminating research findings
usually have not been very effective. |f those in charge of
giving the highest level of Ieadership to educational innovation and
change in this province believe that the objective evaluation of this
project has important implications for even a'smalf fraction of other
classrooms, some deliberate plan should be implemented to ensure that
the Ministry‘s position on_this.topic is known to its delivery team,
who in turn, should be encouragéd to implement or modify fhe plan
in various parts of the province.' WHiIe the Niagara Cenfre, in
Tooperation with local and regional consultants may be able to provide

much of the leadership in this region for disseminating these findings
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if the Ministry believes that they are significant, it is impossible

for the team of one Centre or region to extend this service to the entire
province. The author believes that the study, while obviously 1imited

in scope, having been implemented in one classroom, nevertheless has

demonstrated changes dramatic enough to merit further serious study

and development.
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VOLUNTEER PARENTAL ASS|STANCE PROJECT

H. G. Hedges
Nlagara Centre, The Ontario Institute for Studies In Education

AN OPERAT IONAL MODEL

The operational model for developing and Implementing a
program of volunteer parental assistance in elementary schools Is
presented as a comprehensive plan which can be applfed or modified
to meet the conditlions and needs of any elementary school that wishes
to formulate a systematic~volunteer program. The modei has been
Implemented successfully in a number of schools with minor modifications.

Because any plan reflects certain objectives, the major
goals of the present mode! shouid be Identified. They are the
enhancing of pupil achievement as an outcome of Improved parental
attitudes; Improved home-school communication; significant additional
help in the classroom; and the improvement of parents' "Teaching"
skitls,

It will be noted that the phases, and steps and sub-steps
of the model are In chronological order. Also mentlioned are proposed
materials at points where they apply. The Initials S, P, T, and V
refer to the groups or persons who bear the main responsibi{ity for
initiating and/or Implementing the step, namely: Staff, l.e.,
principal and teachers (S); Principal (P); Teachers (T); and
Volunteers (V).

. Iy
Lo, =F

{

¢ e o o e o o+ o0 o B & o




OUTLINE OF THE MODEL

PREPARATION PHASE

l.
2'
3.

4.

5.

6.

7.

8.

Analysis of readiness
ldentification of the major needs of the school

ldentification of alternative solutions, including volunteer
assistance

Discussion of potential of volunteer program
--study information concerning existing practises

--add books, manuals to professional |ibrary
(see bibliography in appendix)

--visit established programs (optional)

--gather Information concerning objectives
(see objectives list in appendix)

Decision to proceed with plan
--reach general commitment

--identify participating staff members

Agreement on obJecfives of program
--set up an order of priority of major objec*les

Ident1flcation of guidellnes for long-range evaluation of
program

Preparation of list of initial tasks for volunteers
(see initfal task lIsts in appendix)

RECRUITMENT PHASE

I

2.

3.

4.

L

General Information meeting with parents (optional)
--involve exis*ing parent organization (optional)

Decisions on recruitment policies
--test policies against objectives

~=-decide on general types or pools of volunteer
serv!ce (regular, on-cal!, talent bureau)

Preparaflon of recruitment letter with attached questionnaire
(see sample letter and questionnalre In appendfx)

Organizatlon of files of voiunteers in each pool

Evaluation of recruitment procedures
--publish Iist of volunteers to staff

--assess suc:ess of proceduie

--plan, If necessary, to enlarge initlial pool .by alternate

recruiting procedure, -e.g., telephone, interview, or home vislf

P

(S)
(S)

(S)

(S)

(S)
(S)

(S)

(S)

()
(s)

(s)

(S)
(S)
(§)
(S)

(P

(P)

(P)

(S}
(P)



INDUCT ION PHASE

I, Initial meeting with volunteers
--explain objectives, advantages of plan 'S)
--outline general procedures _ (P)
--answer fajor concerns of parents (S)

-~discuss policies concerning assignment, responsibillty,

conf igentlality, attencance procedures, etc. (P)
2. Assignment (or selection) of volunteers for each teacher {S)

or team .

3. Preparation of pupils for volunteer participation

--gstablish role and responsibillty of volunteers AT
-~clarlfy discipline and procedures _ (T
4, Preliminary visit(s) of volunteers to assigned areas (T,V)
) -~discuss program, organization, sﬁpplles, etc. | M
| -—asslgﬁ and discuss Initial tasks ' - (T)
--dlscuss’mufual concerns | _ (T,v)
5. lnlfiafivolun?eerlservice
| —-superyigg volunteer tasks - (T
--set up procedures for openness-of..communication (T,V)
--assess volunteer's activities - (T,V)/
--repeat, alter, or add assignments - o (Thy
--provide training for tasks where necessary _ (S)w

6. . Information to authorities and public concerning Initial phase (P)
of program ‘

MA INTENANCE PHASE
I. Subsequent regular participation by scheduled volunteers (V)
2.  Procedures for "promoting" voiunteers to more demanding tasks

—-assess ability and rellabllity of volunteer and
needs of the classroom : , _ m

--determine and reflect interests of volunteer M

B e -
- ¢

-=malntain open communication e e -(T;v)"~w~7




Planning of informal training sessions as required
to carry out specific roles (remedial, audio-visual, library
procedures, etc.)

Prccedures for dealing with major difficulties

~-maintain frank discussion of concerns and revise
tasks as required

--re-assign certain volunteers after consultation with
staff

--recruit from on-cali corps to fill in for
emergency absenteeism

Procedures for involving "Yon call" pool (a) as replacements;
(b) for special periodic needs

Procedures for classifying resources of "talent bureau and
making information available to staff

--plan general procedures for contact with resource
volunteers

--consider use of a volunteer for contacts

Attention to staff requests for additional regular
assistance
--conduct second "wave" of recruitment
-—explore possibility of volunteers as recruiters
-+assess possible transfer from other pools to
-regular pool

EVALUATION PHASE

'
Development of evaluation procedures

--reaffirm priority of ébjectives

--analyse effectiveness of dally evaluation and
communication

--identify mgfn‘crificisms and weaknesses
Meeting of principal! (or staff) and volunteers

after initial implementation

 —-establish a purpose afid suitable interval after initial
meeting

y—éxplore informally expressed attitudes and outcomes
from parents' point of view

--discuss criticisms, suggestions, and questions from -
volunteers

(s)

(T)
(P)
(P,T)
(P)
(P)
(S)

(S)

(P)
(P)

(P)

(8)

(S)
(S)

(P)
(s,V)

(s,V)



3. Assessment of outcomes of above meetings, and modification of (s)
procedures 13s merited

L. Formal evaluation in keeping with priority of objectives (& - 10 months)
- - assess attitudes of parents, teachers, pupils (s)

- - assess effectiveness of volunteer service on extension of help (S)
to teachers.

- - measure changes in teacher activity, i.e., time spent in various

functions (see taxonomy, observation schedule, and manual) (T)
= - measure changes in amount of time cpent by adults with individual (T}
pupils
- - measure changes in amount of time pupils spend in major activities,
" e’g., oral reading (T)
- - assess effects of program on-pupil performance - (s)
5. Evaluation of the model : (s)

EXTENS [ON PHASE
I. Revision of model in light of evaluation k (P)

2. Analysis of need for special forms of coordination of program

- - assess additional administrative load (P)
- - consider relationship to existing parent groups (s)
- -~ consider use of one or more volunteers as coordinators (s)
~ -~ assign specific coordination roles to staff _ (s)

3 Addition of subsequent groups of volunteers

- - assess neeu for additional help 4 (s)

- - assess use made of on-call and ''talent bureau' pools (s)

- - record other major changes _ : (s)

L, Procedures for transferring certain learning activities to homes

(optional) . : 1

- - organize group training sessions _ {s)

~ - prepare or provide parénts' manual (s) -

- ~ hold problem sessions o ; : (s)

- = involve parents inleyaluation of their work (s)

5. Extension of mode! to meet broader or more specific needs
- - assess potential for special education, individualized
instruction, supervision to permit staff time for curriculum (s)
developMent, etc. '
6. Policies and procedures .concerning visitors (teachers and others) (S)
wishing to observe the program




7. Development of besic organizational structurc needed to maintain
program into ncw school year without 're-starting' thc model

©. Consideration of formal recognition of volunteers' service

9. Preparation of year-cnd report to board of education, press, parents

and the community

--consider value of having an oral rcport made to board by
a committec (principal, teacher, voluntcer parent)

~=invite press to obscrve and describe program
~--document major aspects of program for school records, to

- include samples of torms, materials, and letters uscd during
the introductory ycar

(s)

(s)

(s)

(s)
(P)

(P)

e MM Al e o T € Pt b n mle e s
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VOLUNTEER PARENTS' ASSISTANCE PROJECT

H, G. HEDGES

NIAGARA CENTRE, THE OﬂIARIO INSTITUTE FOR STUDIES IN EDUCATION

Some Suggested Tasks for Volunt2cor Parents

Note: fhisllist is not complete. ﬂc WOuId apprcéiatc your contributions
to the list. The tasks listed are not equally applicable to all
.grade levels, Many of thesc tasks would not be initial tasks for
the volunteer, but rather would bz ones that volunteers could be
assigned as tiey demcnstrcte ability and reliability.

Clerical

Collecting lunch and milk money
Requisitioning supplfes
Keeping attendance records. .
Filing rcports
Writing for free materials
Maintaining pupils' cumulative records
En;éring marks in record books

"Averaging mar ks
Entéring marks cn renort cards
Keeping :gcords of books pupils have read
Keeping inventery of equipment and supplies
Préparing seating plans
Preparing library cards
Typing, duplicating stencils, etc.
Typing children's stories

' -~}yping,~duplicating class ncwspapcr

Typing, dupiicating school open_]etter to parents

.Duplicating séri}is for plays,”eic;'

. ' Ma:ntaiﬁiqg a file of representative work of each pupil

Ffling;resource.materials for each unit

Setting up parent-tecacher interviews
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Classroom ‘Maintenance and Administration

Supervising seatwork

Supervisihg work areas

Mixing pcints, ctc.

Assisting with art aprons, drop cloths, etc,

Arranging instructional materials for lessons

Distributing,- collecting, washing,‘storing equipment

Supervising clean-up time.

Assisting with coats, overéhoes, ete.

Keeping bullétin boards neat andrcurrent

Maintaining gencral housekeeping of room

Assisting with blackboard care

Writing assignments on blackboard

Preparing kindergarten reffeskments

Arranging interesting_study areas, such as reading
area, science corner, etc.

General Non-Instructional

Assemblingfrelated supplementary books

Selecting films, filmstripé for lessons

Assembljng, selecting picqyres for.lessons

Proofreading class newspaper, etc,

.Collecting test papers, projects, Homework,.etc.

Assembling fesourte‘cbllections, indexing and ‘storing, . .
e.qg. art(facts,mine(als,'1eaf prints, maps, etc,

Organizing a master pié&dre_file

Orangizing a 35 mm filmslide file ‘

Organizing Film;trips into an integrated collection,

SN cotalogue and card file. .
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Obtainihg specific materials for science, social
studies lessons

General supervision of classroom at specific times

Supervising indoor games (breaks, rainy ~ays, ctc.)

Checking library books in and out

Helping pupils sclect library books

Making arrangements for special speakers

Supervising instfuctional games (e.g. math games)

Displaying pupil work in various ways

Perforﬁing routine health tasks-measuring and recording
height, weight, routine cye chart

Administering-routine first-aid

Attending sick or injﬁred pupil

Telephoning re sick pupil; taking child home when necessary

Accompanying injured child to doctor, home or hospital

Telephoning re absenteces

- Telephoning, if necessary, to verify notes rc pupil

leaving early, etc,

Supervise club mectings ’

Assisting or subervisiﬁg special pupil committees (con- -
structing, rchearsing, experimenting, etc.)

Hebping pupils settle quarrels, dfsputqs

Helping in organizition,rehearsal, etc, of programs,
assembl ies, etc. |

Setting up special exhibits'in'classr00m or school

Supervise individual study carrels

. Mon toring study hali

Caring for pre-school children dufing teacher-parent con-

ferences, etc.
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Helping supervise field trips
Assisting with specizal 'errands'

Supervising tasts,

Audio-Visual Assistance
B Ordering, rewinding, returning films ctc.

Reproducing sound tapas

Sctting up and Femoving AV equipment

Operating projactors

Organizing, insfructing pupils as AV operators

Preparing overhead projectuals

Previewing films, fi!ﬁstripsr |

Preparing bricf introductions as background for viewing

Maintaining AV equipment (oiling, cleaning lens and gates,
checking lamps, cords, etc. on regular'sch;dule, such
as once per morth). Perhaps oné'qualified father Qﬁuld
do this. , | v

Sec also suggestions re master picturc file, 35 mm slide file,
and integrated filmstriﬁ file and catalogue

Prepare catalogue of_fesource'materiéis in school  and
special resources (persons and materials) in the
community. | |

Instructional

. Preparing objective tests, e.g. spelling lists, marking
tests. . -
Preparing pupils' profilés
Checking homéwor k
Checking record books using teacher ertteria’

.Observing, describing specific behaviours . S




. Prepare special demonstrations in art, science, etc.

-

Preparing instructionai materials--flash cards for mathe-
matics and reading, cutcuts, scwing cards, alphabet
cards, drill card sets, transparcncies, models, etc,

Collecting, organizing, arranging displays to be used in
lessons,

Teaching a group to play an instructional game (e;g. math
game) |

Preparing speéial fearning material to meet individual
needs or differcnces, e.g. special study gﬁides,
sample programs, taping, readfng or.math mgtcrial for
Iegs or more advgnced pupils, ctc.

Teaching or rc-teaching specific skills or concepts to
specjal groups

Tutoring individual pupils

Helpingfindividuals with work missed bacause of absence, etc.

Reviewing content, skiil of previous lessons

Repeating parts of lessons for slower learners

Assisting pupils with specific learning tasks and recording
in book or file for ihdividﬁal

Assisting with routine spelling, punctua;ion on request as
'pupils writc.stories or compoSiti@ns.

Listening to pupils readvorally; reccord difficulties

Instruct pupils in proper and safc use of tools and equipment

Teach etiqﬁ;tte, good manners, etc. to smalllgroups

Listen to pupils read their-own storics

. Provide musical accompaniment.

B -



Y S

Tell stories to groups or class

Assist in grohp discussions

Help pupils discover and select research and reference
materials

Dictate spelling, number drill work, etc,

Supervise groups in laboratory work

Write assignmcnts, etc, on b.ackboard

Drill individuals or groups with word, phrase, phonetic
mathematics flash cards, identification cards, etc,

Prepare and present lesson or unit on an enrichment or

special interest topic.

January 28, 1972,



Volunteer Parent's Assistance Project
H. G. Hedges = Miagara Centre, 0,1.S.E.

Saﬁple Recruitment Letter

Cear Parent:
The main purpose of this letter is to inform you of our
plans to (estabiish, expand) (a, the) parent vo?qnteér program at

school, As a staff we have made a study of

-room will remain that of the principal and the teacher, but with

existing programs for voiunteer assistance in other schools and
believe that such a plan would have many advantages in this scHool.
Therefore, as a staff we haQe decided to explore the possibilities of
a parental volunteer program in the school. We hcpe to estabiish -

a group of regular volunteers kelping in the school on a half-day

per week basis along with a-hody of general or part-time volunteers

to assist at special events and %o help out when a regular volunteer

is unable to be present. We wish also to identify the special falents,
hobbies,‘or interests ol parents that might be.shared to broaden and
enrich our curriculum, |

The volunteer parents in the classroom will not wn/k solely
in housekeeping or supportive reles, but will actually be ass}sfing
the teacher with some of the middle~level instructional tasks, such
as story-tell.ng, !istening to pupils read, harking work, providing
drill and review axperiences, and other relgted duties,

The responsibijity fo; the educational program in the class-
propér planning and organization the teacher will be able to spend’
more and morc of his or her time on'planning programs, providing |

individual opportunities for the youngsters to move along at their



<
pace, organizing the classroom for the rost 2fficient learning to
take place with the help of volunteers, and diagnosing pupilst learning
difficuities, so that suitable remedial instructicn may be arranged
for the lcarner,

With the above introduction to our plans for volunteer
parental Involvemznt this ycai, | would like to invite ycu to
consider whether you would be willing, as a parent, to participate
actively In our volurteer nrogram. We hope to invo've some fathers
as weil as mothars,

Pzct experience has shown thet scma'par~nts are rcluctant ¢to
volunteer berzuse they believe théf a high level of skills is required
in @ volunteer. We believe thot enthusiastic volunteers should te
accepted at cthe ‘evel of contribution that tihey 2re able to make ond
then provf&e them with coportunitias and tralniny to aszist in the
school and to improve their ovn skills in various areas, The assist-
ance of parent vcluntee:s !n other schools in :hn orsvinece has led
to irproved uncerstaniing of scheol nrograms, & sharing of InfornatEOn
asbout the lnarners, bc“ter atiention o the needs ¢ Indjvidual pupilis,
valuable assissance in mceciny some of ~he oblectives of the school
program, and & tat~2r cenaral leva: of commsnicotion between the
school and the conmunity that it serves. | iy

Parent volunteers ir other schools tell us that tﬁéQ:slke
the opportunity to share in the schoocl program, to watch the progress
of individual pupils and to fee! the satisfaction that comzs from
helpi.ng youngstere learn, _

We hope that you will give serious considerationr to serving
as & volunteer in our school. One or more meetings with the voluntee:s

IToxt Provided by ERI



3.
.will be held before parents arec assigned to teachers or classrooms.

Would you kindly complete and return the attached questionnaire by

[A]

Sincerely,

Principal,

e it




QUFSTLCUEAIRF_RT: PARENT YALUNTERRS

1. Woiid you be willing to serve as a veiunteer In

schedl on a regular or part-~time hasic?
Yes o

.'C-vq _.r { ,

2, Reqrlop S-sictancy
(a) Yevld yeu ke rrapnred to volunteer on a reaular basis for

aucroimately onz=iolv day por voekl |

() 2. v ar Salfedavs id yur be aveilable as a regular volunteer?

X
'

et chalce

- e -

Al:iairutes

SEP T . PE TR EIE e Epeer P SRV W

o e . v

Lico ooy srecial enaclences, tolients or training that you bellave
mich# encle un G0 mnke best w.n ¢f vour volunteer assistcnce, Example,
grzp load-iztipr Flluet tyriay; rveic or art ~billty; dramatic or

atetlc coometonezr bigrariosn or teocher, e*c.

co Partociw ‘lnmiernn
I y2u are nov oblz %0 aselst on a »-gular basis, would you be willling
o serve 'on cell' when you ecre free to help, provided that edvance

cotlee ic alven?

cormanis,

ERIC

Aruitoxt provided by Eic:
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NOTE: 1, You may volunteer as both a regular and
part=time volunteer if time Is avallable,

2, A meeting with vclunteers will be arranged

25 soon as the lists are complete,

L, Other comments, or otker contributions you would volunteer.

5. Questions or concerns that you would tlke us to consider.

Name: , Address:

Phone No:

Children at (wame of school)

Grade

Grade

Grade

Grade

[ rade




VOLUNTEEK PARENTS' ASSISTANCE PROJECT
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; . VOLUNTEER PARENTS' ASSISTANCE PROJECT = _ .- =«
\ o . H. G Hedges |
NIAGARA CENTRE, THE ONTARIO INSTITUTE FOR STUDIES IN-EDUCATION : .o

. /" A o i 5 :
- . 0B.EETIVES, ADVANTAGES, AND POTENTIAL OUTCOMES

(Uil

!

 \ l‘ _ . - | | PARENT VOLUNTEER PROGRAMS
-ih respbnse to.numelous lequests for statements of obJectlves
'df’advantages ef volunteef progtahs,,We lave prepared'thls statement.as
a'resuit>of_dur.5tudy of the_topiebenq our 6b§eryattohs andfexperiences.'
.;h'ih Onterie. Because - bu{’aetivities have been hainly with parentai
votuhteets{ we proeoee in this documentbto'cenftne our eisedesion to”the
 objectivesk~advahtdoes and'pdtenttal outcomes of v0|unteer programs wh:ch

involve parents. This ic not to Suggest euther that other volunteers\?

' are IeSs capuble than parants, ot that’many of the advantages and obJeCt-i

-

»i:ves would- hot apply to these other volunteers 1t is sihblyhthat our
, Lﬂ'expetlencetenables us to spﬂak wuth conviction only about parentaINVOIun- CL _ .
'teer,progrmas at thns tume " No doubt tne lead from hns own th|nK|ng
en the eubJect und h:s own exrnrloncc W|II be able to add to - the IlSt
z o S
The_partucular order,enovWenght,thateqne gtves.to-obJectﬂves of,
eny.eﬁograﬁ.hEVe.an effect ow'the'pjnns,ehd ebetatioh‘of'that'prOQram.n"f
hoh thfs reasdh, we\haVe-ihetuaed'at'thé top of our Iist.ot obJeet}Ves
those _two or.three wn|ch.we belleve are most tmportaht.xn developlng such
a probram end WhIGh ate promxnent |h the models we’ have been deVeIop ';,v _.
ing"and implementtng: “ |

-~

S Parehts"AttitudeS

The reader-is an|ted to stuoy the Flndﬂngs |n the Natxonal Survey report—

'_ed in the Plowden Report whlch shows that parental att:tudes account for




more of the variation n pupil achievement than do either conagtions
- o : o R - -
of thc school or-characteitistics.-of the home. . The apparent importance

-of positive parental attitudes on pupil performance gives us cause to

“consider the ways of improving, altcring, or enhancing parents' atti-

- tudes. Volunteci~ programs in scnools appeaf to be one of the most
- effective means of influencing parents' attitudes toward the schoo!.

a
“

2. Mutual Exchanyc of Important Information . o i EAf

Parents and:tgachers both»have concera and-responsibility for the

. _ i L S .

“development of pupils, and both have important ‘information about
the.pupil:'.By'fmproyimg.communicatipn be tween parents and. teachers
o .. there exists. the poSsTb1]ity that’thfs‘important'ihformaﬁion'WiLT'

e TN ~  be.more openly .shared by both parties, with the potential cffect

- of dnHaHding the pUprTS léarning qxperiehtés bdth,at school and’

‘at home. . A ﬁfogram in which Farents lecarn to work comfortably in

. . Ty ) . "\ . : L

the schoeol proyidés'opportunities fo;smofe.opeh and frank,exchange

of important information about learners.’

X' . ) N _' . ) ’ . 1
N\ : e

3. .Real Help in the School’

Most principals aid teachers state this . as the prime object.ve.of
voluntéér, programs, and: from ‘the point-of view of the professionals
in the school this is a perfectly reasonable position. The apparent -
. size of potential volunteer manpower pools in most school communities: -
.o A ' : ’ . -_:"'"; RN . ; A s -
would make thi's ob,ective seem a realistic one. Some of the special

! N, . . .
kinds of school scrvice that volunteer helpers can provide are in-
‘ dicated in the followiny scction.,
N : ’ o e . * .

(a). Geperal Classroom Service

14

. . . . PN U = Lo . . ) . K S . “
A : ln\humcrous classrooms parents participate a half-day a week on I

)




i
. , 4 |
SR 3% -
‘ , . : P . . L
. . . P : . L i
a reyular basis assisting the tcacher with tasks performed-udder
o ' L e ‘ S L
+ her direction. Whilc initially most of .the tasks would be re-
garded: as supportive and supervisory in naturc, the evidence is
. v . o ~ v .« . . . -., h t . . -
s . . clear .that volunteers aiso are able to perform many tasks at- the
loweh'instructional’lev¢ls, as well as many tasks{rcprcscntat?vc
of most of tihc major functions yencrally performed by teachers.
- 0ur project has publishced lists of some of tne dozens-of
' specific tasis that volunteers commonly perform in classrooms.
N . . M o R . . . . — ‘.,,
. (b) Gencral Schoal Help
T the.carly‘stages of .the development of "volunteer programs the :
. ._:“ - ‘ ey . . . .. » . N . .
main kinds of assistance were with general scihool needs such as
7 B e ~ . - ‘ . ',"\-_ . ‘ ) . ) “ ‘___‘.‘n
. ‘typing andgﬁilfng, assistance withﬂ]ibrary;superVSSiOnl etc.’
‘ o . : . -These ngeds and opportunitics continuc to be met by voluateers
- . - N e - ' : L 3 | ' - . ) . -
in many schools.
(c) special Talents
e L x , S
Vo ~Amony the voluntcers-are many who have specidl résources. of
special talents‘baSCd_on‘profcssional or other expcriences. . .-

< . Many of ‘these special talents-can-be shared with pupils cither

" within the. basic program of the school or through.various,kinds
. : S e o

S

‘Qf .vobtjona L[ p.r_oﬂgravms .

I
(d) :ndiVsaualizing Iﬁétru@tion> X

Thgfc exists a rééf §o$sibiii£y‘that théjefféﬁt;yé ngzof volun-

o . .teers'ﬁay_gnabié'SChoo}s'ﬁo mcéﬁ‘bdtter-fheir-b)ans for ﬁaxéh}ng 
_b}dgréés fd the,nceds, iﬁt¢ﬁesiS ahd abf1itics»of inaivjduair'
. '1qarners.550bS¢FvaFions'indicétc-théf'yo%hgétefs.gét more‘ihdiVidgal
asé;séahcé in véfUnfeé}-p%OQ(aﬁs'thah in!the éamé q1assn9oﬁ prf;;
- to fhg.inﬁroduétién éf‘éu;h.progréms.f: - c |

( .,. | » | jb"

- o . . v , ‘ A v S
s v ‘ - : . i - : a



(e) Spéc}al Education

Some of the most rewarding programs of volunteer work, both to

[y

. . the volunteer and to the school, prewthosc_|n wihich voluntecr

-Zssist individuals who have 'spccial learniny problems. A greater

.attention to 'the sclection of voluntaers for such programs may

be nqccsipry than is necessary for typical cldssroom service S - -

I

. ractivities. . ot IR R o o o

[ - () Curricnlum Deyclgpﬁunt_ ' “l: . - | ' e . Lo
With‘an incréasinJ ?ncn§ op LHL‘]OCGi school as the bas?c'unlt
for CUrEichpm‘dcyciopmént, th;rcnis an acComnanying need fnr.
more. timé'for*cﬁfriculum planning by school staffs Tné-pofenw'
t{al fof'r l;;vxng staFfs for curalculuﬁ«plannung for, spcc;fnc

SO o 'péfiods;énch w¢ck thr0ugh an CfoCthC’ahd-WC]] prganlzed yolun;

N " : L : . :
T o tecr”program should be furthér"'"‘

\e Q@Q) PrOfLSSlonu] Dcv;lopmunt

) . Sy » .\\‘ ‘ e : .‘)“_,.4 ‘\

o Thc ne;os ina schoo] for progxamé of pxofess:onal d;ve]opmunt

\

:and forﬂopportunxt:es to experlmgnt;may bc matched‘on-mgt by .
. R Lot
! LffCCthC programs wh;r;by voluntﬁcrs can takb over some of the . © o
v"» . . M . I - . - -
B 7 more routine fu CthﬂS of the classroom and thcrcby cnable the

E - ~teacher to spend more of his or her time on“htghcr.]eve] ahd_ .
. | . : . ' . . - S - ‘ kS L S B - — e A . . . o .

‘experimental activities. | o | |

L s o . : L o l o N s . ) i . v .

3 Support for Innovations and Ot”UP'Chan<es b | : o .

\~«

Thc dcve]opm;nt of volunL er programs and the resultlng xmprovement

— T - in the. nxchanq_c_ of ndcas bctwcﬁn LhL schoo] and the home should

N vt v r l . od N . .
4o ;'provo'thc understanding and_actcptqnce of innovations'in schoo]s.

PAruntext provided oy eric [




O

Aruitoxt provided by Eic:

<.

co

'»atftisz-other than in the crisis sftgatién 6f remediation of a
n ' : .A\‘ N ) " .L v' . . N . . L. . :
- failure on the part o%'the child or the program. An.ongoing plan .

for paréﬁtﬁpérticipation'in:the.childlszleérninngdu}d ayoﬁd such

ﬁ_EnhdhcingﬁParcnts‘"Skins?as Tdachers

- :, -

ldcntufucatnon of the Commuuxty 2s a KeSource for Schools
RN o i

Voluntecis may be“hwarc of rosourccs,_not only among thgmsclves, but

in thu .community more brbad?v,_and may be.agéntsfwhdreby som¢ of -

}thcsb rcsources ‘can be mobili Ld for us; in school ‘proyrams.

. . v {

b

~Broad;n|ng;7chool Programb L ' ;_‘ . v bh : .

.

The addltlon of short optnonal school cour es relating C?os@ly to

'pupjls' intcrcifsfmay bcvprovided with adcquatc competent talent.
' 'buréau.aséistance by VOluhteers;

Posg lllVb AEPFO&Ch to HomL ASJISLGHCQ w:th Lgarnlng Problcms

o

A voluntuur program lp the scnoo] should onable th; parcnt to dinter-

vcne in his chnld's learning dlfflcultlc;,on’a mcrc posntmve or

'supportlvc baSlb thun has somgtrmys bubﬂ thc~fustom in the past when

« ‘e

’".th; arcnt was n aware of th; l;arnnn\ o;ifvcult untnl a rcal
p g Y

problem was\récognizud. It scems_senSiblc tQ inVolvuhﬁhc parent

i
-

criscs. o
g .

A parcrt |nvolv;munt prowram in-a school is based on a bcln 2 f that
parents grc in fact ”tcachgrs” although n;nthc. celtlfncated nr

professional. - The possibility of the schoo}.becqming morc dWare_of
thezfolé'of‘parcnts a§ tuachers-wﬁ[l; in turn, ]ead\to'thb impr0ve¥

ment of parcnts' skalls as teachers.: Many voluntc rs havg stated

that- they hav; upplccd at homu some of the Lhnngs that thLy lualned
A g - : . i

whnlc.nn schoqls: N - . ;~:;

B N,




R Ham, mad Scie

G

. e am i e - ’ =y L » - .
Toovolnatiaor arag fis cnsupiag” chal the s

-~

howe and the s;nOu} are Lomp.;mg| tary phases’ intthe Yifeiony nrocess. ' .

of lecarning. Tuv s:noo? wil. scwane ess in o isolation from the rest”

ofs the child's gxp¢r|encos i¥ his parent is o invoivéd in the scaool.

luo. Developing lnterest in Tre-School Movements . e "
As niofessional oducasdis ard the sublia Secome more and mer: con-

L e cerned. about the carly childnood yea ation te. SUbSOOU;Jt y
formai Eucal'01 Voo may baco te turn our :ttcntion more toword tnw

6, . Lo s

nossible rblugathat parcuts canvplay.in”pruschool educaticnal pro—
e yrams whether at home 0 in sc .ool .
N o g . s . . o L 24 )
1. Building a Stronsgei. Base for CommdnjtnyUﬂ ort -~ Financiai and Other -
1t could be -arjued that in the fony.run the fipancial and philosophi:
. ‘cai support for scnools wil! dupgndvmore on .the feelinys, belicts,
commi ticnts and views of parcnts than of. any other yroup in the
Ccommttity. SParent voluntecer pro,rams can reasonably be cexpected -
Yoeon IR < ' . oo Y Lo N se T
{ .. .. 'to ennance or support positivi attriudes gn fthis vospoect. ’
12. Closipy the Genera E__nAfan IR . : S - EE .
P "'a' L - . . ) . . - .
'Qomu authoritivs suiyest -that the so called gencration gap exists
' "from'a Iaé; of~sharing of common tasks or <ommon activitics by’
_ _ .parents: and thcit'childrCn, The improvdd-participation of parents v
N othoir voung sters! OlnﬁY’eduuatTOﬁ siHnnled 'nya ehpa affeit oh
S c}osing tivis gap, at icast.to the uxtent that it-is causid by a
. _:» . L. . o . . . -" : L a ) -
. f . . . . . . o - B . B . s . n
s , . Iac“‘of mutual coficérns o activitius.,
. 13. Providing Opportunitics_ for Commduity‘Serv:cc
e - oo R ; ‘ L
N “Anyonc planning o vo]unteer ro;fam "“ould cUnSIdLr thu ﬂOLIVutIOﬂ.
o of the volunteers-gs wzl' as th@-nccds o the school . Somn of thb ’

[Aruitoxt provided by exic [
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most conmonly cxpressed feelings of volunteers relate. to the in- ' .
i - o P b ) '
b s ) . . = . . .
. . .- . . g . : . N . yor
a trinsiec satisfaction they derive from providing: important worth:- ~
) . . _ Y - : : :
\ while - service to others: T )
"1k, "Enhancing the Human Touch in the. School o
Somc schools-that usc voluntecrs in their program state that such .
m__‘”l'__%‘_ﬂ___ ‘ . :‘ St - T ~ C ’ s A . . B 6
- participation enables the school to consider to a higher degren o
: <the pafticular interests and weeds of youngsters-and also pro- ‘
L - . . L . P L .. : . - N v .
, . vides more opportunities for youngsters to tall -to an interested E
I . . [
o o - . . . L . - . ' . l%:?
: r,adult thian would uxist without such volunteer assistance -in the . ' ¥
: school-. . _ \ S _ .
0 b ST E SURTNN D TR
B ) ) . .t . . L. . .“' . ) . .
A Final Point of View - ' T . L BT '
- The purpose of volunteer programs have nothing to do ‘with .
altering pupil-tcdcher ratios or providing a ''cheap" education. ' They
“are intended to improve cdpcation, in the .short run by adding human
TN S Y. ) ) R S . Y
... resources to the. classroom, and in the long run by enhancing parents’ - )
T o e R
X;attntu_es and skills. tn both phases- the pupil.is tihe one who gains o
~ most; however, in-a successful volunteer program the volunteer receives _
- recognition and satisfaction: to compensate for service rcondered. e
o o ' : : . . o S
o -';‘ynlcss"a.program_rccognizcs'and‘to some deyrec satisfies. the motis .
“. vations of volunteers, it is unlikely:that they will continue .to o :
L o S ' e . o Co- &
.« donzte their services., o < S e T S
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o
h s ; .
i
‘ :
ERIC ™ or e T T ‘.
A P - S - . - R . i



L JOLUNTEER PARENTS' ASSTSTANCE PROJECT -
,\\Y. g B ﬂ; G. HEDGES

THE ONTANIO INSTITUTE FOh STUDIES IN ‘DUCATION

_ . . - BV e
. . NIAGAhA CENTRE ', o [° by

o . : 'lgzg
A Genhral Bibliog;bphx ‘
L This- bth:ography InCIUdbS books manuals éggggpports as well as periodical
articles on the subject. The Iongcr rufuncn usual ly contain information
.. on-devcloping a voluntcer p.ogn<n,'whsl shor ter articles ‘generally. &ascuss
objectives and activities. f the reader wishes to refer to only a few ,
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~ VOLUNTEER PARENTS ASSISTANCE PROJECT

H, G. Hedges _
" THE ONTARIQ INSTITUTE FOR STUDIES IN EDUCATI ON
’  MIAGARA CEWTRE .-~ . .. . 1372

A Selected ana Annotate&'Biblioaraphx .

,(1

The references in this le]logrcphy were selected because they make partlcular

“contributions to .one or more aSpects of the topic. For a more extensive lzst
of reference, nefer to our’ companion, General Blolloguagn ;. on this POJOCt

Allen, James E. Jr., The'nght to Read : The Role of the Volunteer,
Washington D.C., : Yeshinyton Technical lnstlLute, IOYU 10 p.

v Allen, the late Commissioner of EdUcatlon in tihe United States

regarded the volunteer as an essential partner in the-”nght to.Read"!

program which.is belng,promoted fomaiy parts:of the United States.

. ! : . . .

Becker, W.C., Parents are Teachers,}Champalgn, 111inois : Research’Press,
' 1977. 18 Pp. . | - ]

Al though notWSpeciftcally on the topic of volunteers this book
introduces the reader to the .role that parents do play as teachers,
and how thlS role can be ennanced ' : :

Burgoo, Janet and Winter;, Joan, QQ;Fat:nifManual for a V - Talent Pool
Winnetka, 11linois, V- Talent pool N - R

Thus manual suggests ways in wnlch a talent pool of volunteer
inan-entire community can be recruited, devel0ped and then assigned to .

' a varuety of communsty needs~and lnstltutlons, nncludlng sch00150
.1

: Caplln, Morrls D. , AN Invaluable Resource, The School Volunteer, The ClearnnJ” '

House, XLV Sept 70, lu l

y .
Like many of the pernodsral dlthlPS oin the ‘'subject

" this article is testimonial in natuie. neventheless,‘|t'conta|ns much

m

useful information about volunteer pqu‘amS, ‘including a number of
|nterest|ng ecamples \ -

DefFranco, Ellen, Curriculum Guide For Chlldren 5 Acttv1t|es, Parent Preschool.,_

rogram, Los Angeles . -Los Angeles City Scnools, 1y ou, KU p.

(A Tnls is one: of a numoer‘ f cutrlculum guxdes written for,
use in parent- tlalning pnog.ams in the pneschool movement .

’:~Early Rcadlng Assustancc ¢ A Readiny Tutorlal Program, Cleveland : Program .

for action by CILIZEHS 100 Educatnon ]JUU 9 P.

ThlS proglam was lnltlated by palents and othel citizens
' and outlsnes procedu.es whel by pa"ents may ass;st w:th readsng at
. the early school lcvel . i




2. B ) . . . - .

The'Florida Parent Education Model, Gainesville : Uhiversity of Florida,
-College of Education, 1350. & p. o ' o
! ) . . P e
This model involves.a training program for’ parents, -
’ass;gnment as volunteers in schools, and intervention in the home -
to improve the home cllmate as it relotcs to Iearntng ~
Foster, Florenge P. Plannlnc Pa.ent - Implemented.Programs : A Guide for
Parents Schools and ‘Communities! Trenton : New Jersey State Dep't

Educatnon 10’9 Jy3.

: i _ : 'i.ﬁ_ )
Thns is fairiy general and -onsnders the number of ways in L
Wthh parents may be |nvolve in the work of the school S b
o ) o D ) .
Gallup, George Guideboo!: for Parents,. Dayton,_Ohio : Inétitute for Develop
© ment of" Educatnonal Actxvutles Fnc., 1570, 51 p.

!

e - This® uxdcuco |s prcpaxed mainly for parents of pupils in
" their 1|rst year of. school, except that it coitains many interesting
" and practical suggestnons whereby parents can assist yourigs ters - in
~their- early orientation to school proyrams. The |nstruct|onal role. of .. -
7 parents _is also consnderedn : : e . . ' - ‘
Janowi tz, Gayle, Helplnu Hands Chicago, The University of Chicago Press, ,
- 19 0),‘12) P . . . - . - S I

This detalled book describes how to set up and organize-
,-spec1a1 ‘studies ceuties and’tutorial programs mainly for after school
. '“a55|stance to. younJJLers W|Lh parttcular Iearnlmg dxffnculttes '
.Joneé,.EIxzabeth J. Preggrnng Teacners to lnvolve Parents i Chlldren's'
Learning. Pasadena : Pacifi% Oaks College 1970 153.p.

- .This is one of the few arttcles deallng w;th the pre: ,
paration of teachers who wnll be involving parents iri.classroom e
O _ actlvxtles : '

Heldermeyer F C., Parent ASSISted Learn|ng, Inglewood Southwest Reg|Onal
Educatlonal Lab, 9'” Liy P -

This manual dea]s most]v ‘with ways in wh:ch parents can

enhanee—schoel—programs—through varying kinds of _intervention at home.

Perkind§,?Bryee, Gettigy'ﬂetter ReSuIts ftom SubStitutes, Teaching Aides and
Volunteers. Englewood Cliffs,-N.J., Prentice Hall, 1336, 54 p.

Written by a school administrator, this booi deals with . . .
“a number of kinds® of lay assistance in the school, including-volunteers,
The SJggestrons are clear -and specxfac o o '

- \ - :
"The- Plowden LAEort“ Chlldren and Theiy PrlmaI/ Schools, A Report of the e
Centi-al Advnsory Counci’l for Educatlon EQJJand. London t Her MaJesty‘s o
Offnce 1907, - g ,
_ - S Anyone )nltlatlnt a volunteer proolam should read’ the results of . K ; EIN
:;\ , o .. the National .Survey i thé Plowden Report,. in which the correlattons . -
v _ . between parental att;rudes and varnatnons in pup:l achnevement are )

IERJ}:]. ‘ :d, deserlaed L _ LT ﬂf‘ o b ,,ﬁm_f ﬁ" AR ‘, ,zé.
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P

Pointers for Participating Parents _San Franersco Calufounla Counc:l of
' Parent Past»crpat»on Nuxsery School s, Inc., 1590,

© This manual” provxdec fundamewta] information for volunteer ’
parents at the wursexy school Ievel - , :

" Robb, Hel H,, Teacher As='< ants - Columbus)~0n|o Charles E. Merrill-Publishs
' ing ComPanY, 1259, 152 pp. -

s . o This is prouab)y the best general pook -on- the. subJect of volunt-

S B - eers in schools. |t deals with both, para- professxOnaIs and volunteels,
and describes caref{ully the var ious staJes of oevelopment of a nartig-
ular kind of parent involvement . progsam.. The book also contains

‘brief descriptions o:."number of specral pxograms for parent
volunteer~. :

W

Floyd Rouxnson, Parents’ Hanual St.-Catharihes: Niagara;Centre, O.I.S;E,, 1970.

o o N " This manual was’ prepared for aarents in an expertmental prlma.y' BT
S ~ : school in which parents were ass:stung at home, as well-as in the ’
- e ~ volunteel prognam at scnool . , e‘ S

Robunson Floyd BrxJOn, David; Hedges, Heniy; Hill, Jame,'You,'Ceei1ia;vPaTmer,'
. . Lee Volunteer Helpe15°on Elementaxy SbHOOIS, Toronto: .0.1.S. E.,I9/I

This‘pioneer boo” on volunte°i helpers maies two contrnbutoons to
the topic-not found in any other reference, an-intensive survey of X o
the manpower and activities of voﬂunteers in one hindred sample. schools - . -
in the iliagara.Region, and, a cIass:-|eat|on system,for analyz:ng the’
functions - performed by adults in classxooms Several case studies are

also descr:oed : o .
RoblnSon, Norman + Joyce L - “Auxiliary Personnel : Help-or Hindrance" " = .
‘BC Teacher ".'0 NOV 29, 63~70. ; - ' :

o S ..This faxlly Iengthy article analyzes the roles now bexng played

I L : by paraprofeSSsonals and volunteers, Its puulxcatxon in a: Canadlan
o Journal enhances its value . .

I.
. . o - e, o : R . -
~School Volunteers Uashnnthn, D.C. ,- Educational Service Bureau, li., 1966. S1.p. 3

> . This is ont‘of the: best manuals on the subject. It contains stages
in developing a plan for volunteer. help, describes somé EXisting

_programs, and qugests Forms dnd maternals that may ‘be needed ‘in the
program,

'~ Schram,’ Barbara - Some Basic Guidelines for Building Parent Participation Groups
to effect changes in the Public School _System, New Yor,. Two Bridges =, .
'Parent Development.Pnogram 1y ou, 22 p. ' ‘ : ' )

Thns is undoubtedly -the . mos ¢ SUIprvs;ng refercnce in the . .
‘ ‘literature. The author describes clearly guidelines. for activist
. - : parental groups to employ in- brlngln\ about changes in the: school
. ' : © It is not a bool: on volunteers .in the usual sense of the word

Aruntox: provided by Eic
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SIeiSingér, Lenore: Gundeooo for the Volunteer Readiny TEacHer, New York : .' \\>\\<\
. - o . Teachei's College, Columbia University, 1570, 51 pp.
¢ ’ This is the,mqst detailed guidebook for volunteers working in
‘any particular kind of program,  many of the instructions it gives: e
indicate the relatively responsxble role that a well-tralned volunteer R
mgnt perform. = o
| Volunteers in Education, Washington, -D.C. : U.S. Department of Health, Education,
N _ .. and Welfare, 1970, 131 pp. - ’ . :
P \\ . B e i . . . _ , . . ' o _
- This is a very useful general manual.on the subject, containing’
‘many ideas, cxamples of exnstlng programs, forms and materuals to .
-be deve]opcd etc. ' . | .
. \“
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ONTARIO INSTITUTE FOR STUDIES IN EDUCATION

NIAGARA CENTRE

VOLUNTEER PARENTAL ASSISTANCE PROJECT

L MANUAL FOR CATEGORIZING OBSERVATIONS

-

The purpose of this mahual is to instruct observers in ‘class-
ifying classroom activities of: teachers, paraprofessionais and vol-
unteers into their appropriate. category in the taxonomy of cIassroom

'u functtons, and in recording the duration of each activity. Some of

the d:rectlons refer to the use 'of a ‘standard observation sheet on

which the twenty-two functions are arranged, with six cells foIIownng‘
. each.function, in which the recorder determines ‘the grouping used

(class, group, individual), and whether each group was reguIar or
SpeClaI for the acttvaty in questnon

T ) In u5|ng the observatxon ‘schedule in the cIassroom, the ob=-.""
‘server should note the time of the beglnnlng and conclusion of ‘€ach

A

_ activity and enter the time elapsed in ‘the. appropruate ceII foIIow:ng

\the\ionctuon in whic¢h. it is. most_approprlater included. Thus the-
observer\ ust cons:der three quest:ons for each actlvaty

: L T e T Z T
(1) * What function in' thé~schedule: is being performed?

(2) is. the fupction performed wnth the cIaEET\E\group, or an
: Ind|v1duaI7 L . S T

. P c P
(3) Are the laarners operating in -their. regular grouping or -
are they org niized in a specIaI group during this time?

y b . : e - . -

“n categor:zxng actsvnty,‘the obsérvér must decide what
the major. function is at that time. it is recognized that.many
activities may have elements. of several functions.within them.. For

- exampIe, in taking up pupiis'. answers to seatwork, there may be

elements of motivation, evaIuatnon, and dlagn0515, but in most in-

' stances the taking up of seatwork will be an integral phase of one

of the. four instruction sequences,_and will most likely be a part of
B. of D., that'is, consolidating a new concept,/attstude or skill,

.or cbnsolldatlng content (see Sectlon 3} Instructlon Sequence)

e

oo oo
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Sumllarly, the guVlng of ‘oral instruction in most cases is part of .
the instruction sequence rather than of supervision. In general, the
nature of the instructions will be the clue to the function. |f the
purpose. uf the instruction is to have students use the skill to dis- - !
cover new content, .then 'adding content'' is the correct function, = - ”
If the instructions are part of a'seatwork exercise that:-implies. o
- drill or implies a standard of performance, then “consolidating con-‘ ' -
e —tent’-appiies .- During -active supervision—a-teacher-may provide T
incidental short periods of diagnosis and remediation, but such activities 4
are themse]lves chara teristic of active supervision,--and are qurte Co ' S
different from more: formal.or more enduring evaluatxon, dsagnosn o .
and remediation per|ods When, . dur;ng supennsuon “the teaeher ’ :
spends more than a half-minute in an actnvuty bélonging in another )
.. function, it'should be recorded in ths fun;tIOn to which it logically : .
. belongs: . o R e e

B
7y

_ 't shouldpbe'emphdsized that the observer js_recording'the__
functions of the adult(s) (teacher or volunreer) in the classrpom .
and not the actxvutnes o‘ the pupuls o o e _“»',r -

I L ’ At times, the teacher or. vo!unreer bewng observed may actual]y B _ :
' ~ . be performnng more thzn onz functior sumu!taneoucly For example, : ' ' §
S it is common pracr're for ‘a teachsr to supervise pass:vely pne or - - :
~ .moré groLpa of’ pupils engaged in seatwork while. conduct:ng readsng
~ lessons,. discussion grouns, or other forms “of formal ‘instruction
with a specifit group. ln fact, this is the usual practice in
‘mul ti-graded classroems. ~In such situations, :the observer will, . , ,
- record the functicn %o which the mdult is devotlng his/her major. z B .
- attention, Wthh in most cases will be the |nstruct|onal role rather - : -
then thossupch1soer ons. However, when the adult ‘interrupts the .
major .function to give attention to the second—function for more
‘than a half—m.nute obviously th° cecond cne will be recorded as the
one to which the adulf's time is devoted for the perlod of time
thut aoplxes T R : e

The observer is not concerned with. whether the functnon ls’ L
 being.pzrformed well or poorly, . All records should be mede at the & -~ - . -
time-~the. observer "hould nct relv ‘on his -mmdry to“recall what S
function: was pnrforwed AT at @ny time he is. uncertaln as to what-
~_ - function.is bexng per? ormod he -may have to- concu!tzthe adult later
T _to verify-or revise his conclusion, ' The' timing of " such cases should -
~.°  be circled, and a note made of the concern. Observatnons which-may -~
'7$\<\\\Seem impossible to €atagarize should be timed also, with a brief note
made . for future c0ng|de|atnon‘fwd careqoruvatlon One of the cate-
- goties: provrdes for - th°Se situs.rions: o ﬁ ) '

| . . - . . . i

, ‘ N ) . , o
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Aruitoxt provided by Eic:

vt

The section that foqlows provides a dcruwntlon and- descruptlon
of each of “the functions in the schedule;, with anmplcc to illustrate =

that function, ThLSL exampics will indicate the 't ange that is rep-
rese nted in the category, from the more demand;ng to less dcmandnng
“activitie . . “ , X
? . PLAI\“‘! | HG e e . SR et e - __Af . e wome S - S ———

Planning refers to estabiishing a.purpose and the formulation:
of a scheme, outline, system, metHod or set of. maternals ‘to be used
‘ to achieve that purpose. Plann:ng may- be done aloney with other
© - . adults, or with.pupils. Sessions with other 'teachers; in which the
) ~tcam is work:ng on cuiriculum or organ|zagnun are recorded -as plan~

e ning. Dlscuss;ng with a volunteer .the activities to be performed will L .

usualiy be considered planning, as will periods in which the tuacheru
‘and one or:morc-pupils ar*-g]ann¢ng a. futdre unit; e esson, or' actnv:ty
Thus, "for a teacher 'planninyg uces far bLyond wr;tlng lésson ‘plans’
or units. 1t will include most aspects of organization of the con- =~ - =~
“tent, lessons, SLatwork etc. for the classy but not . the routine ° '
’:mameographnng or dns:r;butlon of materials. The selection of
appropt|ate.mater|als the pre sviewing of visual 'aids, the studyrng o N
o of a teacher's manual, etc. are all example s of taédcher plannxng L ‘
While the greater- 3eruentage of 'a teacher's planning generally T
. occurs out of class time,.neverthelicss many exampies of planning. ' '
of future aCthItltS -may also be observcd durlng the school day

P . o . PN - o

'(a)'éroad;PIanniné

This functaon appln s when thy adult is -involved 'in plann;ng
a seric s of actuvntu;s over an .extended unit, course. or’ series of
“lessons. . Long-range or broad p1anntnt will include one or morc of
. the. followung sétting objectives; dbiunung the skilis, concepts,
cor atti‘tudes to be dLVL]OpLd preparing an ovarall scheme, structure
" or “framework of xcarpxng activitics; arrangnng for |nturrulat|onsh|ps
-among important- stagus orideas;, and integrating. the new learning ..
wjth other aspects of the curricutum. ' The: plannxn] of a month's
oounit in g partlcular subjcet would repre esent a demanding aspect of L
{ ‘this function. The icast demanding’ activity that would fit .in this
. function would be thc wlawnnng of a short sefies of le ssons; '
*he'plannxng of-onc- iesson would not bL;ong in this’ category The
following would be examples of broad planning: . preparing -8 mathe-
matics unit on graphs, ¢valuating 'a number of books to be uscd in
‘a.unit; outtinirg or writing a series of dramatic presentations-in-
sociai studies; planning curriculum guidelines or, materials. Wth
‘other adults;’ selecting or previcwing a set or ser:es of ‘audio
visual materials to be ucgd in-@n bxtcndCd»st+c§'of lessons.,
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Aruitoxt provided by Eic:

2. MOTIVATION

. or motive tc act n a certaim way o to initiate O per;

(b) Specific P!annigg A

~ This function is p;rform d when the adult pians.a specific
apttvxty plans cnc ie esson, or pians and prepares the. materials to
be used in onc lcsson or a shortserius of lessons, The broadest

J.examples of this function would ihclude thc ‘planning of ali aspects

of one of two iessons.  The lcast demanding ¢Xampics would be thosc

adult does the basic.planning and another aduit’ m¢rc!y applies. the,
plan o.‘the other ‘will not be considered in this function for the

in which the .adult plans oni: one or. two'teicments of'a singiec lesson,
— . P . ! LS

.second adult. ~Some xamp}ps “of 'specific p]anhlnq are:: the s;lbctton

of materlals from books; organjzation and presentation of a set of
iim slides rclat:nj to a particuiar lesson; the planning and.con-
structlon of a modcl, gamc, map,.chatt ¢te, Fer usé in a.lesson;

the practISJng, in advanpp,'of a skill to be" taught; the prcparatlon
for prescntation of a single lc¢ sson, e sur«ﬂvnnq ‘of an arca for
a, flgxd trip; the ‘seleation of a fiim to anrich a Eusson for unit;

‘the | wrttung on tine board of a s;atwon& exercise not, prcpar"A in
‘advance of such writing; the outlining of a JPC’IfIC assignment to’
“another ‘person who will carry it out and the plannanJ of a future

~activity with onc of morc pupils. The assessirg of a pupil's

ercadiness. to.proceed to the next stage ins. a Jearning - scqugncu, an
acL|VﬂL¥ frcoucntly associated. W|tn individual i zed progeams, bblongs

‘LuTtics Thus assbssmcnt of readiness’ oc1ongs ln; ‘specific planning",
but %énosus of weaknesses: bc.ongs ln 4|afnosus - In SItuatxons

where achers’ assign individual work, as in und|VIduaI pToOgress
books, the qutln» of aUCﬂ asscgﬁmbnts in. consnuercd to bg SpLCIfIC
‘plannlng : . . Cee e Ry

~¥

o

;ln this. category, the fTudction of dlaHn osis-as_defined.la Lcr,lmglxbs,
~in this manual, the consideration of .the cause: of crrors or diffi-~

E. Inclddpd in this function will bc'any éét‘vity whosa baéﬁc "

purpoc' is to intergst, stimulate, or thouraop the Jeagner-with
respect to the scnool progsam, oi tu provide him wrtr _a yoal, ‘reason
st .in some
type of ‘activity. The observer wili not incllude in this category..

‘the numerOUS inck aunta\‘forms of mqt:vathn such s brief and inci-

.dentzl eact.ons to correct answers, Jincidentaj approval or prause

-

and moves 1i sted under guidance and suppor t (below) which relate

malnly to behaviof. The observer. must discriminate butwccn deliberate

movcs, usually at. tnc be ginning 01\s$ructur d ]chons, in which the -

intent is to focus [ntcrgs;_on 2 "topie (motivation), and’ interesting
“teaching mgthoos.which have the purpose of facilitating learning

“such as by previewing a FIImsEripT ~~Thosc”activities in-which.one . . .
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or bffectxvcnwrs of another functzon in wnlch they inouIJ bc clasgi S
‘fied. "The purpose of motivation, as defined in thts‘cutugory, is )
_ . related: to specific, deliberaté encouragement to bccomb mentally
’ involved in somc aspect or tn school program. i,
R ' T . B
(a) B.oaa Hotantlon' ' ’

..:l'.

e e ““Tnew“?nds’of*mctrVutioh Which*prOWidc'fOr'a“Iong‘q;rm'intcrest"””
. in some phasc of the program witl be included in this’ cutugory They
: : may.range from such activities as discussions of ta¢ value of muthc-f
matics, cf.ways of working more effectively and of developing positive
-feelings about ogher  culturcs, to activities as narrow as creating
' sust@ined interest, in fractions or a continuing apprcciation of bird
pife. Such activities as reading stori¢s.to the pupiis for the
purpose of dLVLlOpan appreciation of the languagc, or mavan usec of
airt objects or records te. develop apprCulgtron of art and musn will
_be rega.ded as broad motivation. : T ;

(b) Spccific Motivation . . .
L - T | ;
Those forms of motivation that relate basically to the
~developing or .ident'iying of intercst in a’specific icsson or pro-
“blem will be-considered specific motivation., 1t may be as broad as
encouraging Dupn]s to-look for exampies of decimals in the - day s
. newspapor or.as narrow as challerdzing them to find the answer to a
. ~ specific problem. The rejating of .a specific pqoblcm, concept,- sktl];
' or attitude to relevant, and particularly current out-of s;hool ex~
pertenues wnll De rbgarded as spccnflc mot:vatlon. S v

0 . - . . . . 0

Y3, |'_ix|sf;:ucn'oi~f SEQUEHC Cooo L e e o
_ Tn:s seciion- u;als with those activitics designed to initiate,
reinforce, consolidate and make usz of ncw ledrnrng ThC\seutlon-xs
‘divided into the four subsections that follow, cach of which deals |
with one of the four related functions in instruction.’ ‘Following -
: .. the descriptions of thb four fupncticns, examples.are provided to . -
o R -l"x]iustratu‘tnb relationships amony these functions. DlStanUIShlng
v o ‘between the four functions.is particuiar]y diffic cult when they do,ﬂ
L \ ' pot oecur in theif-natural sequence. They are most apparent .in
o - ‘formal, struc LUICd Eé sons, but can be. identitied in less formal
‘situations,  if it is established tnat at the time the teacher Ts. _
engaged in un:tructnon rather than in supervision. The key to thb SR
- functions in their agparcnt purposc, whether (a) imitiating @ new |
‘ . - structurc or schems;. (b) vonso]lqaung of’ reinforzing a tenuous \,.'
. I .new concept; {c) ﬁddlnv content, using the new idea; and (d)
R — consollaatlng the content oy rgvn;w drn)., a gumL, cte.
' . _ \ : |

e T s e

s e R : : oo . e e T
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d ,' ' ~ (a) Initiating a Concept, Attitude or Skill (Mentai, Motor , . )
o ; . Qr Socia?) - S ///,. - ’

The | crntyruon for determining whether an activity belongs
) in this category is whether the velunteer .s initiating new learning
R which has a broader HnD]lbatIOh, as opposed to proviaing for rein-
- ' forgemcnt app1xcatlon practice, or rymednal instruction of a

conccpt “attitude, or skill initiated in wariier instruction. Thei
! key questiow would Jb.n?lg a new atti tud svc]| or- major concept .
being introduced in this “"thltyQHK One cannot expect to obser¥e .. |

this function in every ‘jessom'. - Unless new Icarnlng is buxng
‘initiated, the activity He longs in one of the ne xt three categories.
In somé subject areas, #is fuugtlcn will serve to'establish a =
schema, general'zaticn, »rincipic, skiil, o structure which witl
be applicd .in subsequent lessons, as in leafning a map skiil, a
classification system in Jclchcc, a new procedure din natnumat:cg,
or & social siill such as Ibaqing a discussion.

N

The initiating of a skill wiil involve activigies as major

s as an lncxoductory lesson on wrnLtng & bhsinuss léttar or 'carry-~
. - ing" in addition, or as narrow as- 1ntrodUCI.g "nhonetic combination. . '
or antrodur:ng a specific'style of writing a particutar letter of '+ . o S s

the aiphabet, Some examples of activities-that would belong in- - _ -}
".this cagegory are: .introducing the addition of decirals; teaching o ' ' ©oTnd

pupi]s to locate thL oarts of a flower;’ tcachpny how tc find &

specific Iand form oh a map, or to divide a sentence into bara . )

subjéct and bare predicate; introducing how .to usc the card cate- . \\\:
ltogue in the ibrary, ihow to greet and welcome 2 visitor, how to ’ ‘
pitch a softball.or how to mix palnts for wgtcrfolour|ng A

. 2.

~(b) Conso1idating a Mow Conceg;, Attitude or Skill' o ‘;_',v“ S ‘o

o, © .

The purpose of "this. function is io ronsql;.ate the’ ]earntng / . ;
of a new. concept, attxcudc or skill, prlor to .adding new content or ~ - . ST e
_ _Eplynkg the new -fearning to.other 1tuatyons. The cmphasis must be. , S
L -on uonso.xdaggjg nevt learning itself, » In most instances, it will - . "
o ~oceur .immeciately after ‘the lnttnaLIOn of . the new lcarn:ng, and
Y - -.generally occurs within the sams time~table" period, that is, as.
v part of the same lesson. - This Tunctnon may- in¢clude rcbognxtlon anc" ) L T
. immediate reinforcement of the new Jcarning, a limited, amount»of T L
trial .practice, simple test procedures, diagnosis of OCne'al - . e
difficuities with the new learning, re- ‘teaching, suggestions for’ .~ . TR
‘refinement of the skill, etc. Act.v;txgs in,this category may be = '
"as broad as having puprls wWrite a-paragraph to- apply a specific '
skill, or as narrow as havxwg thbm practise writing a letter of the
_alphabet, listing anc reading words with a common phOﬂLth patterm,
and trying a SprlFlC basketball ghot. . Somﬂ“tynlga] examp.cs of -2
tth functnon will bL aséngninn a sathc arzthmetnc qu;atnon dcsrgned

“

Aruntoxt provided by Eic:
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o sonsol idau 3 partlcu!ar skl!l./ﬂnding e;'l'u of a spcufic

_ 'lahd form on a_map; having saveral pupily jo to® the board to try

~ examples of the aevrconcept. ‘or having pupils explain the. process

i ch the m concept was ecquired. . .Inc)uded ufll be . thuo .
‘gituations” ct ts trial ‘or mnm bnct%m. and S “-':'

T immediate reinforconnt or t of a skill itselfes
-whethar in printing, witing, rcadlng. yiTee) ssaning,. mking. ‘
. sewing; etc, --rather than the application of the skill to tomtemt . ,.,'._ -

~ of to new situations, or the long-term’ pnc;lm of the sklll to cw el f""
achlcvo ccrtain smdards ef pcrfernlhcc. I s

(c';m :

.-
A,

L

e ln gomral th- actlvnto: that helong Ln Em: fmeticu m
7 “those In which & new concept, atyitudo of skill:is boing %hyoﬂ
~ . the_centext Th which' it wes lcarned, so that new contont
. assoclated with or dded:to tha mental reprasentation of ‘the oo~
“cept or skill, For exemple, 4f the skill of using & lfuhhy hes M
. introduced, then:the use of that key ln: identifying m“m P
. lesvegiwill fall ta’ thls function. ‘Simitorly, i Yhe :sRITL: ol .
* ‘min? 8:card_cataloguo -1n. the, iﬁruy has: hosn - introduded, nlpm
’_ $ use. th!s skitl in, c’luntmg out bookt on s particular. tople - ’s ‘.. S
ﬂts this function, Other examples éfe: having pupits uld tnlm!u, ,/
.. reds -to find acxnimber facts:-using the rule "'l befors: mwﬁu
* omw words. ; Activi tes Within this: Ffunttion why be 8% brdad as .
b _‘hwlvlﬁs a spatitic mag gkil) to locare particular - -iftorantion udi
i .y the boundsrigs of a country, its riwers, fts principle citiss, o
" or a8 ngmq uhving Sugils -'I._iu; exipples, whether they be unra.

R bl s in ,w;ﬁmm!oflckﬂlm
whisd the; lesrner ta'hvﬂop ndw content; for exmmple, if s . .

. student has ‘baen taught. the. skill of . Adaatifying. nouns, then' th
 listing of the nouns In én. enrcuu would cose. wwﬂa iy fmiu.
.. Scem further mes of this functidn are: ressling for informstis

" deseriding. & of Blrds after having lescrad the skill of :dbs- fff' ;

_ cribing & typlical bird, using ) okit] 10 mmic tp. uork out ' now -
: ‘mlodyor 20, puy amlody not foﬂnr!y plw ctc. ¥ RER
R . - AP ‘ {.IJ : .: ‘ : h".‘. _,'l.,‘> '
" Tie mmu of th!.s function 1810 arnng.m- Further praction,

'drlll. review, iniegration and consolidation of m m - Snferencs
“'to or the application 6f enternal svandards of i nanen, . Stk

. percentage: of correct answers,’ pl“*ﬂ‘ afftch;w; of pa
T mte, it umt sutmpticeily placa the: acsivity .in: th
T unlegs it is ‘cidar that & test: nmttn) rubﬂiyg mp o
| proviston of gpgortunities for practica’t ‘attaln gorxi
Lo Wil Identity such sh activity wich thiy; mﬁuon. i

: ‘-qaply tlﬂ: ’h,mctlon .3 'brudrly u m faviﬁ&s '

s luforntion u gh- mt of ﬁrwiadn “ ﬂm, clpt !
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'with flash cards, doiny 2 scries of mathematics problems, writing
out spelling words, etc., all of which imply certain standards of
performance, ‘arc obvious c¢xamples of this function. Similariy,.
heiping pupils wriste up the rusults of a science gxperiment to
consolidate this cxpert'ncc prepar:n1y a sunmary af & social studies
lesson, rgtelllnq a story, practising a sony, playing a mathematics
 game (but not learning thc game itscif) would ail be “Cthltl~S
designed to conso! idate content.

c

EXamplcs fliustrating the Four Functions in Instruction

Example 1: Devcloping the Concept of Addition (iathematics)

(a) .initiating the gongept. This functoon would . anclude oniy
the activities that would lead the pupil 0 acquire the idea -
that sets can be jeincd- togocther cad that this process is

- -addition.

a -

(b) Consolidating the concept. Further cxamples arc used to
strengthen the riental representation of the process of adding,
by providing cxpericnces that reinforce the idca to the point
where .the pupil -car cmosioy tae preccess without external '
prompting, for example,. ne mught combine - (add) rods or. sets of
objects and count- the sum, S

(c) Applying the ncw learninc to other situations. Using the
mental rcprescntation of the process of adding the combined
sets, the pupil now creates new number stories by using the
process, c.g. comblnsng L gna 3 to discover that L+ 3.= 7,

< (d) Conso.tdatL_g content. - Thg number story h + 3 =7 would

. . ehcarsed or dr:llco, cither by itsclf or with other number
StUiI»S, to the povnt wixre® the correct rosponsc is given to
mcq."-stanaard such- s W|th|n°;wo s»conds wi thout countang

'~Example 2: LGaTHINJ to quiﬁrfxfﬂanerals by Hardncss

o

R (a) InntnatangAthe conccpt. This functicn uncludcs activitics

‘ which enable the pupil to form the concept that hardness is a
fixad property of mincrals .and that by scratching one mineral
with another or with certain ‘independent objuets, hardness of
these materials can be comparued. The emphasis is on the fact
that minecais and objeocts can be comparéd with each other in
terms of hardncss, a fixed property.

- (b) ‘Consolidating the concept. In this function a wider vari- .
ety of mineral and objccts ara tosted to see whether the concept
can be appiiad to them; as vet ar Yndix .is npt dcevcloped.

.
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(c) Agding conteng-to structurc. Using the concept, pupils

compare minerals and ceveliop an order, or index, of hardness
and check it agdinst an acccpted hardness scale. Using the
index or scale pupils lcarn to identify new examplcs of
minerails.

, (d) Consoldicting ncw loarning. Pupils review or practise the
use of the scale, by sorting 6ut mincrals from 3 random selection,
to the pcint whore they can fit known or unknown minerals into
the scale with less than 0% arror.

Example 3: Dcvelggmg Positive Attitudes Toward Japaness Puople.

{a) Initiating thc attitude. In this function, pioils will be .
exposed to a situation where o posiiive rosponse will be ox-~ -
pacted. This might have to do with a Japanuse dusign, artifact,
g8mc, ctc., or with an cveat or situatior (e.g. V970 Worid's

Feir in Japan; 1972 Winter Olympics, etc.).

Y

(b) Consolidaiing the _ngw attitude. . The pupils' positive ro-
sponsc is identified and cncouraged in one or more ways such
as repeating the response, discussing positive features,
imitating or repcating tine sotuataon. ¢tc.

(c) Agglzmg oea_learning to othwr situations. The initia)l
recponse is apphcd to broeder situaticns, such as other aspscts

of Japancse lifc, Agam positive r\,actaom are emourngcd

'(1) Consohdatogg centent Opportumt...s are given for raview-
ing the experiances, retall.ng som: sspects of them, integrating
sav.ral rclated aspects, etc., to.the poin: whare open or

. positive a.titudes toward Jacanesc people, storius, etc., are
- obscrved in nutomatic positive respons..s to pertinent
‘Sltuataons

A

b, CSUPERVISION

. Activities to bc. classeficd as supervision arc those in which
the volunteor is supervising tnc work of pupils, who in turn are
working more or less .ind.pendently of- the supervisor.. in general,

- supervision will relate to the scatwork spplications of lcssons,
Howsver, it will also ba obsurvcd a( such other timcs as in art periods,

. when the pupils arc crudting ncw products or developing .new idess,
and also duriny discussion scssions in which the pupils are working -
together on common ideas or common goals, or in physical cducation
periods when pupils ar¢ practising a skill or playing & gams.

>




(b) Activ: Supcrvision

During active supervision the supervisor actually partici-
pates delibarately in the ‘earnlng activity, either by asking
a periodic question, answei ng questions raisecd by pupils, - _
refcrring pupiis to sources of information, making incidental diag-
nosis of pupil progress, meking suggestions, pointing out errors,
suggestin, further questions for disucssion, ¢tz. Such interventions
suggest tnat active supervision is taking place, Active supervision,
thereforc, may include some pcriodic |ntcrvuntoon rclating to
undersianding and conzolidating content, or to checking and correct-
ing crrors or rcinforcing correct learnipg. Siwilarly where the
supervisor takes an active part in continuing the organization and
reorjanization of cxperiénces, &¢.g., 2s in giving directions on a
field trip, active supervision is taking place. In situations where
individual pupils or small sroups of students arc pursuing inde-
acncent otudy ac¢tivities, tha obsurver must constantly be alert to
the question of whetier the teacher is supervising or whether actual
instruction is being provided by the teacher. When the teacher
performs an indepcndent function (e.g. initiating new ideas,
diagnosing, ctc.) for more than onc-half minute at a time, the
period of time should be racorded in its appropriatclfunction.

"

5. TeCHHICAL )
-The activities ppropricte to thas function are those which

employ a definabic technique or procedurc which is learned or en-
hanced through training or practise, The activities in this category
will L2 those of a techniczl rather than 2 professional nature;
‘thcrefore such activitias as quostioning, story telling, reading to
pupils, 2tc., vill pot bz cunsidared in this catggory. The range of
techniccl tasks will run from those such as tyning and organization

of visual aids at the i, dser leval of difficulty, through activities
such ¢35 the meintenaree ard o~erstion 'of dquipment, the preparing

of stencils, etc., in the midcle raige of difficulty, to less demand-
“ing activitics sich <. running <tencils, cutting out pictures,

making flash cards, etc. In general, this function will be identified
with the u.2 of mztetials and equiprant,

(2) Skilled Jechnical.,

fi this catefory ury inciutled those tachnical tasks which
require 3 formal or lcncthy period of training and 3 high standard
of competence. Excmples arc typing, bookkeeping, overall maintenance
of a library, meintenance and repair of technical equipment, the
preparation of complex tecching aids, the organization of scts of
visual aids, compicx filing procedures, mauntanncng of pupil records,
etc,

©
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(5) The Administration of Tusts.. This category includcs explaining
the nature and jurposc of the test, and supervising the actual test-
taking, whethoer the tests are formal o informal and whether teecher-
preoared, sreparcd by voluntecrs, of »regared oy an outside agency.
"This function docs not imriy that ine tcst aas _to be of & long
duration or of = forms! wature, dut wii: include any procedurc wiich
the teacher ompioys in & systematic or deliscrate manner to cvaluate
the progress ot younssters.  The use of 2 stondard of porformarce in
asscciation wity e oractise of a skiti (sev lnstruction Scquence,
Par: D), is not incluced in this cateqory. :

) Nbjective Markin:, Thic rat;gory invoives tik ma““|ng of tusts
(‘ncludin; standzrdized tosts), cxams, or otier items in which the
responsces are ¢ither defio-tely correct or incorrect and therciore
require oo signif;cant amcunt of interpreotation. Thus tiw marking
of -spuliing, in general, would Fall in this caccgory, as would the
marizing of right and wronj answers ‘in arithmetic or any other
subject, the scoring of multipic-choice tests, etc., if no inter-
pretation is nccessary i~ determining the correctness or value of
the answer or if there is no demand that the marker deiermine the
causc of naturc of aay error. I objoctive marking, a number of

. “independent markers would be cxpecied to obtain identical scorcs.

(d) Subjective Marking. This category invoives marling whercin
the marker has some discretion in determining tho'weighting to apply
to the score given vor any item in the test or any identifigale
componert of the finished task. In subjective marking it is
uniikely that a number of indecpendent markers would mark the test
with exactly tihc same results., oxampics of subjcctive marking will
occur in aritimetic problems in which the process as well as the
swer must De evaiuated and in the marking-of art, composition,

‘ muSlu, scientific thinking, ctc., The otal evaluation of pupils' art,
creative writiig, etc., which often involves opinions of the other
pupils, is inciudcd in this category if its naturc is clecarly
cvaluative, . If, however, the activity is morc clearly designed to

- illustrate aiternative ideas or to identify outstanding ideas, the
activity is more appropriateiy recorded as "adding content to
structure' - - Part C of the instruction scquence.

(¢) interprecotion of Scores, This category includes using the
score tu determine the student's placement in the program, deter-
mining the range of maris obtairced by tae pupils, determining
whether the test items were tuo difficult or too casy; too short
or too long, whether they werc valid—tor the urposcs intended,
whelnc(/i_fgggncn~%est’*3 |~qurrcd ctc.

: (f) Dlu[nOSIS and Pr;5cr|>tfon. The acthltleS in this sub-function

wili be those which relate to Jetcrm|n|nn what the-cause of crror is

on the part of an individual or a group, and what remedy should be
orescribed, 1o performing these functions the tcacher smalyzes possibie
causes of the error, such as iimited or long~range duration, or

whether the crror-was accidental or reflects a lack of upderstanding
of a skill or concept, For cxample, the tcasher may decide-to place

©
.
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the youngster in'a special program fer a specified period, or to
re-teach some items to certain individuals or groups, or to modif,
teacning procedurcs,  Scme csampics of specifiz activities in this
catezory arc: discussions wWith one or more punils in whicia the
Teacner aindiyzes causes of rror, and sessions in which the teacher
marks cexercises, note-books, compositions, ctc. to identify errors
and suggest im rovements racgner than to cvaluate for tne purposc of
assigning maris. However, exampics of diagnosis and remediatica of
cxtremely short duration or having ouly incidental cpulicaticn within
the structurc of anotacr Tunction, for exampie, correcting the
idcntity or pronunciation of a word iun spelling or correcting a
minor error in arithmctiz, wilr not be inciuded in this category.

(3) femedial Teachina., This function inciudes specifre remedial
oracticus employed with syecific individuais or jroups, s a follow-
up tu diagnosis. "It is a planncd and dcliberate, activivy, and
tnerefore will not include incidental re-toaching or incidental
aciivitics employed merely to clcar up mincr misunderstandings. in
general, the aduit will apply the remediation prnily to specific
individuals or groups. When a teacner sclects individual supils to
assist, the cbserver must distinguish detween the procedures whichn
are in fact diajncsis of " the Atarning difficuity, und thosc which _
~rovide remeciai iustiuction. i special education ciasses most of
the typical iessons will it inte “he instruction sequence except
when .specific diagnosis and remcdiztion are provided with individual
pupils, oo

8. GUIDANCE AND SUPPOXT

This category cincludes the activities of the teacher or the
volunteer that relate basically to the improvement and support of
those aspects of pupii behaviour that are not intcgral or manifest
parts of the instructional program itself, i.c., that are not
related to the skills and content being studied. Included are those
activities yeneraily roeferrad to as "discipiine’, but because this
term tends tc imply negative and correctional activities, we haw
deliberately entitfed this category ''guidance and support", to S
emphasize that it will include both the pusitive and the n tve"
aspects of behaviour. Thus in this category will be included such
activities as the following: conversations with individuals about
out-of -school activities, personal and hom problems, study habits,
or interests which are not a formai part of the curriculum; activities
desijned mainly to‘ustablish a friendly positive climate for learning;
and activitics or discussions designcd to correct undesirable
behaviour or to support and cncourage positiw: behaviour. Incidental
recognition or praise for a corrcct answer or an approved cxample of
behaviour within ‘the structure~of a lesson or in another category
Will not be recorded. The observer must.distinguish between this
category and the catcgories under motivation, beariny in mind that
motivation as defined in this madual relates directly to the content
of .the learning program, while the present category rejates to
behaviour not dircctly related to content. :

L
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9. HIATUS, INTERRUPTION AND NON-COGED

. The purpose‘of this catagory Is to account for periods of time
which r‘annm' be included within the previous cafegories. These are
of fhree qgenerz| kinds, as follows:

l. Hiatus, in which the aduit bennc cbsarved Is nerforming none of
the fuacticns in previous cafegbrues .Examz1:s will be activities
unrelated *+o schoct Zuties, absences from fhe classroom unrelated to
classroem responsi“!luflec, periods of rast, waiting for puipils to
-arrive, social convarsation with another aduit, stc.

2. lnterruptions, cduring which time another person, such as the

principal or other visitor, in effect replzces the teacher or person

in charge tor a shert period of time. The interruption may occur

as a result of the direct presence of the other perscn, or by his

indirect presencs as through the use of an inter-communication cystem.
However, such nlanned activities as the use of a television program will
not be Included In this category; during such periods the adulf performs ..
another functlon, such as passive supervision.

3. Non-coded). !f the observer s unable to classify certain activities

or functions he should Include the time within this category, and in

the column at the right he should enter remarks that will enable him to
recat| and describe the activity so that it may be-reclassified afrer
-further discussion and analysis. Some such entries arg activitias that the
observer simply cannot identify for classification purposes; cthers may
contain a balance or mixturs of items from two different cafeqorles to

.an extent that discreet categorization seems imposslbie.

Genera!l_instructions ‘ : o , - ‘

~t. The column 2t the right wilt enatie fhe observer t
additional comments or recor ; crivity that has bean
fenfaflvely clas e timing for activities that are
vely cafaoorlzed ' : .

2. Record the elapsed time for sach functlon to .! minutes
(6 seconds). -¥hen uncertaln inttially about the appropriate function
being performed, note the beginning time while arriving at a dacision. .

3. Be sure that the entire period of time under observaflon s
aCCOUﬂfed for, bearing in mind that the last category provides for a -
- number of situations that mlght otherwise rapresent losses of racorded
periods of time.

N

4.  When thero Is uncertainty about. the cafegorlzafion of
certain activities, short-discussions with the adult concerned at an
appropriate timec may be halptul.

14,




—_—r~—

THE ONTAR1O INSTITUTE FOR STUDIES IN EDUCATION

Niagara Centre
187 Geneva St.
St. Catharines, Ont.

VOLUNTEER TALENT BUREAU

School

The purpose of this questionnaire is to help us identify and recruit
volunteers who heve specLel Wnterests eBilities, talents, backgrounds, or
resources which they would like to share with the school The schoo! has
already had c°nsiderabie experience with volunteer programs which involve
community helpers on a continuing basis. Our en::rest in this questionnaire
is with persons wno could'snare speciel rnlentsuhitnfus for one or a

1imited number of occasions.

May we emphasize that you do not necessaril

son or give a formai talk in order for. the pupils to benef it from.
your-talent. |J most:cases you'Wiii wor k with 3 smalllgroup_of students,
Ieadung a'discussion, g:ving a demonstration. or answering questions.  In.
our experience we have found that volunteers are quite able to work
effectively with smail groups.

| Would you please answer the appropriate sections of this'cuestionneire

‘and return it within two days.?

Professional or Occupational

<

Types or work experience that may be bencficial to the school (typing,

carpentry, geology, library, banking, mechanic, science, teaching. etc.)




-

Arflsfic and Recreaffonal . . _
“{e.qg. painfing, sculpfure, crafts, sporfs gardenlng, nafure sfudy,

.

Travel, sewfng, dramafrcs, cooking, pho+ography, etc.)

thnic background

Cosfumes, dancung, Ianguage, efc_ I I

h. pictures, sl:de:, sfamps, efc from ofher reglons or coun#ries
- coilecfuons (arf photos, minerals, planfs efc )
?- pefs o N '
- ~=antiques and pioneer arTnfacTs o
 hf o+her , 

°

§Q§cla| Abillfies _ _ : L .
- llbrary, Teachlng, s+ory felllng, naTure hlkes, $porfs,‘pioneer

exper!ences, coamplng, efc

Any-Oﬁhef Talent or Resource

1




Localie

 Condltions or Fréquenqy‘

Would you prefer to help at school or at home?

= How offen would you be avallable fo help a? the sch-ool7

(Please |nd}cafe whlch days and’ +Lmes )

COMMENTS

| ’l-AgdréssE

" Telephone. pumber :

At

S Name: .

W

o,

g




VOLUNTEER PARENTS ASSlSTANCE PROJECT c o ‘ -5
H. G Hedgﬁs-
Nuagara Centre - v

The Ontaruo Institute for Studues in Educat:on'

. Informatlon on )
Regylatlons of the Ontario Mlnistry i Educatton
ConcernlnggVolunteers in Schools o
) I

Bill 128: An-Act to Amend the Schools Admihistration Act

(1) ‘Section 18, subsection 2, amended to permlt a board to allow the use
. of voiuntary "assistants ln schools -

2b'- ”perm:t a: prnncnpal to assign to a person who. vo]unteers o
» serve without remuneration such duties .in respect of the’
school as are approvcd by the board and to termnnate such
: assugnment“ , . !
S N : I
(2) Sectton 17, subsectlon 6 is amended to make. mandatory the prov:suon of:
.. =liability insurance for a board and- its. employees and. volunteers
’ assugned to duties by the pr|nC|pal

(1)6 - Ymake. provxsron for insuring adequate]y the buildings
and equipment of the board and for insuring -the board, .
_and its employees znd volunteers who are assngned duties - -
by the principal against claims in respect of acéidents
‘unsurred by pupils while under the Jurusdlctnon or
superv15|on of the board " Com e

R
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VOLUNTEER PARENTS' ASSISTANCE PROJECT
H. G. HEDGES
Niagara Centre
The Ontaric Institute for Studies in Education

SCHOOL VOLUNTEERS
Approved at the Meeting of the Board of Governors

January 12 & 13, 1973,

N

it is the policy of the Ontario Teachers' Federation:

)

That volunteers in the schools shall mean responsible persons

who provide a service to the schcol to-fulfill specific needs,
as determined by the principal and the teaching staff directly
involved, without reimbursement or confracfual commitments of

any kind.

That the function of schooi volunteers is to assist the feacher

 and/or the schoot.

(3

(4)

(5)

(6)

(n

(8)

That school voiunteers shall be responsible to and designated
by, the principal of the schiol.

\
That school volunteers who work with/children shall work at
all times under the supervision of a designated teacher.

That school volunteers shail ascume no responsibility for any
evaluation involving the school personnel, pupils or program.

That school volunteers shall not be included in the calculation
of student-teacher ratid.

That any teacher has the right to decline schoo!l volunteer
services.

That teaching functions which invoive decisions-regarding -
diagnosis of pupil difficulties, prescription of learning
experiences, and evaluation of pupil| progress are the exclusive
domain of the professional teaching staff.



o HALTON COUNTY BOARD OF EDUCATION

TEACHER ANECDOTAL INTERVIEW FORM RE VOLUNTEERS S e

“ NAME | - " DATE . =

SCHOOL _ - INTERVIEWER _

AREA/LEVEL TAUGHT

"AREA OF -ASS I STANCE (‘f appllcable y - i

:No OF TIMES OF ASSISTANCE

LE“GTH OF TIMES OF" ASSISTANCE (average)

°NAME OF TdE ONE VOLUNTEER ON- WHOM THIS REPORT IS BASED

@

‘T. What typeé‘of tasks did this'v01unfeérvperform?.

" Task A A No. of eru'es rﬂo ~f T?ﬁea4‘Groqpfsizei

2. How do'you feel your students benefitted from this vdluhtecr's help?f

~

!

3. How did you benefit from .this voluntezr's help?
. A X 3 ] )




°

..

T me—

!

) . ) . R ‘.\ ‘-7 ]
How was thc allocation of your tim: altcred as a result of this voiuqtecr'ﬁnv

help? L . o 7 \\

a - - — ; - Y

*

Has tic service of this voluntuer more than comp;nsat;d for th- addatuonal

5.
pllnnung requircd oiv your part? o ) X
- 2 = - " Y ri
L] “ .
[ ) . .
5. How has this volunteer, bencfitted or changud as a result of this seivice?
L - ' — — - T
- — — -
7. Miat ma,or ploblgms did you' encounter with the program n gcneral or With

this student in partncul‘?? ‘ - e

\

: N

———

How many voluntecrs do you utilize on & regular basis?

- Do you facl this ‘is the idcal numbcr for you?

ES

9.

\

‘l
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’ HALTU! COUMTY BOAKD OF EDUCATIO::

STUDEN:T VOLUWTEER AMECDOTAL JWTERVIEW FORM

ey S .
(RAME _ - date,
SCHOOL ‘ . B Interviewer
GRADE , - ' o

© SPOHSOR (dcpt., teaciher, or other)

SCHOOL WHERE VOLUNTEERED

TEAGHER/AREA ASSISTED e :

« e
AGE, GRADE, LEVEL OF STgﬁENTS
/

L

HUMBER U7 TIHES ASSISTED

- LEWGTH OF PERICs OF ASSISTAIUCE (averayc)

. ,/

. C .
1.7 What typds of tasws did you perform?
s

Tas i » #-0of Minutces # of Tins Siz. of Group

L\

2. What were your rcasoins for becomin.: a volunteor?
y -

.

3. What d:d you lcarii from your voluntcer work?
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- ° - . .2-
@ S B . - -
L. - in WhaL ways Has vo]untbbrxng changed ‘ou (SPII]S, attntudcs, beliefs,
your own views of your abilitics, etc.. . v C
. 1
L R . !
5, How did the studenis you woried sith benefit from your help?
" Bt - . . , o , -~ :
: s
: pooeD . ’
£ —
— . B
6. Estimate the pcrcentaJL of your toLaI VO]UHLU;F time that you spcnt in
~ actual tLachan (unstiucLuon\ : ;
d w >
- N » o _ -
“ ? N N !
L. ) e . I . ) - ’ o . '
7. Do 'you belicve that good-use was made of. your abilitics?" .
'r»f °
; :
. L .
U. How do you tiink the teacher benefitted from your help? ;
_/-
B ’ . Ty .‘,' N ’ ]
9. ‘What' prob]ums did you—cncountei i thér "at.your own school or at the school
where you were . hLlDlnq7 o o
: : ) o .
. ) . i
~ “ . - - N ~ .,/'° '
ST e - Lo - : ! :
10,7 -Comments,_sugycstions for .improving the volunteer program. : ;
° M s,
! :
- . } £
‘ . | :
— ' - g :
i i
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HALTON COUNTY BUARD OF EDUCATION

TEACHER AHECDOTAL INTERVIEW FORM: RE VOLUNTEERS

~ NAME DATE

SCHOOL INTERVIEWER

AREA/LEVEL TAUGHT

AREA OF ASSISTANCE (i f applicable )

No, OF TIMES OF ASSIiSTANCE

LENGTH OF TIMES OF ASSISTANCE (average)

NAME OF THE ONE VOLUNTEER ON WHOM THIS REPORT 1S BASED

1. What types of tasks did this volunteer perform?

Task No. of Mirtes | tlc. nf Ti-ac | Group Size |

i

2. How do you fcol your students beneiitted from this voluntecr's hoelp?

3. Hew did you benef.t from this volunteer's help?




. [
' |
SR
e T .. \\! » i~ — ———

%, How was thc allocation of your

time altered as a result of this volunteer's
Lohelp? C o o .

3

5. Has the service of this voluntuur(more than compcnsated for the additional -
planning requircd on your part? B ‘

.5, How has this volunteer bencfitted or.

Cw

/. Mhat major problcmshdid“you &ncounter with the program in yeneral or with
this student in particular? i ‘ '

\ - N
N E
f
a
o \
N

8. How many voluntcers do you utilize on a regular

ol
basis?

Do-you feel this is the ideal number for you? )
9, Comments; suggestions for improving 'the voluntcer program., .
E
m -
.
ot ’ Iz
T .
' . —
| v S
JERIC . B A TR
| o o _ P :

i)

pRESTES
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HALTGL: COUHTY BOARD OF EDUCATION

STUDEUT VOLUNMTEER AWECDOTAL  IWTERVIEW FORM

iMAME Date
SCHOOL Inturvicwer
GRADE

SPOIISOR (dcpt., teacinr, o oihur)

SCHOOL WHERE VOLUV'TEERED

TEACHER/AREA ASSISTED

AGE, GRADE, LEVEL OF STUDEWTS

HUMBER OF TIMES ASSISTED

LEMGTH OF PERI0D OF ASSISTANCE (avcra i)

1. What types of iasus &°d you perfora?

Task ; # of Minutes i# of Tinws Sizc ot Group

2. Mbhat were your reasens for becoming a voluinteer?

3. \What did you lcarn from your volunteur worl?
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PAruntext provided oy eric [

o

9;‘EWhat'probicms'did'ybuvehcopntor

.-
.

In what ways has voluntecring changed you? (Skills, attitudes, beliefs,
. your own.views of your abilitics, etc,; - - .

1]
5.. HowA?id the students you woricd with benefit from your help?
~ - . o

. : , o
“Estimate the ocrccntaJu of your tcLai VO]UHLLLF leb that you sanL in
actual teaching (nnstxuct:on) ST b

S

o

7

7. Do you believe that good use was made of your abilities?

\

Q'

. . : . <
< . . B

where' you were helping?

oither at youk-oﬁn school BF at the school ™

-10. Comments, suggestions for improving tie volunteer program.
2]
— : N
AN
f
3 3 -
il vv'l N

it
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© VOLUNTEER PARENTS' ASSISTANCE PROJECT

W. G. HEDGES
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) [
FARENT INVOLVIMENT AT A SMALL NEIGHBOURHOOD $CHOOL

Intrcduction J

Elmwood Public School is a small neighbourhood Lchool serving a circum-
scribed section of the City of Welland, Its populatio% is 109 pupils drawn
frem approximately seventy families. The school is se}ved by four teachers
(including the principzl) so it is far frcm the typicah situatiﬁn.

Parental Assistance is not new to Elmwood School. For over a year, one
parent has worked regularly at the school in a remedial capacity. Because
of this cuccessful expeéience, there was a desire to increase the level of
parental involvement in the school proqram: The principal of the school ap-
proacked Niagara Cantra for aid in this expinsion of the parent voluntzer pro-
gram. [t was evident that the staff as a whole looked upon the idea of increas-
ing parent involvement with a little trepidation, but the interest in improving
the school program was suc.. that they werc prepared to investigate the idea
thorougnly, ceerdingly, ot a meeting with the staff, the possibilities for
program cxpansior were outlined and a serics of questions and issues dealt with,
The staff decided to procced with an expanded program,_znd a pablic meeting was
arranged,

Initiating thc Proc-am

At the m.eting with parent: from the school community, a meeting which
was very wel! attendcd, overall rcaction appcared to be positive. At the same
time, several of thd questions posed by various parcnts suggested that there was
a little hesitation on the part of somz to present themselves to the school as
potantial contributcrs in.thc educational setting; parcnts wondered what they

'

could contribute.




"Hedges ' modnl

4ants Thcrefore ‘a totaI of twenty -nine parents rcpresentiwg over forty per

admirably Even Wlth tnese Iosscs the ievel-of involvement by-parents in<their

_ .schOoI is eSpcciain notablc

rever; one not blec fcaturc of the Elmwood program is that the parcnts by and
“if_pOSIthG»cffect on. Lhe Icvel of parcnt intcrcst Most parcnts spent the butk. of

"f;htheir timc working on a one- to-one baSis wi th studcnts, howevcr thero were in= R

" stanccs when. parents workcd WIth smali groups of chiidren (usually three or four);' —_— e

A - L BT R C L s P

L2
Their questions vere’ dealt With as, forthrightiy -as . poSSibIe, both by the Niagara 5

rentre rcprcsentatives and by the principal and teachcrs Because of the.

pOSitivc tone of thc puolic meeting, the schooI staff pr0ceeded Withxthe implemen-

4

’ tation of a fuII~bIown parent vquntecr program folioWing cIoser ‘the stcps in-

»I.

!

From that point on, the organization implemcntation and operation -of the,,‘?

parentaI a=Sistance proqram was c0mpletely under Lhe control - of the schooI i tsel f.

As a result of the response to thc survcy questionnaires cightecn parents

vquntecred for rcgular duty and elcven Wished to bc cmpioyed as on-caII assist~

ccnt of 1he familics in the School district made - themsel ves availabic for in-
volvencnt in thc schooI program This was a highly gratifying rcsponse fo the e
schooi s rcquest for aid Three iOSSes were incurred during the year dhe‘

parcnt became i11-and was unablc to continue With her dutie S; onejparent accepted

a JOb and had to reSign from the parcnt volunteer program, a’ third parent Wished

PN

to be relievcd of- her rcsponSibiiities On-call parents filled- the vacancies

\

PN

‘ Voiunteer Roies

Parcnts were aSSiqned various’ dutics inciuding many of thc clcricel

ﬂfunctions comwonly asSicned to parcnts in parcntal involvcment programs How?

Iargc werc almost immediatciy given tasks hclping chiIdrcn This had a vcry



As in most parental assnstancc.programs; the maJor emphasns of parental aid wa
in thc readlng pfogram. The greatest vns:ble effect-appeared to be that“teachers
S were able to lndlv1duallzc the program to an extent not preV|ously possiblce, |
Those PLPIIS most requurlng |nd|v1dual attentlon recelved |t eitherfrom aﬁparent

~or’ from a teacher whose time was available because of the involvement of a

parent |n anothcr actlv1ty From this p%lnt of vlcw,“the major emphasis,of the

!

parent volunteer—program'was a remedial adjundt"to;the regUlar program.’
ﬂThereulsfone uhique and hlghlf:desirable feature'to the Elmond project.:
One-pareht was not able to‘work‘at'the‘school hocaase_she has smalthhildren~
"requiringjher attentioh atrhome; homeVer her levellofrihterest wasichh that'i'
. che volunteered to act as, ”dlspatcher“ for the "program, Allfof'the telephohe'”
‘oontact was. done through her when parcnts could not come ‘to the school at thelr
rcgular tlme, theY,phoned the d|spatcher,@the dlspatcher phoned, -on- call volunt~ [ .»j‘
eers to make substutute arrangements A Every member of.the school staffymentloned' ‘ . )
f.f thnS:eontrpbutlon.as one resultlng in an igmmasu;able'saVTng[of tlme-forféhefb
: ?chool ltself,'. ‘ |
SEvaluatlon
ThexE]mwood pFogram wasievalaatod‘in the same mahner aSLOther pareht
‘if Voldnteer'programs | Teachers and parents complcted anonymous questlonnanres
(whuch most of them sugned) and the chuldren of volunteers werelunterV|ewed by
,a.research,aSSIstant from*Nlagara-Centre. “In addltlon, a matchlng sampl f_;
'chlloren whose parents were » not |nvolved in the volunteer program were also
.lntervnewed: All lnteercws of chllﬂren followed the format of the questuonnalre :."ﬁ : o
e e .o . T
in the Hedges' kit, = f; " .' " “V”i: .‘ S L | “
o E The evaluatlon‘results are overwhelmlngly pOSItlve.' 1n addltlon to-. the

flatterlng comments, some, suggestlons whnch mxght be: lncluded in the program B

in succeedlng ycars were: also offered Lo .;. A , R S

..r'.i




Children, - The children.of_volunteers'made no negative comménts~concern-'

, ihgutheir parents attendance in the school and‘in»the cIassroom. They d|s- -

cussed their parcnts' contrubutlons wuthout any vusnble embarrassment Several e

R N . - £

D
_chuldrcn commentcd that thcnr parents d|scusscd wi th the famlly the|r activities

at the school and all_of‘these children appeared to enjoy the.idearof such

discussion.
Other - children whosd parents were not Tnvolved'in the program gave

simflarly posTtTve comments. ' They, too, appearcc to know what thc volunteers d|d

&n theﬁschool; aIthough thcy descrnbeJ thus nnvolvemcntﬂln more general terms.
}r%ey'perceiVed the parents;as he]pers,df;chlldren and teachehs. iThose th'dreD 
__who had been assistedfbyhparents recalled the'partfcular’nature 5% suchlassist-

o . .-

'ﬂance -and appeared |mpresscd wuth what the parcnts had been do;ng Wlthout

. f%\ekceptlon, thesc chlldrcn stated that they wou]d be pIeascd if the|r own parents‘

) - . ’ “. -
SN\ e . ) : ) o

joined the volunteer program.

N .Teachcrs l_Tpé/teachcrs rcported.many advantagcs accrunng to the schooI
bccause of the parental |hwolvement The maJorfones-are.l1stedt o )_;l Co o;x_
1. The°Presence of parents madeiﬂttpossibTelfor“them;to jndividuajiae" R
htheTand;oT 'elb Provided for”varfouszchfidren. | | | 1%{"f.
| ]~2' Tcaohers were abIe to extcnd the rangc of the educatlonal programsvin
thc cIassrooms“ Tho;vcould lﬁor cxample prcparc more- tapcs whlch could be used )
by morevend|V|dual tudcnts in many of the suchct areas .‘ | o }
'_’; :;” e ~L h 3. The morcsihtumatc |nvolvcment of parents in the. operatTon of the e \Vp‘;.%su

JCIN

e school was ‘seen as a’pos\\nve advantage Thns was - dcscrnued as more than snmple
public relatyons,_it was p rccaved as a step towarc the basnc parent teachor

coopcratlon necessary for the optlmal devc]opment of every chnld A S




5
. Various alterations in the role of the teacher were mentioned. Some
pointed out incrzases in the decision-making function while others noted that
less time was r;quired for routine operations,
Teachers pointed to several examples cf pupil progress. Because of the
intervention of parents, one pupil at the junior level mastered some multi-
plicaticn and division, through a process of drill and éepetition. A classmate
increased nis sight word vocabulary to the extent that he was able to read
orally with a greater degree of ease. A third received remedial attention
for a speech problem irom a parent who worked under the direction of the board
speech therapist,
One pupil who had failed kindergarten received assistance with his motor
coordination, auditory memory, visual discrimination and other reading readi-
~ness skills. His progress was such that he has now entered the first grade
reading program. A grade one pupil, who was a@ non-reader in November, was
given & series of activities involving rhyning; the use of initial consonants
and sight word drills, In May, standardized testing indicated that his
reading level had climbed to 1.5. A classmate who was having difficulty in
every area of the grade onc program also made important progress as a result
of volunteers' efforts. He learned the names of the letters of the alphabet
and their sounds, mastered the sight wocabulary of the‘prg;eiimer and,

whep tested in May, had achieved eﬁgeneral reading Ievél of.rié as well. He
also learned to count rationally to 26. 1n the opinion of thesc pupils’
teachers, the progress made is so far beyond initial exLectation that there
is no doubt that the influence of the parents has been a major factor.

One teacher's summary comment is representative:

“'Our program has worked so well that | wonder how 1 managed beforec it.




s R
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. started. Children,ﬁof course, have oeneflted mdst o eil.”
Parents.. The questionnaires completed by.;he;parenfs'indicated“
‘that'rheir perceptions of the‘scndbl,‘of teaphers, and of'their children“
and orher chr]dren had\all chdngedl'vWirhodtiekCeptidnA thcse appeared td _A o
“be positive‘ehenges. hany pd|ent> r.eportc'l a genuvne senSe of uchnevement
as a resul; Qr their wora'ln»the classroomsd and atl are wnlllng to continue
.Qrth:thejprogram next year: Thgy'believe that tha teachers ;ppreciatei
their cqnfribqtions; egdfthey expressed the hope that mbre parents will
' beeone.invplved and_inqrease fhefcffeciiveness of the scnpol"drogreﬁ;‘*
‘One perent etteched-é letter'to her.qdestfonnéirEl{ it‘isyreprbdﬁ”

uced below because it sUmmarizes thé*tenor*ofrthc parent fesponses.

R T ‘amreally pleased to be a parént VOldntehr !‘enjoy the
’ "nchiidren.'ul fvnd it tsva_challcngc whxch a]l parcnts need to brang them i
- closer ‘to thelr chvldren Tne children spend SO much tlmc away from their’ ':«df . =
mothers whlle at schoo\.and‘lcarn so much —f that we tend fo become’dull ;
'1and‘unattached soif welarn xnvolved dat\y we cen.see how exten5|ve thelr ) ﬁ
educ t|on rea]ly is. Benng“a part of the system |ea11y hclps a per501 "ﬂ ?
_qnderstand their children‘fo the xullest . | o
) \* . ”I belleve we as garent vo]unteersAarc nc]plng the puplis and in' 5
f=.rcturn iearnlng somethlng ourseivosq s
leCOmﬁendaEionS'-: — *f
. The roJTOWEngfsugdestionsswerefcu]?ed fr?h'tﬁe variddshqdestipn~ o
) nafres: ‘ "*. ~';" i“ o L IR : v
1. Increase'tne scqpeA9f the;narenEe1“essESténcerprogram._A N
2. Provide ancrnuservfse,trainfngzpregram'fbr~potenfia{iyeiun£*A:A %
- eers_eerjyfin'the sqhoe} yedr}ir’{;d_ o 5d{"A “f"l ',‘ S 1'/ “‘3
; L : /] 3
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Aruitoxt provided by Eric:

'bcnc:its to the children so extensive and so JCadily apparent that the

\ .
\ © a3

. . 1 . .
5. Incrcase\the eiie :ctiveness of communlcatlon,regardlng the

3

Qperation of the program. Encourage parents who must be absent to call’

\

eardier so that suitable; arrangenents can be madc. Provide»more effective

fcgdback'tO'the dispatchcr;‘. S S, ' 1 i

v
o

Elmwood School will have a new principal in September. Hany

K . . . \

innovatiqns do not survive a\change in leadership. 1t will be interesting

s

to, WaCCh the ofrcct .of leadershlp unangc on tj 5 instance of educational

inoqvation.\_The involvemcnt by pa rents and aghcrs is so great and the

[§

e

'

prognosis appears .positive. Tihec program should continde successfully next

year.
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VOLUNTEER ASSISTANCE IN SCHOOLS: HELP OR HINDRANCE?

Calgafy, March 1973
H. G. Hedges
NIAGARA CENTRE
~ THE ONTARIO INSTITUTE FOR STUDIES IN EDUCATION
187 Geneva Street

St. Catharines, Ontario ' v

©

For the past five years there has been growing in schools in
Canada and eYsewhere a movement that was almost unheard of a generation
ago, the direct invol vement 6f volunteers, and particularly parents, as
assistants in their children's schools. OuT own evidence,'based on surveys
In the Niagara Region in Ontario, then in Ontario at large further sup-
ported by evidence from the Uniteo States, indicates that this movement is
stlll in the early stages of its grawfh,.and will probably represent in
the 1970's the greatest singleﬂchange,jn personnel ‘in our schools. At a
time when questlons of teacher-student ratio and restricted budgets come
to the fore in cchversafions with school adminisfrafors one cannot avoid
speculating on the possible relaflonshlp between volunteer help in schools
\and those other two issues. To date the trend toward volunteer help in .
\schools and the other two issues are merely running parallel to each other,’
and one would have a dnffnculf time establishing a cause-and-effect re-
lationship befween them. To illustrate this point, we have found in
Ontario that in spite of there being volunteer programs in over three
thousand schools, none:of these schools contends that there has been any
.-causal relationship between changes. in either bupgefg or teacher-student
ratio and fhenr volunteer programs. Therefore one might confend that
r,volunfeerlng in schools represents the first major innovation in schools

yet- may have an important bearing on the achie
oblecflves.

[Kc | - B

wll Toxt Provided by ERIC

in recent times that has had no relation whatsogver to schoo! budgets, and
\;:uenf of the school's




-2-

" The question of whether volunteer helpers ir schocls are in fact
a help or in reality a hindrance is itself a complex question, particularly
if one ig prepared to evaluate the question in fermé of the effects upon
a number of different groups cf people associated with the school. [f one
were to evaluate voluntecr pFograms only from the point of v'ew of
principals, onc could probably in many inéfances conclude that because of
issues such as confgdenfialify, extra work for the principal, problems in
irregularity of attendance, insurance, legai considerations, questions of
public reléfi:rs, etc., the whole mattcr might be regarded as at least a
nuisance. To suggest this possibility is not frivolous, because in our
earliest surveys of volunteer program§ in On+ario'schoolé wa found that
..__evaluations were done mainly and sometimes solely on the basis of the
srincipal's evaluation based mainiy on his Gwn needs. Further evidence
of this comes from a recent survey of principals in which we analyzed the
questions that principals asked about volunteer programs; of 140 questions
posad by principals 50 per cent had to do with problems of the principals
themselves, related mostly to security, public relations and legality. The
sacond |argest category of questions had to do with teacher security, and
the third with questions of implementation. Cnly the smallest handful of
questions related to benefits to teachers and benefits to parants, and
of 140 questions only one related to evidence of student growth or student
gain! Again, if one asks the question, "help or hindrance?" only in terms
of teachers' concerns one is likely to conclude in many cases fh;f vol -
unteer programs are detrimental, becausc many teachers no doubk find that
prpblems of persona!l security, extra work, probiems of organiz::?Bn, fear
of other adults in the cléssroom, fear of Iosing control of the class, .
fear of volunteers being less competent than themselves, and other such
matters hdy jead them to conclude that volunteer assistance is in fact a
detriment. Such points of view obviously neglect consideration of the
affect of volunteer programe on the volunteers themsel /@s, whether they
be parants, elderly people, other adults. from the community, students from
community colleges, tedchers' colileges and universities, artists and other
professional people in the community, or secondary school students. Even
EI{i(fe in?orfanf,‘evaluafions cf voiunteer programs fhaf{are confined to the

IText Provided by ERIC
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views of pr|nC|pals and Teachers very ‘often. neglect The uITlmaTe qdesflon
~ of whether vo'unTeer programs n facT enhance: sTudenT growth.

_ Thg guestion Then of help or h|ndrance musT be determined on the
'ba;is f the poTenTIal bcneflTs and dtsadvanfages To at least four groups
of.peoalc e The prtnC|paI The teachers; Tho volunTeers and the. sTudenTs
FurTher, one musT conSIGer how much relative weight should be as5|gned To
the " advanTages and disadvantages ‘for each of these groups. We are pre—

"~ pared to contend fhat no longer can evaluations of volunTeer programs be d
based solely on the aTTtTudes of pr|n0|pa|s and Teachers, on the assumpflon
+that what |s/b>sT for prlnC|paIs and teachers is by def|n|T|on aIso best

for sTudenTs “In looklnq further at quesflons of advanTages and dlsadvanTages
" of. volunteer programs There may be vaqu in |ook|nq at a broad range of ob-
JGCTIVQS and ‘outcomes of volunteer programs in schools, and in the process
'cons1dor1ng both the Theoreflcal and the research evidence on the subject.

- Our own interest in explornno the, poTenTuaI of vqunTeer asslsTanre
in schoo!s was sflmula$od by- The findings. of the National Survey of The

Plowden CommlTTee ReporT in England several years ago.- “You w1rl recalI
TnaT the NaTnonaI Survey, thCh conducTed a correlation sTudy to deTermlne
~the relaT|onshxp between varxous facTors in The younquer s env1ronmen+
,qand his achlevemenT in school .and w.lch was based on 3,000 students. in 70
.communlfles, showed clearly that more of ihe varlaflon in puptl ach|evemenT
can ‘be aTTrlbuTed to’ dlfferences |n parental afflfude than To e|Ther.i
~-dlfferences in the cond|+|ons of schools Yor differences in the characTer—
istics of homes and communnfles EducaTors have Iong observed, and have '
sh’ that parental attitudes

had conslderable research evidence to esTabI
s not until the late I960's

relate s+rongly to student achdeveﬁenf,\bdf it
quh the results of The Plowden Commiffee Report and’ subsequenT sTudues in _
the UnuTed STaTes ThAT we' began to suspecT the powerf : lmpacT of dlfferenT

parental afflnudes on variaT|on in achuevemenT tn schoo Our own con-

- viction on ,The matter of alTerlng parenTa! aTTtTudes is ThaT 'TT!Tudes

are shaped more by experlenre than by persua5|on and that in .t Thex
~we shall’ probably have To prov1de parenTs with a dlfferenT set of expe
vence abouT the: school xf we ‘intend serlously o have .any s:gntfncanT

success |n enhanC|ng, lmprov1ng or: alTerinq aTTlrudes

=3
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In The schoois in whnch we have been lmplemenflng our general

‘ model for parenfal assistance programs we have -found marked lmprovemenfc-‘

in +he armount and form of ’ommunicaflon be1ween parenTa and’ reachers b
is clear ThaT both parfles have nmporfanf Anforma1xon abouf The pupil which
often fells to be exohangcd for a var:eTy of reasons’ whlch may xnclude o
time ava'lable lack of trust in thHe other person,. formallfy of presenTaTnon
‘and the lncllnaflon for most - pdfenT Teacher interviews: fo flow -in one,
direction only.. _ L

Our. most - nmporfanf résearch- on +he quesflon of the effecTS'of
vo|un+eer aSSIErance in schools has been ln measuring changes in whaT:
Teachers state are, two of the most nmporTanT ‘elements of +he|r work .in

the ciassroom, The amount of time that they can epend W|Thbeach 1nle|dua|

) student, ahd. The percenTage of their time that. reachers can give- to whaT

They regard To be the hlgheST Ieve' of prof°551onal funcTnons of the class-

roem, Our cldlm that These Two eIemenTs of The Teacher s work in-the class- "

- room are of greaTesT concern To Tearhcrs is supporTed by The usual argumenTs ,

that Teachers q:ve agannef 1ncreasurg The sfudenf Teacher reflo namely

Thaf lncreaSlno xhe number of sTudenTe -i:n The classroom ruduceJ The amounT

of time that the teacher can spend with each student and a!so roduces the

percenfage or proporTion'of +ime that Tcachers can glven to whaT They re- -
gard aﬁ The mosT important func|uons of’ The 1eacher , B
Our QVIdence on Thns quesflon then, apparenfly should be re-"

garded by the profes lon as being very beneflulal In. 150 days of obser-

~vation in classroome uSing a ‘taxonomy of classroom fUﬂCTIOﬂQ thCh prov1des

a means for 1ndlcaTnng The amount -of time that teachers spend noT only on
each of twenty-one functions ‘in 1he classroom but-also on each of six kinds
of grouplng, |nclud|ng |nd1v1cual aTTen1lor, we found ‘that even in class—'
rooms where the teacher conTends that Tnere is a very high deoree of in-

dIVlleailzaTl‘n of the program Theraverage dmounT of time ThaT the Teacher'

spends in a one-to-one relaflonsh(p with the Typtcal sTudenT is 2-1/3 minutes -

per day In only a- handful of classrooms did we f;nd The average Teacher~

sTudenT contact on an 1ndIV|dual basis To exceed b mlnufes, and” ina oreaT‘

many casés it was. in The range of one—nalf to one mlnuTe per day One has

To quesflon whefher a program can Truly be consndered to be” |nd1vndua||zeu'
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with these amounts of. direct teacher- budi¢ conTac+‘ This 'is. neT‘+o'suggeeT'
That one—To -one conTacT is the only criterion or element for \nd|thuaI1—-”
‘zation of program, but we conTend ThaT it must be an ,mporTanT element.

In our study we found +hat when the Teacher has even one volunTeer worklng
in the classroom ‘the amount. of cduIT i.e., Teacher—plue volunTeer Time.

spent on one- To-one relaTlonshtp; quh sTudenTs increases by almost four

times. The teacher apprOXImaery doubles the amounT of time spenT with-
individuél sTudenTs when a volunTeer is in The ‘classroom and The voLuafeer

approx1md+uly matches the Teacher s, amounT of one-To ~one contact. Ob

this is an &mporTanT alTera+(on in «he d;menenons of nduquualtzaflon ‘re-

'e'sulfand from The presence o. a volunfeer, but I am not prepared to sug esT

ThaT this comes anywhere c!osm to 5aT|sfylng the need for a grea1er amdunt
of one- To«one |ndlv1dual aTTen1|on, parflculdrly if we are going .o QIV:.‘
serious attention to our commitment o6 provide a currnculum “that relaTe'
To sTuoenTs' needs |n+ereeis sTylec and levels of learnlng
The other fnndlng that. we made in our: observaitons quh 1he
Taxonomy had to do with the proporTlon of a Teacher s Time spent in thosé "
funcTtons that are con51dered ‘to be at the upper - !evel The taxonomy- identi=~
fies a W|de ranqe “of functions that |nc|ude all’ observaole Tasks performed -
by Teachers in the classroom " An accompanylng manual deflnes The p'acemenT
rof |ndIVIduaI Tjrks ann These funcflons After short pertods of Trainlng
;;we foundufhaf ve were abfe To hayc c[assxoem observers caTegoruze Fhe +ime
Teaehers -devoted to various, +aeks inTo their re specfave funcilons with an ‘
_InTer-observor rellablllfy in excess of 9O per cent. . Tne lnefrumenr Then,‘_.
-_)s a useful device for comparnnq Thc aliocaTzon of Teaehers' Tnme ‘on days
when vqunTcers are presenT and when They are nov presenT in the ciassroom
in order to deTerlnc what the profcssndn bellevec to be the m051 profes-' '

elonal, vnTaI or |mporTan+ functidns of ‘the Teacher the Taxonomy and manyal

o were presenTed to - pjnels of dldssroom tea hers, Teacher educaTors and school

administrators. ' The |nd|vnduals in each p nel were |nV|+ed to esTabllsh
a henrarchy for “the 21 funchons ’ We found n rcmarkable leVel of- concensus
boTh quhln the panels and among. The Throe pannls As a.result of this
“'concensus Task we - ronclucod Thu1 rhe prOfCGS\On beltevns that both- Torms

of plannlng, boTh forms of moflvafion, the lanlaTlon and consolldaflon of

(VA

iously, .
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~of new Iearnlng, and maanalnlng The cl|ma+e for learning’ in The classroom

-are considered To be the mo~r |mporTanT seven functions. Theee seven -
_funcflons were - cla55|f|ed as Level- | fUﬂPTIOHS Slmllarly we were abl% to
set forTh the seven, #uncflons in Level. 2 and in Level 3. Consnder|ng The

hlgh degree of concensus among the refereos, and - 1n The absence of any

absoluTe sTandard of lmporTance of. *uncflons, we redard the heirarchy, _}

«

eS*a.bllshed as a reasonable sTandard for Judglnn the. 5'gnlflcanre of alter-
aTnons in. Teac“,r time. : . : - s . : /e

- Working with. the Tcachprs in three schools we esTabllshed Thc

sTabuI;Ty of the distribution of Teachers' time in reoular Sessuonr a d

- afTer a prolor ad series, of - vnsITs began to documenT the ‘amount of Tlme

| yiven to each of The funcTnons |n reguiar se55|ons and in sessions when

rogular vqunTeers »“re present in the rlassroom Some of The conclu5|ons
'Jjof The study show important effecfs of . The presenre of volunTeerc The
- most lmporfan+ ouTcome was that when even a single vqunTeer was pf resent

:Teachere appearod to make a naTural Transfer Of;Tlmé £ that an additional

N .o 21 per cent of Thu'r Tlme - Was: Transferred from Iower level funchéns to. Level.l

(A _ funchons. We found that |n regulal sessuore, in. SplTG of The|er051T10n,

in the. he|rarchy onIy i pcr cent of teacher time was allocated jto Level |

funcflons ~This flgure rose to 40 per cent on The daye when’ vo/unfeers were
| ‘presenf ThlS Transfer of Trme of-an: addfflonal 21 per cent To Level I
.'funcftons, roughly paralIcIJ The find|ngs of The famous Bay CITy Study of
.paraprofeSSIOnals in whlch it was found 1ha1 the Teacher who usés .e para-
vprofesssonal Transfere approxlmafoly 73 per cenT of his* or her Tlme to

addnTnonal Level. | +a$ks, We ‘2lso found ThaT the amount of time The

il e Teachers spend -on - Leve. 2-“Fasks; which |nclude add1nq conTen1 10 sTrucTure,
' A ' dlagnosu and proscrlpfnon, acTnve superv19|on, The de5|gn|ng of test un—‘*'
_sTrumenTs, COﬂSOIIddTIng content;” remedlal Teachlng and Thc lnTerprefaTlon .
:of scores was noT greatly altered-as a ‘result of VOIUﬂTCbF activities in
,Jis(' - T;;The classroom Only Two of these acT|V|+|os showcd marked reductions, -
namely active supervnslon and consolldaflng conronf Inc;denTally, These
w T o fwor funchons include some of The largesT allocations. of volunteerwork in
. the ¢lassroom and are The Two greaTesT consumers of Teachers‘ Tlmo IT fol—

'dlows that The greaTe;T amounT of rransfer to: Level- | funcflons was from '




Level 3 funcTnons The amounT of Teacher time. spenT in Level 3 funcTuons

is reduced from 25 to 10 per cent when vo!unTeer help is aT hand

Some other more specific obsorvaTvons concornlng aIIocaTuon of

Teachor Tlme indicate the p055|b|I|+|os of improving insfruction in the

- .Classroom dramaTucally hy helplnq teachers del|beraTer to reorganlze the

'allocaTIon of Thoxr time. For eAamplc, we found that in spnTe of the hngh

: ranklng glven To tThe - |n1T1a+|on of new menTa! sTrucTures the average. teacher

.observaTxons were cven. more sTarTllng Wo found for exdmplo, ThaT The

was devoT;ng only three per ccnr of 115 or her T:me to. +h|s function.. OTher.
.

avorage Teacher sponda more time on consol|daT|ng content, i.e.; drill and K

. revnew, and Taknng up work than is spenT on the Total of the Level b

»funoTIons Slmllarly almosT as much time is spenT on acTavo supervnsuon )

in regu'ar classrooms: as i5 spent on The ToTaI of The Level | funchons

' More Tume is spenT on passuve supervnsuon Than on -any Two Level I funcT|ons’

: comblned These observaTIOns concerning The Typlcal aIIoca+|on of . Teacher

_ Ttmc suggesT ThaT there ar many acTnvnTues of Tho teacher that: WITh effecTuve

'f.amounfs of .time also glver oYer B o) activities ?haT were repreaenTaT;vo of

*The funcTuons on+|+ ed consoﬂldafnng conTenT and active supervnsnon ’The

-voluntéear help and adlen al orqan'zaTtonal exoorlonce and Tralnlng on The

part. of “teachers, could be nssrgred Fo oTner pcrsonnei in order ThaT Teachers

could 'spend an 'ncreaSlng %mounT of Thelr Tlme on those. funcTuona ThaT are-

'Truly prof9551onal and whloh relate most sTroneg to sfudent growth. Infv-
.cidentally, our flnd:ngs onlfhe 1yp|cal al’locat fons of. Teacher time. run

_parallel to the.findings of H!!lsum .reported in hqs new book Thu Teacher's Wal

AU5|no a somowhaﬁ' dlffor nT Taxonomy; Hlllsum found that approx1ma+oly 26

per cent of Thc Typlcal Toacher s day was spenT on all types of»lnsTrucflonal

rfasks 40- per cent. on organ|za+|onal and’ preparaTory work, and 34 per cent ‘,_'r

. on. clerlcal and mochanccal duTues and. supervnston '

{ The eVIdenCo in dur studies concernlng The Transfer of Tearher j.

time an|+es, naTuraIly, The quesflon of how the volunTeers 1I|oca+ed Thour L

time among *he var\ous funCTsons \n the. classroom We | found #haT the greaTes#

doploymenT of. volunTeor 1imej was in non-ski|led Technlcal Task;, ‘with Iarge

ne

»ﬁmosT common s;nglo Task perfqrmed was llsfcnlnq to sTudonfs read wh|ch was'.u

‘-|ncluded in-the funcTnon "conéolfdaflng conTenT” Supr;sungly nough

B ?- o . o T

o
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. elghf per cenT of The /olunfeers‘ T:me was at Tually spent in Level I'funcTions,

,mosle in The areas of specnf(c p!ann;ng and\specrflc motivation.

ln vaow of the effecfs of volunfeo\ hp‘p, as. documented- 1n our -

'study,. on prOV|d|ng fcr.individual attention in the classroom and: on fhe

roaIIOCafnon\gj“Teachor time we conTend that *vgluntcer. help in. schools is
\

h_noT only an - InTchSTIHO tnnovaf:on in the schoo|l buT may itself becone Thu :

. the Teachers Almost bvory teacher is. abls to i

aTalysT for other lnnovaflve pracfaces In the many schools qn wh:ch.we

~work we find no scarcity of good ideas about innsvafions on the part o¥

entify a number of organi-

‘zaflonal or. currucular changes that would- |mprov3&+he program of the class- -

'=room or schooi When -tested on- Thp consTralan

manpOVur qap in schools IR : T 5

hat are prevenfrng these -

lnnovafnons from being pracftsed mosT Teachers umnf to. probloms of, teacher
+ime or teacher manpower Considering: the number or volunTcerseavallable‘

in moST communities, along with the evndence that, wWe. have ol lected .con- j

|

" cerning possible’ cffects of volunfeer work in schoo\ , We bolleve fhat -

:,volunfeernno may itsclf provnde a means of closnng the. Teacher Tlmo and

\ ' :
Our nnnflal lnferosf Thaf of the possuble alTeraTnon of parenfal,'

’aTTITudes has. provon ﬁobe a somowhaf d:f icult one to accoss accurafely In

" unteers we can find no. clear dlSTInCTIOﬂS buT, as: s:afed a

whether the apparent changcs in parcnfs aTT tude. have a:-

o

all- our: evaluaT:ons we, have 1rea+ed the quesflon of cWanges ‘in volunfeers' !

aTTnTudos as one of .ho most |mporTanT elemonfs Ve are able fo say Thaf :

almosT without eXCOpTIOH our lnsTrumenTs sndncafo an arTeraflon and lm-"

provemenT in parenfs' sTaTomenTs abouf their aTTITudes \ To whaT degree’ " .
parents are ablo to prescnt dellberafely a-mofe favourable plcTure of .

uTTITUdpS affer a perlod of time in fhe. school lS not knoWn to us, buT we

| 'bellevc that even Thelr |ncI1naT|on To spoak more positi ely about their

own’ rolo in Tha 5chool and abouT Thelr |mprOVod pcrcepfl n of. the school'°

' h;IS |nTcrpreTod by mosT teachers as a pOS|T|ve changc The quesflon of

direct etfect on -
the lmprovemenf of their own chlldren s achlevemonf in schdol is'as'ye+;nof'
adequafcly evaluafed n schools where we have c0mpared the changes |n
achlevemcnf on ‘the parf of srudenis of volunfeers and chlld en of non-vol-'

‘ Iengfh later in

Th|s address, srgnlfnoanf buT SImllar growTh ga:ns were rcco-ded for boTh
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groUps ey seems probable ThaT 1h° chanqes |n achievement wi- | have fong-
Term raThor than short-term rhararrerlsfncs, and probably will be. reflected .
more in Tho affective Than in the coqnxTnve areas.’ In-view of Thp relaflve
weakness of |nsfrumen+s used fo eyaluaTo the affocfnve domaln ln_schools
we are at a_ross<as yet TO‘es+ainsh«Q1eaﬁly the’ effecfsaof lmproved or
apparen+ly.improved'parenfal aTTiTUdes”on Theirvown childron‘s achievement.’,
i 0n Tho'oTher’hand we have increasing amounTs of positive lnfor-
mation concernsng the 1mprovemen+ of parenTs xnstghTs abouT the schoo! and o
'fabouT Iearnlng Many of the paron|s can boTh dOSCFle and demonsTraTe i m=
'provemenTs in their skllls as parenT Tnachers MosT of “them express greaTer
undersTandlng ‘and approCIafnow of The wide range of- Tasks performed by the . -
'Teacher ~Many parenTs romark ‘on the dnversnTy of needs ThaT mus+ ‘be meT .
lin classrooms. ‘An increasing number.of parenTs bocomo |nvolved at home in
- school-related. lnSTFUCTlonal +a°ks .An fact our conTre prepared The parents’
manual thCh some of you havo examlned as a means of mnv;dqng for parenTs
of- Pprimary children opporTunlfnes To instruct Thelr youngsTers in school -
based currlcula at home. Ve advnso parenTs who use Thls manual +o work on
‘a one—To-one deIS erh théir child for approx1ma+ely Ten minutes a day

This seems like a minimum amount of time, and one wou!d qucsT:on whether it

cou ld be oxpecTod To have any |mpor+an+ effocTs unt’i |l one ronsuders that, 10

:-mlnufes a day at- home acTualIy more Than quadruplps the amounT of aduIT—,;;b
'chlld d;recT one- ~to- -one con1ac+ durlng that. day i

Turnlng now to our broader range of volunTeer programs, | musT _
~.s+aTe ThaT our flrs$3ffforf ,|n |mplemen+|ng a, genoral model for d comprc- |
" hensive vqunTcer program several years ago-was in a vory llmlTed number
”"of-schools in which we wor&cd closoly vah The sTaff to explorc,ealfer

and’ |mplemenT the: plan The general model, which is available on roquesT

from The Nlagara CnnTre o‘ O0.1.G.E. has now been 1ppl|ed in a very large o .

' ﬂnumber of schooIs in the provancc l : ) 'T o ‘

' ) Fol.ow1no the TesTnng of The general modo% we became lnvolved in
a number of spec;al oxTenS|ons and adapfaflons of The model, each des:gned
TTo TesT its pofoncy in meeflng parflcular school necds. Some of These
'1dap+aflons wou|d be app|lcabio in almosT any school; whli oThers_may bo

d
of vaLue.ln onJy-a,IImlfed number of~envnronmen+s, s
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At Fessenden Publlo Jchool in Ancaster The Teaché?s consldered

6 ¥

»Thenr prlme need. tfo be opporTunlfles to meeT Toquher for currleulum de-
veIopmenT . We assisted them in develop;ng and adapTan a volunteer pian
destgned To glve The Teachers Two hours per week for reoular curr;culum~
frequlred To provide +or the superv;snon of classrooms that woul d be es=-
sential for Thns program- to operate. Mosr of the conceris ThaT we aII had. u

"glnlfxally proved to.be qround!ess ' ParenTs working alone or in twos.or threes
qutckly beeame effecftve clascroom super/|sors Dls01p!|ne problems ThaT ‘
‘were anT|CIpaTed snmply dld not maTertaII%e in mosT classrooms.. Teachers.

1 o« t.quickly learned to reorganlze their own Tlme and to heIp puplls define tasks

| _LThaT they could work on durlng'The per;ods of oarenT supervision. By The
midpoint of The VnsT»aI year The staff had successfully implemented its

" program. so that They oouId engage on a regular bas:s durnng schooI fime in
currlculum developmenT No loss in s;udenrs' growTh patterns came to l;ghT
in the evaluation of the program. AR . o

‘N The: sTaff of ST Danlel‘s SeparaTe ochool |n Ham||Ton showed con-,
'cern about The needs for xdenflfyxng and mecT|ng the needs of a larger ——
number of youngsters w&Th spec;a! educaftpn problums and aT the same time

fcr lnTegraTInf these- sTuden+s InTo The reguIar program of the schooI Th|s~.

‘ - schoo aIready had a successful comprehensnve vqunTeer program We found
e "-g;ﬂfhaf it was relaTnvely easy Yo alter this program to meet The needs\:n \
| o 'specnal education defined by the staffi . The. pr1nc1pa| ‘and The specd |
1 educarlon Tebcher were in charge of The broad design of the’ program. Volft
unTeers assxsTed in a ndmber of ways lp rellev'ng Teachers for time to
’ prepare pupll profiles, and - -to provude the special edura+lon program with .
fiThc dr|ll reV|ew and oTher for ms: of consoinda.non That acTually represenTed
.;;~}: _;The magjor: pan of the Teacher s work with.the specaal education. sTudenTs |
In- The process - -of developlng Thts program Teachers idenfifled almost. three’
lftmes as many youngsTers requlrlnq ‘special’ educaflor programs as in The
,preVIous year. The arrangemenTs for special- educaTnon on the parT .of .these
’ 'younquers were soiwell integrated |n+o The sohool program ThaT many- of the.
'-pparen+s were qUITe unaware of The extsTence ‘of such proqrams WIThln the school .
| 'Tn pathcuIar the stigma aTTached fo spGC|al educaTnon seemcd almOST comple+e|y
;zfo dnsappear i ' o N L :

\) . : : ..o Ve ' Lo s e ., - R coos Y _u' i o . e e
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© The moel radlcal'adapnalion'ef our\EEneral model was.applied in - 'ﬂ o
VICTOFla Publlc School, an ‘inner city school - ln\ST Catharines. - :Bearing
in m.nd the changes in individual allenllon and lr the allocallon of Teachers‘
- time to various Ievels of functions described earl\er ‘we wished fo explore
The outer exlreme of- Thls Tendency |n order o explore Thlc quesllon we

recrU|+ed and asssoned Twenly five volunleers to work\WITh one teacher in a

e

regular grade | elassroom ~ Thizse- parenls worked one hadf day per week, S0
in effect we: added 2% adulls to the clascroom at any po,nf in Txme in other
words the adul+t mwnpdwer in the classroom was llureabed from | to 3 per- . - ~

sons - The program was carefully monllored with con.rol classes andzpre— 7
“and _post- ~test . results for the more smporlanl slaled obJecllves of *the school
In addlllon to addlnc the manpower: to the classroom vie denlbenalely assnsled
the Teacher in ldenllfylng the |mp0|+an+ fdncllons in Thc clasgroom and of
learning fo - reorganlze her Tlme SO, Thal she was worklng mosl of XQe Tlme o
-at these funcllons whlch related most slrongly to pupll growlh he Teacher :
tried oul various Trafegses for the reorganlza+|on of -The classroom and-
~ found that the most effecllve way of communicating fo' the volunleers and
;; y al the same Tlmc ensurlnq that- students were work|ng al Thelr level of reads—
ness was to have an snd|v1dual pupll progress book in.-which she wrole'{ |
assngnmenls each day tHat volunteers were to carry out w:lh the lnleldbal
“sludenls and in whlch the voiunteer would record slalemenlq of 'the . |nd|vndual’
progress Toward the* Lnd\OI The year an- observallon .of Vhe allocallon of dhe
Teacher Time] lndleaTed that she was apend|ng approxumalely 80 per- “cent oﬁ
-~ her- llm@ on Thre§ maln funcllons, organ|7|ng +heb;sg§lruum for— Iearnlng, . \(

delermlnlng the ‘sfudent readiness, for the next phfise in the continuum and

|n|+|a+|ng The new roncest “that the puplls weré To leorn Pracllcally all
other activities of: The\plassroom vere graduGIly Taken over by the volunleers
These lnc'uded adding conlenl to The cxncllng mental slruclures, revsew, drlll
llslenlng fo students read, marklng and superVISIng arllhmellc helplng cnlld— """"
fi ren. W|+h ar|+hme+|c problems, passung out and collecllng malerlaﬂs, runnlng
»off sealwork malerlal, etc.. The observer Team found that the volunteers ,
: Themselves were engaged over 70 per cenl of Thelr Tlme in Tasks that- elearly
' were |ns+ruc+|onal, a surpr|5|ng oulcome ln the llghl of my own and Hlllsum s
TJIEUJEEiJEn Teachers' Ilmlled Tlme aIlocaTlons to- lnslrucllon Tne amounr

of one-to~one allenllon Thaw each pupll der|ved from lhls program was’ |n—,
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creased many times over the usual situation; at times the increase in in-
diviqual attention was greater than ten-fold.

't is perhaps-not surprising to learn, then, of remarkable increases
in student growth in such a program. The evaluation of student growth in

this adaptation is rdccumented in our report entitled Using Volunteers in

Schools. The graphs show that the youngsters made dramatic gains Over the
controi classes ir all of the measured objectives, with the greatest gaﬁns
made by children in the miadle of the class. The average gain of the class
in reading comprehensicn was 2.0 years with somewhat lesser gains in other
important subject areas. An independent study was made ¢ the patterns of
growth that could be attributea to the culture and it was found that the
" pupils grew only .€ years in those elements that were attritutable to the
culture at targe. One.would be hard pressed to find anofhef classreoom in
Ortario that has documented the kind of growth gains establ ished in this
program. Considering the :aturation of voluntears in this classroom and
the amount of externa! leadership. given one has to ponder whether s&ch a
radical adaptation could be implemented in many or most classrooms. However,
a modification of this proyram, with a reduéed number of volunteers in the
classroom and with some broad attention to in-service developments of
teachers which relate to reorganization of teacher Tiwe:should be possible
in a large number of schools~ . Another major. outcome of such an édapfafion‘
may be radfcally altered expectationz or perceptions of the rate of student
growth when enriched instructional patterns are prcvided. Incidentally, the
pupils in this classroom not only grew more rapidly in stated school objecjives,
but récefved iﬁs?rucfion-i;—addiTiOnél curriculum components, including a
number of the strands in our centre's primary thinking program.

Another of the adaptations that we have explored involved the
possfble use of a corps of parent Jolunteeré working with the entire primary
division-of a schocl in order to enable the staff to regroup all pupils at
the primary level in the language arts program in keeping with the readiness
level of the student. Obviously such a plan calis for additional time for
Teacﬁers to be abis to work together on program piannfng, regrouping and
frequent evaluation. Afso needed are large blocks of additional adult time-

to heip individual students with the language arts prqéram, and in particular

ERIC
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with oral reading. Our attempt tc apply this adaptation in a primaﬁy scﬂdgl
has met with somefhlng fess than complete success. We were able to recruif
a large number of parent volunteers, but the staff has shown an Inclnnafron
to use their services for a wide range of general 5uppor+|ve assistance
rather than allocate the additional aduit time tc their original commiTment
of integrating and irdividuaiizing the language arts pregram. We interpret -~
this weakness in the study as evidence of a fairly low commitment toward the
goals of the prbjecf and not as evidence that the volunteer program is in-
capable of meeting this speciai adaptation. It is our fnfenfion to try this
adaptation again, this time with the staff of a junidr schocl who have
already identified the need for integration of the language arts program.
We believe that the volunteer program has the capability of providing +he
two additional resources neaded for the successful integration of the
Ianguage arts program in either a primary or a junior division, ,
_In Ontario schools there have been relatively few attempts af formal
approaches to differentiated staffing. We contend that a plan for differ-
entiated staffing should include one level for volunteer work, We have |
been working closely with The‘éﬁaff of a secondary schoo! which has broken
the traditional |ine-and-statf organization and has eliminated the position
of department heads .n subject areas in favour of three deans who work with
the principal in administrative leadership and are supported by the team of
teachers, a group of paraprofessicnals, and a’broad corps of volunteers.
Our interest in this. model is to develop a system for describing +he range
of functions performed by each of the iavels aﬁd to determine the proportions
of time spent in each fbﬁcfioﬁ“by each group. | _ '

In order to deal with some of the leéal) administrative and political
aspects of bringing in @ major innovation such as a compfdﬁnswe volunteer
program we are working with six principals in one county in a plan which we
entitle a League of tnnovative Principals. ‘We have found that by shafing

. ideas and responsibilities the principals Themoelveswfgel more secure abouf
establishing volunteer programs. Incidentally, becauqb They/are working as
a tfeam they have been able to obfatn larger proporftons of the time of pro-
gram consul tants and udmlnasfraflve officials. Simijar leagues would be

useful support systems for othér kinds 6f schoo! innovations.
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Innovative practices- usually a++ra¢+ large numbers of visitors. A
recent change in Ontario: regulalxons provwdes every teacher with up To Twelvc .
“days for profess1onal developmenl and. we foreses the llkellhood Thal some of -
our more promnncnl volunleer programs will”be. swamped With V|s|+ors in the
year or two ahead “n order To provide llghlhouse situations which will in-
fluence The resl of the slaff in the parllcular schooI and-in the JUFISdlC-

[are helping

Tlon as. well as provnde opporlunltles for vusallnq Teachers, we
. one school system to esTabIlsh lhlrly llghlhouse classrooms for volunleer

work. These Thlrly ‘classrooms widl all be un one county, and each classroom

._wlll have a+ IeasT Ter volunleers Cach workuno»onc-half day per week. In
other words in oach cIassroom we Wlll in effoct have doublad the adult
manpgwer. InCIdenTally, in the Jurlsdlcllon in chsllon Halton, a suburban

cointy. bolwocn Hamilton and Téromto;— a\largo-§cale approach’ to vqunleor
: programs has bcen conducled in Thc pasl year with the result that the
,counly now- has ovar: | 600 paronl volunteers worklng on a regular basis one- S
half day per weob Thls porl of the volunteer program alone Thus adds the ' o
: equnvalon+ of 160 1‘uIl-—Tlme workers to the scnoor staff in the counly o ' '
| " Most-of our own studies of vqunTcer assuslancc have slarlcd W|lh
paronl vqunTcers for the reason given oarller namely The GVldenCG in the -~ .
_Plowdon Rnscarch Sludy |ndlca+|ng the correlallon belwcen parenfal alllludes :y_
-land student achlevomoql ‘However, any <‘yslom whlch wnshes to bxplore fully ;
- The role’ of vqunTeers in |+s schoo;s must ldonllfy many’ olhcr pooIs of v 1
: +alen+ lncludlng sludcnls at hlgh scrools and unuversnrlos eldcrly peoplo

people |n the profes s|ons, arts and business, and olhorsv‘_”n one of°our j‘_

- :prOJecls in the pasl ycar. we have boqun o cxploro Tho posstbl ‘use of~

secondary school sludenl as volunleers in nearby eIemonlary schools ‘This - = i
prOJecl |nvolvos three dlfforenT plans -In ong of them ‘the high schoo. stu- |
_ dpnls identify. the klnds of oOFVlCGS they wouid be walllnq To volunlecr to .
~ the local elemenlary schoo'ls; _aﬁd the teachers in.the elomenlary schools : },:j :-f

- Uy
» -

apply for thesgd serVIces ln\anolhor SChOO|,‘rpQUGS+S from local olcmenlary 3f\::

schools are. posTed and. sTudenTS in the secondapysschool apply to meet the S
- \ . . . .
" needs . |don+|fled in- lho\elcmcnlary school In each of Theszulwo“orogsams.s\mgv :

S -
—————

aboul 100 sludenls frop The Secondary schooI in quosllon ass1s+ in 8 or 10 [ A

'_nearby elemenlary schools ~ In most cases it is- requ1red +ha+ lhe s+udon+ ...

_negollalo with h|s Teachﬂrs for the volunfe rod‘trme, H is sugge Ted Thal S T
_ s : R Coe te
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the student endeavour to finc¢ rclationships between his vo[unfeering and
units of study in one cr more cf his sscondary schoq! subjeets. . ‘The vhird
plsn for using cecondary schoo! students as volunteers *akes placs on an
;xchange de'wean a seﬂondgry school and a bLi!inguai eleﬂonfary school. . One
“of the difficulties of providing high school Oral French programs that ﬁill
moet thce needs of bilfngualism espouzed by -our soclery is the failure of
fh; culture to provide reinforcemsnt for the Cral French program. in order
to mgei fhis nesd and- af the s2me iime to provida addif‘vnal rasources for
the feachcrs and s+uden|s in The bilinguai elemen.ary school, approximately
50 aqcondary schoo! .students of Oral French were recruited to work as vol-
unteers in the Brimar§ grades'of the bilingual school. At the present time
the .secondary school stucents ére comnunicating in French over 80 per cent
_-of the ffne that, they are-in fhe.elemenfary school. Ve infend‘fo evaluate
‘the three student volunicer programs in ferms wf ths advantaces to all three
_ par?fes concerned, the secoﬁdary sghool studant, tie elehenféry school ¢
- teacher, and the elementzary s19dbn+s Bn the b‘,IJ of studies done else-
where it is rea;onabl° to suagesv that the qreafest gains, nar‘ncularly in

the affecfive area, vwill be made bv the“yoiuntee: ing siudenis.

Our experiences wifh.a widc rakge of"valunfeers in ‘choo‘s lead us
to Idén#lfy three somewhas difieront iorms of ~olunteer’ help ‘Secondary
school students and parent volunfeers, parvicularly in the prima-y grades,
are commonly referred fo as regula*s because fhny provnoe their services on
a structuread bas:s, u;ua!ly ona=ha!| Jay 3r week;  Im gvneral they work with:
the same #eacha LS .eacro*s ead nerfo*w a similai spactrum of ci=ssroom 4
fasks» A seccnd éorp of voluﬂ*aerc Aand fne one vaich historically is olde;f
in use,.is whaf e call the oﬁ~cgil_rorp° -~ person° in-the communnfv, ugual ly
parents, wic.3ssist the ~ehoo | wn*ﬁ specrfnc short=term needs, either of a

. suptortive or an instructioral uafure. The fhcrd pool of volunteers, one -

. wh|ch is used most wide!y in sscondary c‘ools,.lc what q= termed the Tatent

) Bureau -- a corps of parents "and professional and ou5|ne§% persons whose
Aexperience, tackground, ethnic origin, busnness artistic of professional
experience, or some other feature cnables Thcn to provide ‘the s¢hool with a
‘valuable resource. Generally the school main?a.ns a fite of these pé?sons,
who are then catted on periodicaliy for snecific a5°lsfance re!afed to. the

n-rﬂcular interest and compe.ency of the vo!Ln1eer, A number_of secqndary
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schools include several hundred persons on the Talent Bureau. 3
Without wishing to deny the wery sugnlficanf confrlbuffons made by
the on-call corps and talent bureau corps, or fo deny the s'igni icanf pofek¥|al
confrubufnon to be made by a wide range of volunfeers our evidence suggests
fhaf the potential advantages of parents who serve on a regular basis in
the school, indicate they should receive prime attention in any ptan for a
velunteer program in the schoo! ‘
The titie "Help or Hindrance?" causes me fo returp once agann to -
- some of the problems revealed in ;flunfer: programs. .By f r the greafesf _
' amounf of difficulty with- v0luntedr programs is clearly" fﬂe result of the
lack 6f a comprehensive pian devejoped or implemented by‘ﬁhé school staff,
and |n parflcular a plan which p teacher réadiness we/l ahead of recruit-
menf in both time and priority. k ‘ / |
in the long run probably the most serious prqélem in volynteer pro-

grams has to do'wifh a parficdl r: aspect of parenf and/feacher behavior; our

observations andacafe that voluynteers are even more a;f[;sed than feachers
to give students ready answers| to quesflons instead o causnng the siudents
themselves to discover fhese nswers; in the process fhey deny the very
autonomy and independence in®learning that shouid be /a major objective of .
_instruction. For this reason) and for reasons of.copfidenfialffy, attend-
ance, teacher securify, etc. iit seems reasonable fo/propose fhaf one or two |
short instructionat. sessnons wiith volunteers who wo}k on a regular basis
should be provided.s / ,
’ Volunteer programs wi\ | probably confnnué to appear to be a hindrance
to some feachers, and parficula y to ?hose who ¢ %nof resolve pqulems of '\ D
ipsecurify or ot Iaqkiot organizationai training ang ability. There I; no
doubt that in the Fnif!a{ stages funteer programs actuaily cause teachers
more rather than less work, because a teacher haJmio add the oféanizaflon.of
the volunteer's activities to his :& her own p]aﬁning;—"Unless the teacher

Is sble to learn_ways of reorganizing aduit timeg' in the ciassroom, the teacher
Is uniikely to continue to use volun sers. The continuing use of vo!unteers o
by almost. all teachers. in ou studies\probably ﬁndicafes that the teachers
who have made use of this resource, weke already more secure and flexlble,

and better drganized than most of their non-pirflcipaflng col!eagues.
’
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. We be'ieve that in order to capifalize on the potential long-range
values we must consider three special features of . a plan for a comprehensive
model| for volunteer programs, in schoc!s which ordlnarnly would not.be. ‘thought
of by the school staff, or mighf seem even to run counter to a pr1nC|paI s
initiai perception of a volunfeer program. - First of all, we confend that
recruitment should be as- open as possible in order that we can maximize the
potential for enhancing the attitudes of as broad a range of the rarent '
population as possitle. We believé that selective recrulfmenf~policies‘ i
which tend to brtng into the school only those parents who already have
positivé attitudes foward the school or who are al ready percenved as being
loyal frjends of the school, will fail to capnfallze on the potential that
we visualize in voluntear programs Secondly, havung argued for open re-
cruitment we would recommend fhaf all those who volunfeer be assigned in-
itially to a broad spectrum of relafively low levol JObS in the classroom.
.Then, as their abilities and reliability are demonstrated, they should be

- Qeliberafely promoted to more chal lenging tasks in the ciassroom, and to

~ tasks which bring them in-closer contact with individual students. The

~ basic training is provided as neede& by the *eacher, so that in due time in -
‘the classroom it Is dbserved }haf both the volunteer and the teacher are per-
forming énd sharing a wide range of classroom func;ions. We believe that the

. re§fFicfing of volunteers to a narcbﬁ range of low=level supportive tasks

:jruns coun*er to the best interests of a volunteer program. Similarly, any
formal decision not to permit volunteers to engage in |nsfrucf|onal functions
verély sets up a theoretical dichotomy that cannot he apploed in practice,
and if it could, would deny both the volunteer and the pupil the greatest
bengfits of *he.program Thirdly, un'less fhe‘voluhfeer program itsel f '
capitalizes on the mofnvaflons of volunteers one coula not’ expecf it to
succeed or to have any permanent sfrucfufe ‘Our studies of the metivations
of voluinteers indicate that there is an important difference betw ‘their
inttial motivations and those that emerge after ¥wo or three months in the.
program. Initially, much of the motivation for being a volunteer in a school .
has to do with curiosity about school programs, and particularly curiosity
about the progress of the volunteer's own youngsters in the school; with
other volunteers the motivation seems to be !ittle more than faith in the

ERIC

wll Toxt Provided by ERIC




-i8-

sfafemenT of the schoo! fhéf.vo!unfeer help is?;equired. A few months lafe;“
however. a similar survey of .volunteers'’ attitudes reveals motivations and
rewards that relate more blosely fﬂ'feelings of worth, saTisfacffon;'and
accomplfshmenf,'a sense of making a worthwhile ccntribution, pleasure in
oppertunities to work with aduf?s, insights into instructional practices,
pride in seeihg evidence of student growth infl.enced by thelir work, etc.
Unless the program permits these types Jf mo+|vafaon +o be developed,
volunteers are not likely fo stay. Whnmsncally we suggest an ideal model for
quietly getting rid of a volunfeer,progra should this evar be necessary;
alt the principal woutd need to do is to jeallocafe the volunteers to play-
ground duty and lunchroom supervision, Tde notion ?haflvglun*eers should
be recruited merely to do the jobs that teachers do not wish to do fails
to recognize the motivatiéns and reéources of volunteers. The long-ferm
success ot the program depends on the principal‘s abliity fo dove*all class-
room neads with the mo?ivafnons of volun?eers
\ As suggested earlier fhe greafesf oosfacles fo the developmenf and
ma:nfenance of comprehensive, churfeer programs in schools have to do with
" the securrty of principals and teachers. However, teachers are aware of
the need to spend more time on professional functions in the classroom ‘and
to spend more time with individual students. Unless we develop plans and
strategies for reducing the obs?écle of the insecurity of teachers and
- thereby making it possible for teachers to dccepf other adults who wull
share in their activities, the opportunity to improve the quality of the
cléssroqm experience for cur youngsters will be deniéd. Forfunafély in
Ontario new negulafions from the Ministry and a new poiicy statement. from -

the Ontario Teachers' Federation have heiped to reduce the +insecurity at -

s

official levels. Everyfhingvpossible should be ‘done at the Jjurisdictional
and locg[:school lavel to extend these intentions into the life of the
§EFESf.and the classroom. in conclusion, considering the evidence provided
concerning the improvenent of student growth in the short range and the
possibility of'iﬁproved §?uden+ achievement in the long run as ajkesulf of
improved parental attitudes; tho evidencé of the naturat Transfef of teacher
time to higher leval profﬁssnonal *asks and fhe pObSIbIIITy that, with

del iberate af+enf|pn much groater offorfs |n this diroction could be made;
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and at the same time recogn|2|ng the fact fhaf there is a vasf pooi of
upfapped talent that might not only make e confrnbufnon fo fhe school buf
might at the same time develop morc posi+ive afflfuaes in the community
*owards the school and improved insights and compefencues on The part of
. parents and other adults, we arc preparced to contend that no school and
certainly no school system can continue to ignore the potential in volunteer

N
programs, ° : , _ e S




